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Dear Readers,

We are delighted to present you the Nowember 2022 issue of the Journal of Limitless
Education and Research.

The aim of our Journal, which has been published continually by the Limitless Education and
Research Association (SEAD) since 2016, is to contribute scientifically to the field of education and
research. For this purpose, priority is given to publishing theoretical and applied studies and sharing
scientific information at national and international level.

The Limitless Journal of Education and Research is published three times a year, scanned in
various national and international indexes, and receives numerous citations. Our Journal with an
impact factor of 0.5 in SOBIAD 2021 is among the first 90 journals published in our country.

SEAD Journal is published with the scientific contributions and support of academicians
working in Turkey and abroad, such as articles, research and projects. Our journal has been
publishing for six years without compromising its academic and scientific quality. We would like to
thank all the editors, writers, referees and translators who contributed to the preparation and
publication of our journal.

In this issue of our journal, as in other issues, eight scientific research and articles related to
education are included. These studies are presented in two languages, Turkish and English.

We hope that our journal will make significant contributions to the field of education and
research. With our best regards.

LIMITLESS EDUCATION AND RESEARCH ASSOCIATION
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Degerli Okuyucular,

Sizlere Sinirsiz Egitim ve Arastirma Dergisinin Kasim 2022 sayisini sunmaktan mutluluk
duyuyoruz.

Sinirsiz Egitim ve Arastirma Dernegi (SEAD) tarafindan 2016 yilindan bu yana kesintisiz olarak
yayinlanan Dergimizin amaci, egitim ve arastirma alanina bilimsel yonden katki saglamaktir. Bu
amagcla kuramsal ve uygulamali calismalari yayinlamaya, bilimsel bilgileri ulusal ve uluslararasi
dizeyde paylagsmaya oncelik verilmektedir.

Sinirsiz Egitim ve Arastirma Dergisi, yilda Ug¢ sayl olarak yayinlanmakta, gesitli ulusal ve
uluslararasi indekslerde taranmakta ve cok sayida atif almaktadir. SOBIAD 2021 yil etki faktérii 0,5
olan Dergimiz, lilkemizde yayinlanan ilk 90 dergi arasinda yer almaktadir.

SEAD Dergisi, yurt ici ve yurt disinda gorevli akademisyenlerin makale, arastirma, proje gibi
bilimsel katki ve destekleriyle yayinlanmaktadir. Akademik ve bilimsel kalitesinden édiin vermeden
alti yildir yayin hayatini siirdirmektedir. Dergimizin hazirlanmasi ve yayinlanmasinda emegi gegen
bitlin editor, yazar, hakem ve ¢evirmenlere tesekkir ediyoruz.

Dergimizin bu sayisinda diger sayilarda oldugu gibi egitimle ilgili sekiz bilimsel arastirma ve
makaleye yer verilmistir. Bu calismalar Tiirkce ve ingilizce olarak iki dilde sunulmustur.

Dergimizin egitim ve arastirma alanina 6nemli katkilar getirmesini diliyoruz. Saygilarimizla.

SINIRSIZ EGIiTiM VE ARASTIRMA DERNEGI
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Analysis on the Problems Encountered in the Application of
Transported Education in Primary Education

Assoc. Prof. Dr. Menekse ESKICi, Kirklareli University, menekeskici@hotmail.com

Maide KUGUKKARIS, Kirklareli University, maide_erginsoy@hotmail.com

Abstract: The aim of this study is to investigate the studies conducted on the "Transported
Education" problems experienced in Turkey by document analysis method, to categorize the existing
problems and to reveal the frequency of their being mentioned. In this way, it is to create public
awareness that has gained a general perspective by seeing the accumulation of problems. The data
obtained by the document analysis method were interpreted with the help of tables. In the evaluation of
the data obtained the content analysis technique is used; yet, the study is a descriptive study as it aims to
shed light on the existing situation. In the study 21 articles and 12 theses published in the YOK-National
Thesis Center and Dergipark database were scrutinized. The problems encountered in the study were
classified into categories such as "transportation", "school-parent relationship", "courses", "nutrition",
"adaptation to school" and "economy". It is observed that there are 23 different problems in the
transportation category, 8 in the school-parent relationship category, 7 in the lessons category, 7 in the
nutrition category, 5 in the school adaptation category, and 5 in the economy category. The category with
the most different problems is 'transportation’. It is seen that transported education problems are divided
into 6 categories. Frequency of problems reported for transportation category is 121, frequency of school-
parent relationship category is 40, problems reported for courses category is 35, frequency of nutrition
category is 35, school adaptation category is 25, economy category is 8. 'Taking passengers to transport
vehicles' (n 12) is the most frequently cited problem. The other second most mentioned problems with
the same frequency in the list are of 'lack of adequate training of service drivers' (n 11) and 'negative
effects of climate conditions' (n 11).
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1. Introduction

Education is an indispensable process for individuals to change their behavior in the
desired direction, that is, to develop personally, to keep up with innovations, to generate ideas.
Considering what a productive generation will do in the future, it can be said that education is
an investment that has a return. Education takes place in any environment where something is
deliberately taught. Schools are academic institutions wherein planned scheduled trainings are
held. Basic education accepted as the beginning of academic education is a stage that every
citizen is expected to participate in his/her life (Aydin, 2000; Géksoy 2013). Basic education that
is organized in accordance with the needs of the compulsory education system, taking into
account individual differences and age groups (Ors, Erdogan & Kipici, 2013), has covered a 12
year-process (4+4+4) in Turkey since 2012 (Hashas, 2022). It is the main goal of Basic Education
Institutions to provide students with problem-solving skills, ensure the transfer of cultural
heritage, and hereby, turn them into a harmonious, productive individual for the society in line
with the goals and principles calibrated in the Basic Law of Turkish National Education.
Therefore, participation in basic education is important for the development of countries. Basic
education is compulsory in Turkey (Millf Egitim Bakanhgi, 2012). In the respect, it is among the
responsibilities of the state to ensure that citizens access the service given by the educational
institutions. Transported education is a situation applied with the increase of schooling rates so

as to ensure access to educational institutions.

Since the Ministry of National Education of the Republic of Turkey aims to make basic
education accessible and continuous, assembling students within the school is taken as a basis
(Kaya & Aksu Bilgin, 2009). In Turkey, the application of transported education is carried out
transporting the students who are enrolled in settlements wherein there are no schools to the
transportation-based central schools. Transportation of students from the geography where
they live to a different geography through transportated education provides access to
education. Accessibility provided by transportated education makes equal opportunities
possible in education (Aydin Timur, 2017; Cetinkaya & Uziimcii, 2021; Yurdabakan & Tektas,
2013). Transported education, with its functionality, takes education needs as a basis and
provides the opportunity to solve problems in the areas where students live (Budak, 2009). The
existence of a library, laboratory, gym, painting workshop in the transport center school meets
this functionality (Kigliksileymanoglu, 2006). With the availability of financial opportunities to
present books, laboratory supplies, sports equipment and so on, they are offered for the use of

students in different activity areas located in the transported center school. In the same vein,
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covering the service fee for students by the State of the Republic of Turkey so as to provide
transportation to the transported center is another application regarding equality of
opportunity and accessibility for students to benefit from the application without paying any
fee. Thus, the State of the Republic of Turkey provides equal opportunities by benefiting its
citizens equally from material opportunities to a certain extent (inan & Demir, 2018). In addition
to providing the financial opportunities offered, communication to be established between
school and the families supports the spiritual development of students (Argon & Kiyici, 2012).
The student, whose spiritual development is supported, continues his/her educational life with

more solid steps as he/she has gained self-confidence.

Students who benefit from the transported education application have the opportunity
to profit from the opportunities offered by the school by going to the selected transportation
center school. In this way, children living in villages without schooling have the chance to receive
a good education in line with the opportunities in the transportation-based center schools. The
academic, social, cultural and physical facilities of the transportation-based center school
support the achievements of the students (Elagdz, 2022). The fact that the transportation center
school has physical facilities such as a laboratory, gym, library, painting workshop, and the
processing of lessons in a separate classroom is reflected in the academic achievements of
students (Yurtbakan & Altun, 2016). With transported education, students' morale and
motivation increase by communicating with a larger number of teachers and students
(KGglikstileymanoglu, 2006; Soganci, 2022). Students communicate with different individuals
through transported education and share an environment where there is cultural difference
(Galliger, Tisak & Tisak, 2009). By interacting in this sharing process, they learn to understand
individuals with different cultural characteristics and respect differences. This interaction, which
the students have, gives them a democratic perspective. Thus, the consolidation of the
foundations of a democratic society will be realized. Respect for different opinions in a
democratic society supports multiculturalism. Hereby, multiculturalism and democratic
perspective can be considered as two concepts that feed one another (Polat ve Kilig, 2013). As
Bohn and Sleeter (2000) stated, multicultural educational environments create an environment
that will develop critical thinking skills along with ensuring diversity of thought. It should be
aimed to reveal the differences (heterogeneity) that exist in society by not including each
individual in the idea of a homogeneous society (Cirik, 2008). Even the fact that the lunch given
in the school cafeteria of the transportation center has a different taste than the food eaten at

home supports the heterogeneity that exists in society. It is also an opportunity recognized by
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the education that the student has to taste different flavors by going beyond the type of food
that he is used to eating at home. In addition to all the useful aspects mentioned for transported

education, it is also seen that problems are encountered.

The geographical location of Turkey, the low population in the villages, the insufficient
unified classroom practice (Yurdabakan & Tektas, 2013), the lack of schools in the village
(Soganci, 2022) made it necessary to implement transported education. However, different
problems have been encountered during the application of transported education. The research
carried out on the problems of transported education (Kaya, 2010; Recepoglu, 2009; Simsek &
Blyukkidik, 2017) reveal that the problems caused by the application differ depending on
transportation, nutrition, school-parent relationship, school adaptation and economy
categories. The fact that the application designates diversities in this way results from the
variables such as transportation center school, student, parent that are not in the same profile.
Because of this situation, multiple perspectives are required to evaluate the problems caused

by transported education (Oztiirk, 2014a; Oztiirk, 2014b).

A transportation network is required for transported education to be realized.
Therefore, the difficulties encountered during transportation are reflected as a problem in
transported education. Weather conditions that affect transportation, maintenance of services,
passenger factor, road routes and so on also influence the transported education even if these
are indirect factors. Unfavorable transportation conditions (Isik & Maya, 2003) and disruptions
caused by transportation service (Ekici, 2018) support this situation. In the study conducted by
Henderson (2009), it is accenuated that children in rural settlements spend a significant part of
their lives in school services due to transported education. These children coming by
transportation spend too much time in the school bus, which is a separate point to be
questioned, especially, on how safe this time is (Zars, 1998). During the time spent in the service,
students are exposed to physical restrictions (restriction of movement space, feeling compelled
to listen to an unwanted song played, shaking sevices resulting from the road infrastructure) or
have limited social opportunities. In addition, peer bullying continues to manifest itself in school

services (Delara, 2008).

According to Hashas (2022), socialization of students is useful in mobile schooling;
nonetheless, students’ having to stick with the departure of services rather than participating in
activities at the end of the course, and not likely to be spending time with their friends outside

school hours relieve the possibility of their socialization in school (Ozan, 2015). In addition to
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providing equal opportunity, this situation brings up with it problems arising from its
implementation. To Can (2022), unplanned activities in accordance with school service hours or
unscheduled service hours related to activities will continue the problems caused by the
application. Aktas (2022), stated in his study that students could attend education and
supportive courses in accordance with the special opportunities of their parents. It is
emphasized that the students are willing to participate in these courses and that the courses
contribute to them (Tuna et al., 2017). According to Demir Basaran ve Narinalp Yildiz (2017),
increasing student success along with support courses and having the opportunity to
compensate for non-catch-up subjects assist the contribution that provides a basis for student.
Education is not just the time spent during class hours. Therefore, students’ participation in
support courses should be ensured. It is necessary to look for solutions to these issues by
reviewing the application of the transported education. In this research, in order to shed light

on the mentioned issues, the focus was on transported education and its problems.

When the studies are scrutinized in the field, it was seen that there are many problems
that transported education creates for the education system and students, and articles and
theses that addressed this problem were examined. Document analysis was carried out to
determine the problems encountered in transportation of the primary education practice. With
this research, it is aimed to analyze the academic researches that reveal the problems of
transported education. Transported education has been made compulsory for students with
difficulties in accessing basic education, and transported education problems encountered in
primary education practice covering the compulsory education age range have been taken into
account while scrutinizing the field. Since identifying the problems related to this situation is the
first step to be taken to minimize or eliminate the problems, it is thought that the study will also

be a guidance for policymakers.

In this research, it is aimed to examine the studies carried out to determine the problems
of transport education. For this purpose, the problems of transport education have been
identified and the problems have been classified according to the subject areas. In this research,
frequency distributions have been tried to be revealed according to the indications of the

problems in the studies examined.

In line with the problems of the Transported Education Application, the answers to the

following questions have been tried to be sought.
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1. How is the distribution of the problem numbers of transportation education problems

according to the categories?

2. What is the distribution of the problems in the transportation category in the studies

examined?

3. What is the distribution of the problems in the nutrition category in the studies

examined?

4. What is the distribution of the problems in the lessons category in the studies

examined?

5. What is the distribution of the problems in the School Adaptation category in the

studies examined?

6. What is the distribution of the problems in the School-Parent Relationship category

in the studies examined?

7. What is the distribution of the problems in the economy category in the studies

examined?
8. What is the frequency of problems according to categories?
2. Method
2.1. Research Model

The study is a qualitative study based on the descriptive model and was conducted with
the document analysis technique. In order to determine the problems of transported education,
the process was continued in this research using qualitative research methods and techniques.
Creswell (2017) states that the qualitative research process is studied as an inductive (from part
to whole) process in such a way as to obtain abstract units of knowledge until one has
comprehensive knowledge of the subject. The idea behind qualitative research here is the
purposeful selection of documents in order to make the best sense of the research problem.
While using document analysis method which is a qualitative data analysis for the purpose of
access to documents to confirm whether it is original, to understand the document, analyze
print and electronic materials, including all documents and review all the data are formed
through the stages of a process followed in a systematic way (Kiral, 2020). According to Karasar
(2020), the descriptive model is the name of the model that aims to detect a situation that has

existed in the past or still exists.
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2.2. Sample

In order to be used in the research, the literature on Bussed Education problems was
examined and the universe of the study on the subject was 21 articles in the YOK-National Thesis
Center and Dergipark database; Research on transported education in primary education, Van
city center example (Yesilyurt & Orak, 2007), Student views on bussed education: Bartin city
center example (Yavuzarslan, et al., 2019), Teacher and parent views on the participation of
families in the education process in the practice of accessing education through transportation
( Tumkaya and Ulum, 2020), perceptions of administrators, teachers, students and vehicle
drivers regarding transportation and transportation problems in Turkey (Recepoglu, 2013),
Opinions on the application of transportation education in primary schools (Example of Denizli
Province Buldan district) (Gllmez, 2020) ), teacher evaluations on bussed education practices
(Elcicek and Kaplan, 2021), an examination of bussed education practices in Birecik (Cinoglu, et
al., 2014), Some Problems of Bussed Primary Education: "The Case of Kiitahya/Aslanapa-Tavsanli
Districts" (Aycan and Cankurt, 2005), The application of transported primary education (Usak
example) (Ari, 2003), Equality of Opportunity Based Transported Education Application: The
Case of Kizilirmak District (Cesur, 2021) , Bussed education as a step towards ensuring equality
of opportunity and opportunity (Kaya & Aksu Bilgin, 2009), The views of the parents of primary
and secondary school students on bussed education (Oztiirk, 2014a), Primary 6-7.-8. Problems
faced by primary school students in bussed education (Gilnar example) (Seger and Yanpar
Yelken, 2009), Evaluation of Bussed Education Practice with Teacher and Student Opinions: The
Case of Bozova District (Simsek and Buylkkidik, 2017), Transportation Education Practice
According to the Opinions of Teachers Working in Transportation Center Schools (Bilek and Kale,
2012), The implementation of transported primary education and the problems encountered:
Kastamonu province example (Recepoglu, 2009), Examination of studies on transported
education (Cetinkaya and Uziimcii, 2021), Parent opinions about the implementation of
transported primary education and its termination ( Isik and Maya, 2003), According to the
opinions of administrators, teachers, students and parents, transportation education
application in Pazarcik (Cavusoglu and Dénmez, 2018), transportation education (Bursa province
example) (Kuglksileymanoglu, 2006), opinions of transportation primary school students on
transportation education (Yurdabakan and Tektas, 2013) and 11 theses; Cost and problems of
transported primary schools (Example of Denizli-Acipayam district) (Akkir, 2020), Transported
primary education in Denizli Province-Honaz District (Akyol, 2016), Transported education:

Teacher and student opinions (lyibas, 2017), Application and problems of transported primary
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education : “Example of Sincan District” (Karakitlk, 1996), Parents' views on the transported
education system (Example of Merkezefendi district Goveglik district) (Sahban, 2016), Problems
of transported students in primary education (San, 2012), Difficulties encountered in the
implementation of transported primary education (Zonguldak province example) (Turan, 2011),
Bussed education practice in primary education (Uslu, 2017), Problems in village schools and
opinions of parents, teachers and administrators about bussed education (Can, 2022),
Management and problems of bussed education: Adiyaman province example (Kaya, 2010),
Determining the Problems Encountered by Principals in Transported Primary Schools (Uraslu,
2017). The range of publication years in the literature was not taken into account in the
determination of this study group. It is aimed to reach all the studies in the literature related to
the subject of the study. In order to reach the appropriate publications that constitute the
content of the study, the document analysis method was used and the research was conducted
based on the keywords "Business Education Problems", "Primary Education Bussed Education

Problems", "Transport Education", "Bussed Education" and "Vocation Education".
2.3. Data Analysis

In this study, the problems were identified and the content analysis technique was
utilized to evaluate the data obtained by grouping them under category headings. The main
purpose of content analysis is to reach concepts and relationships that can explain the collected
data. In the descriptive scanning model, there are qualities of science such as observation,
recording, detecting relationships between events and reaching generalizations on immutable
principles controlled (Selguk et al.,, 2014). The data summarized and interpreted in the
descriptive analyses are subjected to a deeper processing in the content analysis; and concepts
and themes that cannot be noticed with the descriptive approach can be discovered as a result

of this analysis.

The basic process in content analysis is to bring together similar data within the
framework of certain concepts and themes and to organize and interpret them in a format that
the reader can understand (Yildirrm ve Simsek, 2018). In the process of analyzing and
interpreting the problems of transported education, the stages of category development,
naming, interpretation and calculation of frequencies were utilized. During the stage of category
development for content analysis, each of the articles and theses was carefully delved into and

category grouping was realized according to the scope of the problem.
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3. Findings
3.1. Distribution of the number of problems of transported education by categories

The problems in the categories of transported education problems have been classified

according to their differences and the frequency values and presented in Table 1.

Table 1

Distribution of categories of transported education problems according to the number of
different problems

Subject Area Number of Problems (f)
Transportation 23

Nutrition

Lessons

School Adaptation
School-Parent Relationship
Economy

U1 00 U1 N N

As seen in Table 1, transported education problems are included in a total of 6
categories, including ‘transportation’, ‘school-parent relationship’, ‘lessons’, ‘nutrition’, ‘school
adaptation’, and ‘economy’. There are 23 different problems in the transportation category, 8
different problems in the school-parent relationship category, 7 problems in the lessons
category, 7 in the nutrition category, 5 in the school adaptation category, and 5 in the economy

category. The category with the most different problems is ‘transportation’.

3.2. The distribution of the problems in the transportation category in the studies

examined

The problems in the transportation category are classified according to the frequency of

indication and the frequency values of this classification are presented in Table 2.

Table 2
Distribution of the frequency of indication of transport category problems
Problem
Transportation Category Problems Frequency of Indication
(f)
Taking passengers to transported vehicles 12
Not having sufficient training of service drivers 11
Negative effects of climate conditions 11
Failure to meet the required standards of the service vehicles 10

Drivers’ driving the service fast 9

Exhaustment of the service journey 9

Being late for the service and missing the school daily schedule 9

(excessive absence)

Difference of vehicles and their drivers regarding the contract 7
6
5

O 00 N oOouh wWwNPRE

Overcrowding of services
10 The inability of drivers to communicate healthily with students
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Non-sticking on schedules of the services (not arriving at regular
scheduled times)

12 Getting cold in rainy and cold weather while waiting for service
13 Lack of co-guiding personnel in transportation services

14 Smoking drivers in the service

15 The risck of road on the service route

16 The long distance of the service routa

17 The distance between home and service

18 Not enough heating in vehicles in winter

19 Forgetting student at school, his not being taken to service

20 Failure of inspection for service vehicles

21 Drivers’ not following the service route

22 Non-existing of service drivers in some areas

23 Making vehicle changes too often

11
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When Table 2 is examined, it is seen that 23 different problems are stated in the
transportation category. ‘Taking passengers to transportation vehicles' (12) is the most common
problem in this category. While the problems of ‘service drivers do not have sufficient education’
(11) and ‘Negative effects of climate conditions’ (11) ranked second and third, they both entered
the ranking of the second most frequently mentioned problems with the same frequency.
Problems in this category are at least the specified ‘failure of inspection for service vehicles’ (1),
‘drivers’ not following the service route’ (1), ‘non-existing of service drivers in some areas’ (1),

‘making vehicle changes too often’ (1) issues among the issues specified once at least.
3.3. The distribution of the problems in the nutrition category in the studies examined

The problems in the nutrition category are classified according to the frequency of

indication and the frequency values of this classification are presented in Table 3.

Table 3
Frequency distribution of nutrition category problems
Problem
Nutrition Category Problems Frequency of
Indication (f)
1 Lack of a dining hall at school 9
2 The lack of quality food provided at school 8
3 Insufficiency of the meals provided at school 6
4 The service of food cold 4
5 Not offering food as stated in the contract 3
6 Giving similar food every day 3

Having unhealthy meals of students coming via transportation (not having
breakfast due to getting up too early, etc.)

When Table 3 is examined, it is seen that 7 different problems are indicated in the
nutrition category. 'Lack of cafeteria in school' (9) is the most mentioned problem in this

category. ‘Lack of quality of meals provided at school’ (8) is the second most frequently
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mentioned problem while ‘Insufficient meals provided at school’ (6) is the third most frequently
mentioned problem. The least mentioned problem in this category is that students who come
with transportation cannot eat healthy food (they don't have breakfast because they get up

early, etc.)’ (2).
3.4. The distribution of the problems in the courses category in the studies examined

The problems in the courses category are classified according to the frequency of being

mentioned and the frequency values of this classification are presented in Table 4.

Table 4
Frequency distribution of course category problems
Problem
Problems of the Category of Lessons Frequency of Indication
(f)
1 Distractibility due to getting up early in the morning 12
2 Inability to attend courses that support classes 9
3 Inability to participate in extracurricular activities 7
4 Not reaching enough resources for homework or not doing homework 4
5 Few number of friends interacted outside the school 1
6 Insufficient use of school resources 1
7 No compensation for the course materials upon their being forgotten at 1

home

When Table 4 is examined, it is seen that 7 different problems are stated in the lessons
category. 'Distractibility due to getting up early in the morning' (12) is the most mentioned
problem in this category. ‘Inability to attend courses supporting courses’ (9) is the second most
frequently mentioned problem, while ‘Inability to participate in extracurricular activities’ (7) is
the third most frequently mentioned problem. The least mentioned problems in this category
are ‘Low number of friends interacted outside the school’ (1), ‘Insufficient use of school

resources’ (1) and ‘Lack of compensation for course materials when forgotten at home’ (1).

3.5. The distribution of the problems in the School Adaptation category in the studies

examined

The problems in the School adaptation category are classified according to the
frequency of being mentioned and the frequency values of this classification are presented in

Table 5.
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Table 5
Frequency distribution of school adaptation category problems

Problem
Problems of School Adaptation Category Frequency of

Indication (f)

The difficulty of merging students between those of the Central school and
of Transported education

Students’ being left unsupervised during lunch

Having difficulty of students of transported education to comply with school
and classroom rules

No orientation work for students arriving by transport

Low frequency of taking part in activities organized at school

14
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When Table 5 is examined, it is seen that 5 different problems are displayed in the school
adaptation category. 'Difficulty of merging between students with transport and Central school
students' (14) is the most frequently mentioned problem in this category. ‘Students being
unsupervised during lunch (4) is the second most frequently mentioned problem. The least
mentioned problems in this category are ‘Lack of orientation work for students arriving by

transport’ (2), and ‘Low frequency of taking part in activities organized at school’ (2).

3.6. The distribution of the problems in the School-Parent Relationship category in the

studies examined

The problems in the School-Parent relationship category have been classified according
to the frequency of being mentioned and the frequency values of this classification are

presented in Table 6.

Table 6
Frequency distribution of school-parent relationship category problems
Problem
Problems of the School-Parent Relationship Category Frequency of
Indication (f)
1 The family's inability to go to school enough to meet with teachers 14
2 Lack of participation of parents in the parent-teacher meeting 12
3 The fact that the transported primary education application is seen as the 5
problem on its own
4 The reluctance of parents to send their girls to school 3
5 Parents’ concerns 2
6 The idea that students who come with transportation will reduce the overall 5
success of the transportation center school
7 Parents’ demand to use the service for other purposes 1
8 Not following the schedule in the mornings 1

When Table 6 is examined, it is seen that 8 different problems are stated in the school-
parent relationship category. ‘The inability of the family to go to school enough to meet with
the teachers’ (14) is the most frequently mentioned problem in this category. ‘Lack of

participation to a PTA meeting parents’ (12) was the second most mentioned issue while ‘bussed
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primary application is in itself be seen as the problem’ (5) third-most mentioned issue. The least
mentioned problems in this category are ‘Parents want to use the service for other purposes’

(1), and ‘They do not comply with the schedule in the mornings (1)’.
3.7. The distribution of the problems in the economy category in the studies examined

The problems in the economy category are classified according to the frequency of

indication and the frequency values of this classification are presented in Table 7.

Table 7
Distribution of the frequency of stating problems of the economy category

Problem
Problems of the Economy Category Frequency of
Indication (f)

Insufficient expenditure of the state for transport-based primary

1 . 5
education

) Insufficient usage of the relocated village schools because of remaining )
empty-out of use

3 Excessive workload of transport-based schools 1

When Table 7 is examined, it is seen that 3 different problems are stated in the economy
category. 'Insufficient expenditure of the state for transport primary education' (5) is the most
frequently mentioned problem in this category. ‘Moving village schools remain empty-out of
use’ (2) is the second most mentioned problem, while ‘Excessive workload of transport-based
schools’ (1) is the third most mentioned problem and has entered the ranking of the least

mentioned problem in this category.
3.8. Frequency of problems according to subject areas

The problems in the Transportation Education category are classified according to the

frequency of indication and the frequency values of this classification are presented in Table 8.

Table 8
Frequency of problems according to categories in transport education
Category Frequency of Problem Indication (f)
Transportation 121
School-Parent Relationship 40
Lessons 35
Nutrition 35
School Adaptation 25
Economy 8

When Table 8 is examined, it is seen that transportation education problems are divided
into 6 categories. The frequency of problems in the transportation category is 121; the
frequency of problems in the school-parent relationship category is 40; the frequency of

problems in the lessons category is 35; the frequency of problems in the nutrition category is
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35; the frequency of problems in the school adaptation category is 25; and the frequency of

problems in the economy category is 8.
4. Result and Discussion

Even if Transported Education, widely used in Turkey, provides equal opportunities and
possibilities for students, it is likely that in some cases (in-school and out-of-school) the problems
they face will arise. In this study, it is desired to keep a magnifying glass on the problems of
transportation education by examining the relevant studies in the literature based on the
existence of transportation education problems. This study, in which the identified
Transportation Education problems were categorized, aimed at making suggestions based on
the frequency of problems mentioned. In this study, which was conducted using the document
analysis method, the problems of transport education were collected under the categories of
‘transportation’, ‘school-parent relationship’, ‘lessons’, ‘nutrition’, ‘school adaptation’ and

‘economy’.

When the categories related to transportation education problems are examined in the
study, it can be said that the category in which the number of problems is determined the most
is transportation. It was seen that different problems of transportation were mentioned in 24 of
the 31 studies examined. In the remaining 7 studies, the problem that falled into the
transportation category wasnot specified. These seven studies mainly focused on the equality
of opportunities and possibilities and sociological assessments of the importance of the practice
of transported education in the education system. When the studies conducted on the problems
of transported education in Turkey were examined, it was determined that the category with
the most problems was “transportation”. Considering that the transportation process is the
lifeblood of transportation education, it is an inevitable fact that the volume of problems

mentioned in this category is equally high.

In this study, the problem of ‘Taking passengers to transport vehicles’, which is the most
frequently mentioned among the transportation problems, is a rule violation. There may be
financial reasons for the problem of taking passengers to student services, as well as cultural
reasons (benevolence, inability to say no to acquaintances, etc.) reasons also contained in it. As
stated by Uraslu (2017) that the problem of taking passengers to student services occurs due to
lack of supervision, it has been repeated by Sahin and Avan (2018) that similar problems have
been encountered in transported education that supports Uraslu (2017) and it has been

suggested that the service vehicles should be supervised by installing cameras inside. In cases
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where the rules are not followed, the rights and freedoms of the students in the vehicles may
be restricted, and they may be harmed. Situations such as cultural and economic conditions,
geographical structure, cultural influence are effective in the driver's failure to comply with the
rules. In these cases, in order to ensure that the rules are effective, rules that we can call written
legal rules can be put into effect as an effort to prevent coercion or penalties (Yildiz, 2017). But
when we look at the concept of law, we encounted with the fact that law is a product of culture.
For this reason, the existence of unwritten rules in addition to written rules and their validity in
society constitute the social aspect of the rules in a sense (Simer, 1998). It can be thought that
the people we namely call spouses, friends, relatives, in short, acquaintances who are taken to
the vehicles consider themselves to be taken to that vehicle as a rule and get into the vehicle is
actually entirely due to the fact that this situation is a product of culture. Sanctions should be
applied to prevent this. According to Siimer (1998), this reaction is expressed as social coercion,
since ensuring the observance of unwritten rules will occur through coercion. In order for this
coercion to be made in the vehicle, we can say that the people who will apply the sanction in
the first place are actually the parents of the students in the vehicle. In this way, we can solve
the problem of taking passengers to the vehicles with the parent sanctions located in the

innermost ring of the circle.

In this study, the second most frequently mentioned problem in the transportation
category is ‘Service drivers do not have sufficient education’. In the study conducted by Bakirci
(2019), it is emphasized that a large part of the transportation problems are human-caused and
that this this finding is supported. Considering the solution proposal for this problem, it can be
seen that the “School Service Vehicles Service Regulation’, which determines how to provide
student transportation service in Turkey, does not address the issue of the quality of personnel
working in service vehicles. As can be understood from here, even if a proposal is submitted on
this issue, the proposals submitted will remain in the air as long as they are excluded in the
regulation. It can be thought that the introduction of this article will shed light on the solution
of many problems in the transportation category. For example, in the USA, it is not enough for
service drivers to have a driver's license, pass a physical examination at least once a year, and in
order to continue to meet the qualifications for a driver's license, service drivers must
participate in a mandatory 4-hour training during the year. After this training, they must take a
written exam and undergo annual mental examinations to be considered necessary to remain a
driver. Even in the USA, not only drivers are trained. In order for the students using the service

to use the service consciously, the students are shown a 30-minute video and then they are
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subjected to a test to verify the driving rules. Finally, a contract is signed that guarantees that
students will demonstrate appropriate and safe behaviors during the process. If a student
exhibits behavior that does not comply with the rules, he loses the right to ride the bus, and in

this case, the student is transferred to another school (Sims, 2014).

As stated by Bakirci (2019), when the geographical conditions such as hilly and
mountainous status, and the climate such as frost, fog, and precipitation that are appearanly
Turkey's events are taken into account, it gains qualification that academic calendar is scheduled
in winter months between September and June, when covers the transportation problems in
the transported education. In the study conducted by Topgu and Coruh (2017), the emphasis
that traffic accidents are caused by vehicle-factor defects the most after road and human-
related causes coincides with the findings obtained in this study. Because in this study, the first
three problems in the ranking of the frequency of stating the problems in the transportation
category are caused by people and the road, while the fourth problem is that the service vehicles

do not meet the necessary standards.

There are some problems in terms of physical and social opportunities offered by the
transportation center schools. The problem of ‘Lack of cafeteria in school’, revealing the
frequency of being mentioned the most in the nutrition category, is also a proof of this. In the
theses examined by Akgiil and Yilmaz (2021), the absence of a dining hall also supports the
literature. It is emphasized that when schools are supported with physical structures and
equipment, the sense of interest and belonging to the school increases (ilhan Uryan, 2021). A
good planning during the first construction phase of the schools can reduce this problem and
thus the students' sense of ownership of the school is motivated. The assertion of the frequency
of the second and third ranked ‘lack of quality of the food in school,” and ‘lack of adequate meals
at school’ issue Secer and Yanpar Yelken (2009) and Bilek and Kale (2012) is supported by studies
conducted by. It is emphasized that the fact that catering companies cut down on materials for
profit-making purposes or do not use high-quality products causes students to throw food in the
trash. In some cases, the student throws the food in the trash because he finds the amount of
food too much. We have to realize here that there is a very fine line between extravagance and

insufficiency of food.

In this study, the most frequently mentioned ’Distraction caused by getting up early in
the morning’ among the problems of the Lessons category is actually a sleep problem. Sahin

Bozkurt and Karabekiroglu (2018) suggested in their study to plan their sleep under the heading
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clinical sleep time and in the correct planning of the cycle, and thus contribute to the
management of sleep problems to deal with distraction. In this case, students who come with
transport should plan their sleep periods according to their own body needs and create a layout
accordingly. In fact, when viewed, this is an application that may be considered necessary not
only for students with transportation, but for all students. In fact, instead of limiting it, it can be
said that it applies to all individuals. The frequency of being mentioned in the problems is
‘Inability to attend courses supporting courses’ and ‘Inability to participate in extracurricular
activities’, which are in the second and third places. In a study conducted by Kaya (2006), which
supports these problems, it was found that although children who receive transportation
education have a desire to participate in activities held at school, they cannot participate due to

transportation difficulties.

The problem of "difficulty to integrate transported students and transportation-based
central school students", which is in the category of adaptation to school, is seen as the most
repeated problem in the literature. In the study, Claes (2010) mentions that students who have
difficulties in adapting to school within the scope of new roles and standards may experience
difficulties in their academic success. In this case, it supports other school adaptation problems
that we encounter in the literature and ensures that this situation is seen as an academic
problem. In operating conditions, if race, ethnicity, language, sexual orientation, gender, age,
handicap, social class, and other cultural dimensions of religious orientation that includes a
multi-faceted orientation training in the classroom are taken, then the orientation of training
will help to achieve the goal (Coban, Karaman ve Dogan, 2010). If orientation training is not
provided in such an environment, it may also be the case that information is transferred
incorrectly and that information and experiences that are not completely correct are transferred
(Tiyek, 2014). For example, the ‘Lack of orientation work for students arriving by transport’,
which is a problem with us, is a proof that students are not supported academically. The
transportation center is a process in which students who come with transportation experience
many experiences for themselves at school and requires them to adapt to change within these
experiences (Kahraman, Sen, Alatas, & Titilnci, 2018). From the very beginning of this process,
planning that prevents students from being unsupervised during the lunch break will create an

environment that makes it possible for both students and teachers to work in harmony.

When it is said that ‘Families cannot go to school enough to meet with the teachers’,
which is in the category of school-parent relationship, the concept of family participation comes

to mind. In the study conducted by Erdogan and Demirkasimoglu (2010), the reason for the need
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for family participation is to reach qualified education. Qualified education is provided by
healthy communication and cooperation that should take place between parents and teachers.
However, the study conducted by Yurdabakan and Tektas (2013) supports that the issues of
school-parent relationship encountered in transportation education are not ignored in the
literature. Although the study conducted by Can (2022), deduces this, it is emphasized that only
maternal participation takes place instead of family participation, where the concept of parent
is seen as a parent. When we consider that the parents live in a village environment, this
situation may seem reasonable. The inability to leave the village and the inability of parents who
do not have their own vehicle to find a vehicle from the village around the clock, as the
maintenance of the garden and animal works existing in the villages requires continuity, are also
among the reasons that disrupt family participation with the study conducted by Cavusoglu and
Donmez (2018). As stated by Erdogan and Demirkasimoglu (2010), organizing activities that
increase family participation, not just within the parent meeting, will be one of the ways to
ensure cooperation and discipline in the school. It should be remembered that the first event of
family participation is communication. Family participation does not mean that the parent
comes to school. Teachers should be able to communicate in different ways by supporting
parents in this regard, and thus it can be made voluntary for the parent to actually come to

school over time.

In the economy category, ‘Insufficient expenditure of the state for transported primary
education" is the problem with the highest frequency of indication. The State of the Republic of
Turkey implements transport education in order to provide equal education to everyone in order
to ensure equality of opportunity and possibility. However, in the studies conducted by Cesur
(2021), Yurdabakan and Tektas (2013), findings that transportation education does not provide
equal opportunities have also been embodied. The participants here advocate the view that the
budget spent on transport education should be spent on opening a school in the village. Thus,
the problems experienced are minimized and it is emphasized that the budget will be sufficient

together with family participation.
5. Suggestions

The suggestions are made based on the results obtained so as to ensure that the
problems achieved for the transported education are non-repeated and could be successfully

maintained as follows:
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* The “School service vehicles Service Regulation" should contain explanations on the

suitability of service vehicles and the training of service drivers.

¢ Students should do school adaptation studies at the beginning of the academic year,

orientation training can be given.

¢ A study that takes into account the views of parents, administrators and service
drivers, as well as the views of teachers and students, can be carried out in a wider scope related

to the implementation of transported education.

¢ With the distribution of a form determining the food habits of the students to the

parents at the beginning of the academic year, efforts can be made to prevent food waste.

e A protocol can be signed with the municipalities regarding the sending of the

remaining meals to animal shelters.

¢ In determining the criteria such as course day, course time, course duration, calibrated
in Instructions of Decisional and Non-Formal Education Support and Education Courses Directive
of the Ministry of National Education, the implementation of an arrangement that also takes
into account the transport education will provide the opportunity for socialization between

students.
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1. Giris

Egitim bireylerin istendik yonde davranis degistirmeleri yani kisisel olarak gelismeleri,
yeniliklere ayak uydurmalar, fikir Gretebilmeleri igin olmazsa olmaz bir siirectir. Gelecekte
Uretken bir neslin yapacaklari distinildigii zaman egitimin, geri doniisi olan bir yatirim oldugu
soylenebilir. Egitim kasitli olarak bir seylerin 6gretildigi her ortamda gerceklesir. Okullar planli
programli egitimlerin yapildig akademik kurumlardir. Akademik egitimin baslangici kabul edilen
temel egitim her vatandasin yasaminda katilmasi 6ngorilen bir asamadir (Aydin, 2000; Goksoy
2013). Bireysel farkhliklar ve yas gruplari Gnemsenerek zorunlu egitim sisteminin ihtiyaglarina
uygun diizenlenen temel egitim (Ors, Erdogan & Kipici, 2013), Tiirkiye’ de 2012 yilindan itibaren
12 yillik (4+4+4) bir streci kapsamaktadir (Hashas, 2022). Temel Egitim Kurumlarinin; Tiirk Milli
Egitim Temel Kanunu’'nda ifade edilen amac ve ilkeler dogrultusunda; 6grencilere problem
¢6zme becerisi kazandirmasi, kiltlirel mirasin aktarilmasini saglamasi ve bu yol ile 6grencileri
topluma uyumlu, lireten bir birey haline getirmesi belli basli gérevleridir. Bu nedenle Ulkelerin
kalkinmasi agisindan temel egitime katilim 6nem arz etmektedir. Tlrkiye’de temel egitim
zorunludur (Milli Egitim Bakanhgi, 2012). Bu zorunluluk baglaminda vatandaslarin Egitim
kurumlarina ulagsmasini saglamak devletin sorumluluklari arasindadir. Egitim kurumlarina
ulasmayi saglamak i¢in okullagsma oranlarinin arttirilmasiyla birlikte tagimali egitim uygulanan bir

durumdur.

Tirkiye Cumhuriyeti Milll Egitim Bakanhgi temel egitimi, ulasilabilir ve devaml kilmay:
amacladigindan 6grenciler ile okulu bulusturmak esas alinmaktadir (Kaya & Aksu Bilgin, 2009).
Tasimalh egitim uygulamasi Tirkiye'de okul bulunmayan yerlesim yerlerinde 6grenim géren
dgrencilerin, merkez okullara ulastirilmasi ile gerceklestirilir. Ogrencilerin tasimali egitim ile
bulunduklari cografyadan farkh bir cografyaya tasinmasi egitime ulasabilirligi saglamaktadir.
Tasimal egitim ile saglanan ulasilabilirlik, egitimde firsat esitligini mimkiin kilmaktadir (Aydin
Timur, 2017; Cetinkaya & Uziimcili, 2021; Yurdabakan & Tektas, 2013). Tasimali egitim,
islevselligi ile egitim ihtiyaclarini temele almakta, 6grencilerin yasadigl alanlarda sorun ¢ézme
imkani tanimaktadir (Budak, 2009). Tasima merkezi okulunda bulunan kitiphanenin,
laboratuvarin, spor salonunun, resim atdlyesinin bulunmasi bu islevselligi karsilamaktadir
(Klguksiileymanoglu, 2006). Tasima merkezi okulunda bulunan farkh etkinlik alanlarinin icinde
yer alan kitaplar, laboratuar malzemeleri, spor malzemeleri vb. araglarin maddi imkanlar
dogrultusunda bulunmasi ile 6grencilerin kullanimina sunulmaktadir. Ayni zamanda tasima
merkezine ulasim saglanmasi icin, servis Ucretinin Tirkiye Cumhuriyeti Devleti tarafindan

karsilanmasi ile 6grencilerin herhangi bir licret 6demeden uygulamadan faydalanmasi firsat
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esitligi ve ulasilabilirlik agcisindan bir diger uygulamadir. Boylelikle Tirkiye Cumhuriyeti Devleti
maddi imkanlardan esit olclide vatandaslarini yararlandirarak firsat esitligini belli bir oranda
saglamis olmaktadir (inan & Demir, 2018). Sunulan maddi imkanlari kullanmakla birlikte, okul-
aile arasinda kurulacak iletisim, 6grencinin manevi gelisimini desteklemektedir (Argon & Kiyici,
2012). Manevi gelisimi desteklenen 6grenci 6zglivenini kazanmis olarak, daha saglam adimlarla

egitim hayatina devam eder.

Tasimali egitim uygulamasindan faydalanan 6grenciler, secilen tasima merkezi okuluna
giderek okulun onlara sunduklari imkanlardan yararlanma firsati bulmaktadirlar. Boylelikle
okullasma olmayan koylerde vyasayan cocuklar, tasima merkezi okullarinda imkanlar
dogrultusunda iyi bir egitim gérme sansina sahip olmaktadirlar. Tasima merkezi okulunun sahip
oldugu akademik, sosyal, kiltarel, fiziki imkanlar 6grencilerin basarilarini desteklemektedir
(Elagbz, 2022). Tasima merkezi okulunda laboratuvar, spor salonu, kiitiphane, resim atolyesi,
derslerin mustakil sinifta islenmesi gibi fiziki imkanlarinin olmasi 6grencilerin akademik
basarilarina yansimaktadir (Yurtbakan & Altun, 2016). Tasimali egitim ile 6grencilerin, daha fazla
sayida 6gretmen ve Ogrenci ile iletisim halinde bulunarak moral ve gudileri artmaktadir
(Kiigiiksiileymanoglu, 2006; Soganci, 2022). Ogrenciler tasimali egitim vasitasiyla farkh bireylerle
iletisime gecerek kilturel farkliligin oldugu bir ortami paylasirlar (Galliger, Tisak & Tisak, 2009).
Bu paylasim sirecinde etkilesim kurarak farkl kiltirel 6zellikteki bireyleri anlamayi ve
farkhliklara saygi duymayi 6grenirler. Ogrencilerin sahip oldugu bu kazanim onlara demokratik
bir bakis agisi kazandirir. Boylece demokratik toplumun temellerinin saglamlasmasi gerceklesmis
olur. Demokratik toplumda farkh dislincelere saygl duyulmasi ¢ok kalturlilGgi destekler.
Burada c¢ok kilturlalik ve demokratik bakis agisi birbirini besleyen iki kavram olarak
distnilmektedir (Polat ve Kilig, 2013). Bohn ve Sleeter’in (2000) de belirttigi Gzere ¢ok kiltarli
egitim ortamlari, dastince cesitliliginin saglanmasi ile birlikte elestirel diisinme becerilerini
gelistirecek bir ortam yaratir. Her bireyi homojen toplum disiincesi icinde barindirmayarak
toplumda var olan farkhliklari (heterojenligi) ortaya ¢ikarmak amaclanmaktadir (Cirik, 2008).
Tasima merkezi okul yemekhanesinde verilen 6glen yemeginin evde yenilen yemekten farkli bir
tatta olmasi bile toplumda var olan heterojenligi destekler nitelik tasimaktadir. Ogrencinin evde
yemeye alisik oldugu yemek cesidi disina gikarak farkli lezzetler tatmasi da tasimali egitimin
tanidig bir imkandir. Tasimal egitim icin bahsedilen tiim yararli yonlerinin yaninda sorunlar ile

karsilasildigi da gorilmektedir.

Turkiye’ nin bulundugu cografi konum, koylerdeki niifusun az olmasi, birlestirilmis sinif

uygulamasinin yetersiz kalisi (Yurdabakan & Tektas, 2013), kdyde okulun olmamasi (Soganci,
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2022) tasimali egitim uygulanmasi gerekli kilmistir. Fakat tasimali egitim uygulamasi esnasinda
farkli sorunlar ile karsi karstya kalhnmistir. Tasimal egitim sorunlari ile ilgili yapilan
arastirmalardan (Kaya, 2010; Recepoglu, 2009; Simsek & Buylkkidik, 2017) uygulamanin
getirmis oldugu sorunlarin ulasim, beslenme, okul-veli iliskisi, okula uyum ve ekonomi
kategorilerine bagh olarak farkliliklar gosterdigi anlasiimaktadir. Uygulamanin bu sekilde
farkhliklar gostermesi tasima merkezi okul, 6grenci, veli gibi degiskenlerin ayni profilde
olmamasindan kaynaklanmaktadir. Bu durumdan dolayr tasimali egitimin neden oldugu

sorunlari degerlendirmek icin coklu bakis acisi gerekmektedir (Oztiirk, 2014a; Oztiirk, 2014b).

Tasimal egitimin gergeklestirilebilmesi igin bir ulasim agi gerekmektedir. Bu nedenle
ulasim sirasinda karsilasilan sikintilar tasimali egitime sorun olarak yansimaktadir. Ulasimi
etkileyen hava kosullari, servislerin bakimi, yolcu faktor, yol glizergahlari vb. faktorler dolayli
olmakla birlikte tasimal egitimi de etkilemektedir. Ulasim kosullarinin elverissiz olmasi (Isik &
Maya, 2003), ulasim hizmetinden kaynaklanan aksakliklar (Ekici, 2018) bu durumu
desteklemektedir. Henderson (2009), tarafindan yapilan ¢alismada kirsal yerlesim yerlerindeki
cocuklarin tasimali egitim yiziinden hayatlarinin énemli bir bolimiini okul servislerinde
gecirdikleri ifade edilmektedir. Tasima ile gelen ¢cocuklar okul servisinde cok vakit harcadiklari
gibi bu vaktin ne kadar glivenli oldugu sorgulanmasi gereken ayri bir noktadir (Zars, 1998).
Serviste gecen sire zarfinda 6grenciler fiziksel kisitlamalara (hareket alaninin kisitlanmasi,
istenmeyen bir sarkinin ¢almasi, yoldan kaynakli araglarin sarsiimasi) maruz kalmakta ya da sinirh
sosyal firsatlara sahip olmaktadir. Bunlarin yani sira akran zorbaligi sorunu okul servislerinde

kendini géstermeye devam etmektedir (Delara, 2008).

Hashas’a (2022) gore tasimal egitim Ogrencilerin sosyallesmesinde faydalidir fakat
ogrencilerin ders bitiminde yapilan etkinliklere katilamayip servis araclarinin kalkis saatine
yetismek zorunda olmalari, ders saatleri disinda okulda bulunan arkadaslari ile vakit
gecirememeleri sosyallesme imkanlarini ellerinden almaktadir (Ozan, 2015). Bu durum imkan
esitligi saglamanin yaninda uygulamadan kaynakli sorunlari da beraberinde getirmektedir. Can’a
(2022) gore okul servisi saatlerine uygun etkinliklerin planlanmamasi ya da etkinliklere gore
servis saatlerini diizenlememesi uygulamadan kaynakl sorunlari devam ettirecektir. Aktas
(2022), yaptigi calismada velilerin 6zel imkanlari dogrultusunda 6grencilerin yetistirme ve
destekleme kurslarina katilabildiklerini belirtmistir. Ogrencilerin bu kurslara katilmada istekli
olduklari ve kurslarin onlara katki sagladigi vurgulanmaktadir (Tuna vd., 2017). Demir Basaran ve
Narinalp Yildiz’ a (2017) gbre destekleme kurslari ile 6grenci basarilarinin artmasi ve yetismeyen

konularin telafi edilme imkaninin olmasi 6grenciye saglanan katkiyi destekler niteliktedir. Egitim
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sadece ders saatlerinde gecen sire degildir. Bu ylzden 6grencilerin destekleme kurslarina
katilmasi saglanmalidir. Tasimal egitim uygulamasi gdzden gecirilerek bu konulara ¢6zim
aranmasi gerekmektedir. Bahsedilen konulara isik tutmak amagli bu arastirmada tagimali egitim

ve sorunlari tGzerinde durulmustur.

Alan yazin incelendiginde tasimali egitimin, egitim sistemi ve 6grenci adina yarattig
bircok sorun oldugu gorilmis ve arastirmada bu sorunu ele almis makale ve tezler incelenmistir.
Tasimali ilkogretim uygulamasinda karsilasilan sorunlari belirlemeye yonelik dokiiman analizi
yapilmistir. Bu arastirma ile tasimali egitim sorunlarini ortaya koyan akademik arastirmalari
analiz etmek amaglanmistir. Tagimali egitim, temel egitime ulasma glcligii ceken 6grenciler igin
zorunlu tutulmus olup alan yazin taramasi yapilirken zorunlu egitim yas araligini kapsayan
ilkogretim uygulamasinda karsilasilan tasimali egitim sorunlari dikkate alinmistir. Bu duruma
iliskin sorunlarin ortaya konmasi, sorunlari en aza indirmek veya ortadan kaldirmak icin atilacak

ilk adim oldugundan, ¢alismanin politika yapicilar icin de bir yol haritasi olacagi disliniilmektedir.

Bu arastirmada tasimali egitimin sorunlarini belirlemeye y6nelik yapilan ¢alismalarin
incelenmesi amaglanmaktadir. Bu amag dogrultusunda tasimali egitimin sorunlari belirlenmis,
belirlenen sorunlar konu alanlarina gore siniflandirilmistir. Bu arastirmada incelemeye alinan

¢alismalarda sorunlarin belirtilmelerine gore frekans dagilimlari ortaya konmaya galisiimistir.

Tasimal Egitim Uygulamasinin sorunlari dogrultusunda asagidaki sorulara cevap

aranmaya calisiimistir.
1. Tasimali egitim sorunlarinin sorun sayilarinin kategorilere gére dagilimi nasildir?

2. Ulasim kategorisinde yer alan sorunlarin incelenen galismalarda belirtilme dagilimlar

nasildir?

3. Beslenme kategorisinde yer alan sorunlarin incelenen calismalarda belirtilme

dagihmlari nasildir?

4. Dersler kategorisinde yer alan sorunlarin incelenen ¢alismalarda belirtilme dagilimlari

nasildir?

5. Okula Uyum kategorisinde yer alan sorunlarin incelenen calismalarda belirtiime

dagilimlari nasildir?

6. Okul- Veli iliskisi kategorisinde yer alan sorunlarin incelenen ¢alismalarda belirtiime

dagihmlari nasildir?
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7. Ekonomi kategorisinde yer alan sorunlarin incelenen c¢alismalarda belirtilme

dagihmlari nasildir?
8. Kategorilere gore sorunlarin belirtilme sikligi nasildir?
2. Yontem
2.1. Aragtirma Modeli

Calisma Tarama modeline dayali, nitel bir ¢alismadir ve dokiiman analizi teknigi ile
yapilmistir. Tasimah egitim sorunlarini belirlemek amaciyla bu arastirmada nitel arastirma
yontem ve teknikleri kullanilarak siire¢ devam ettirilmistir. Creswell (2017), nitel arastirma
sdrecini, bilginin soyut birimlerini elde edecek sekilde timevarimsal (parcadan-bitiine) bir slirec
olarak, konunun kapsamli bilgisine sahip oluncaya kadar ¢alisildigini ifade etmektedir. Burada
nitel arastirmanin arkasinda yatan fikir; arastirma probleminin en iyi sekilde anlamlandiriimasi
amaciyla dokiimanlarin amaca yonelik secilmesidir. Nitel bir veri analiz yontemi olan dokiiman
analizi kullanilirken amaca yonelik dokiimana ulasma, orijinal olup olmadigini teyit etme,
dokiimani anlama, analiz etme, basili ve elektronik materyaller olmak lzere tim belgeleri
inceleme ve veriyi kullanma asamalarinin sistemli bir sekilde takip edilmesiyle olusan bir sireci
kapsamaktadir (Kiral, 2020). Karasar’a (2020) gore, gecmiste ya da halen var olan bir durumu var
oldugu sekliyle tespit etmeyi amaglayan modelin adidir tarama modeli. Burada arastirmamiza
konu olan tasimali egitim sorunlari, kendi icinde ve oldugu gibi tanimlanmaya c¢alisiimis olup
tanimlanan tasimali egitim sorunlari herhangi bir sekilde degistirilmeden arastirmanin amacina

yonelik bir bigimde taranmistir.
2.2. Caligma Grubu

Arastirmada yararlaniimak Gizere Tagimali Egitim sorunlari ile ilgili literatir incelenmis ve
konu ile ilgili calismanin evrenini YOK-Ulusal Tez Merkezi ve Dergipark veri tabaninda yer alan,
21 adet makale; ilkdgretimde tasimali egitim arastirmasi Van il merkezi 6rnegi (Yesilyurt ve Orak,
2007), Tasimali egitime yonelik 6grenci gorisleri: Bartin il merkezi érnegi (Yavuzarslan, vd.,
2019), Tasima yoluyla egitime erisim uygulamasinda ailelerin egitim slirecine katilimina iliskin
o0gretmen ve veli gorisleri (Tiimkaya ve Ulum, 2020), Tiirkiye’de tasima ve tasima araclariile ilgili
sorunlara iliskin yonetici, 6gretmen, 6grenci ve arag suriculerinin algilari (Recepoglu, 2013),
ilkokullarda tasimali egitim uygulamasina yénelik goriisler (Denizli ili Buldan ilcesi 6rnegi)
(Gulmez, 2020), Tasimali egitim uygulamalarina yonelik 6gretmen degerlendirmeleri (Elgicek ve

Kaplan, 2021), Birecik’te tasimal egitim uygulamalarinin incelenmesi (Cinoglu, vd., 2014),
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Tasimali ilkégretimin Bazi Sorunlari:" Kiitahya/Aslanapa-Tavsanli ilgeleri Ornegi" (Aycan ve
Cankurt, 2005), Tasimali ilkogretim uygulamasi (Usak 6rnegi) (Ari, 2003), Firsat Esitligi Temelinde
Tasimal Egitim Uygulamasi: Kizilirmak ilgesi Ornegi (Cesur, 2021), Firsat ve olanak esitliginin
saglanmasinda bir adim olarak tasimali egitim (Kaya ve Aksu Bilgin, 2009), ilkokul ve
ortaokullarda 6grenim géren égrencilerin velilerinin tasimali egitime iliskin gérisleri (Oztiirk,
2014a), ilkdgretim 6.-7.-8. sinif 6grencilerinin tasimali egitimde karsilastigi sorunlar (Gilnar
ornegi) (Secer ve Yanpar Yelken, 2009), Ogretmen ve Ogrenci Gorisleriyle Tasimali Egitim
Uygulamasi Degerlendiriimesi: Bozova lilgesi Ornegi (Simsek ve Biyikkidik, 2017), Tasima
Merkezi Okullarda Gérev Yapan Ogretmenlerin Gorislerine Gére Tasimali Egitim Uygulamasi
(Bilek ve Kale, 2012), Tasimal ilkogretim uygulamasi ve karsilasilan sorunlar: Kastamonu ili
ornegi (Recepoglu, 2009), Tasimali egitim lizerine yapilan calismalarin incelenmesi (Cetinkaya ve
Uziimcii, 2021), Tasimali ilkégretim uygulamasi ve bu uygulamaya son verilmesiyle ilgili veli
gorisleri (Istk ve Maya, 2003), Yonetici, 6gretmen, 6grenci ve veli goriislerine gére Pazarcik’ta
tasimali egitim uygulamasi (Cavusoglu ve Donmez, 2018), Tasimali egitim (Bursa ili 6rnegi)
(Ktcliksileymanoglu, 2006), Tasimali ilkogretim 6grencilerinin tasimali egitime iliskin gorisleri
(Yurdabakan ve Tektas, 2013) ve 11 adet tez; Tasimali ilkdgretim okullarinin maliyeti ve sorunlari
(Denizli-Acipayam ilgesi drnegi) (Akkir, 2020), Denizli ili-Honaz ilgesinde tasimali ilkégretim
(Akyol, 2016), Tasimal egitim: Ogretmen ve dgrenci gorisleri (lyibas, 2017), Tasimali ilkégretim
uygulamasi ve sorunlari: “Sincan ilgesi 6rnegi” (Karakitik, 1996), Tasimal egitim sistemine
iliskin veli goriisleri (Merkezefendi ilgesi Géveclik mahallesi 6rnegi) (Sahban, 2016), ilkégretimde
tasimali egitim 6&grencilerinin sorunlari (San, 2012), Tasimali ilkogretim uygulamasinda
karsilagilan giigliikler (Zonguldak ili &rnegi) (Turan, 2011), ilkégretimde tasimal egitim
uygulamasi (Uslu, 2017), Koy okullarinda yasanan sorunlar ve tasimali egitime yonelik veli,
O0gretmen ve yonetici gorisleri (Can, 2022), Tasimali egitimin yonetimi ve sorunlari: Adiyaman ili
ornegi (Kaya, 2010), Tasimal ilkokullarda Midiirlerin Karsilastiklari Sorunlarin Belirlenmesi
(Uraslu, 2017) olusturmaktadir. Bu calisma grubunun belirlenmesinde literatlirdeki yayin yih
arahig1 dikkate alinmamistir. Calismanin konusu ile ilgili yapilan ve literatlirde yer alan tim
calismalara ulasilmasi amaclanmistir. Calismanin icerigini olusturan uygun yayinlara ulasabilmek
icin dokiiman analizi yontemi kullanilmis ve “Tasimali Egitim Sorunlan”, “ilkégretim Tasimali
Egitim Sorunlan”, “Transport Education”, “Bussed Education” ve “Vocation Education” anahtar

kelimelerinden yola ¢ikilarak arastirma yapilmistir.
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2.3. Verilerin Analizi

Bu calismada, sorunlar belirlenmis ve kategori basliklari altinda gruplandirilarak elde
edilen verilerin degerlendirilmesinde icerik analizi teknigi kullaniimistir. icerik analizinde temel
amag, toplanan verileri aciklayabilecek kavramlara ve iliskilere ulasmaktir. Betimsel tarama
modelinde bilimin gézlem, kaydetme, olaylar arasindaki iliskileri tespit etme ve kontrol edilen
degismez ilkeler Gzerinde genellemelere varma nitelikleri s6z konusudur (Selcuk, vd., 2014).
Betimsel analizde 6zetlenen ve yorumlanan veriler, icerik analizinde daha derin bir isleme tabi
tutulur ve betimsel yaklasimla fark edilemeyen kavram ve temalar bu analiz sonucu
kesfedilebilir. Betimsel analizde 6zetlenen ve yorumlanan veriler igerik analizinde daha derin bir
isleme tabi tutulur ve betimsel bir yaklasimla farkedilmeyen kavram ve temalar bu analiz sonucu
kesfedilir. icerik analizinde temelde yapilan islem, birbirine benzeyen verileri belirli kavramlar ve
temalar cergevesinde bir araya getirmek ve bunlari okuyucunun anlayabilecegi bir bicimde
organize ederek yorumlamaktir (Yildirnm ve Simsek, 2018). Tasimali egitim sorunlarinin analiz
edilmesi ve yorumlanmasi silirecinde: kategori gelistirme, adlandirma, yorumlama ve
frekanslarin hesaplanmasi asamalarindan yararlanilmistir. Yapilan icerik analizi kategori
gelistirme asamasinda makalelerin ve tezlerin her biri dikkatli bir sekilde incelenmis olup

sorunun konusuna gore kategori gruplamasi yapiimistir.
3. Bulgular
3.1. Tagimali egitim sorunlarinin sorun sayilarinin kategorilere gére dagilimi

Tasimali egitim sorunlarinin kategorilerinde yer alan sorunlar farkhliklarina gore

siniflandiriimistir ve bu siniflandirmaya ait frekans degerleri Tablo 1’de sunulmaktadir.

Tablo 1
Tasimali egitim sorunlari kategorilerinin farkli sorun sayisina gére dagilimi
Konu Alani Sorun Sayisi (f)

Ulasim 23
Beslenme 7
Dersler 7
Okula Uyum 5
Okul- Veli iliskisi 8
Ekonomi 5

Tablo 1 de gorildigu gibi tasimali egitim sorunlari ‘ulasim’, ‘okul-veli iliskisi’, ‘dersler’,
‘beslenme’, ‘okula uyum’, ‘ekonomi’ olmak lizere toplam 6 kategori altinda yer almaktadir.
Ulasim kategorisinde 23 farkh sorun, okul-veli iliskisi kategorisinde 8 farkli sorun, dersler

kategorisinde 7 farkh sorun, beslenme kategorisinde 7 farkl sorun, okula uyum kategorisinde 5
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farkli sorun, ekonomi kategorisinde 5 farkli sorun gozlenmektedir. En fazla farkli sorun

barindiran kategori ‘ulasim’ dir.

3.2. Ulasim kategorisinde yer alan sorunlarin incelenen ¢aligmalarda belirtilme

dagilimlan

Ulasim kategorisinde yer alan sorunlar belirtiime sikligina gére siniflandirilmistir ve bu

siniflandirmaya ait frekans degerleri Tablo 2’ de sunulmaktadir.

Tablo 2
Ulasim kategorisi sorunlarinin belirtilme sikhgi dagilimi

Sorun
Belirtilme Sikligi (f)
Tasima araglarina yolcu alinmasi 12
Servis soforlerinin yeterli egitime sahip olmamasi 11
iklim sartlarinin olumsuz etkileri 11
Servis araglarinin gerekli standartlari tasimamasi
Soforlerin servisi hizli kullanmasi
Servis yolculugunun yorucu olmasi
Servise ge¢ kalindiginda okula hi¢ gidememek (devamsizligin fazla olmasi)
Arag ve suricllerin sdzlesmedekilerinden farkli olmasi
Servislerin kalabalik olmasi
Arag surtcdlerinin 6grenciler ile saghkli iletisim kuramamasi
Servisin diizenli belirtilen saatlerde gelmemesi
Servisi beklerken yagisli ve soguk havalarda tGslime
Tasima servislerinde yardimci rehber personelin olmamasi
Siaricilerin aragta sigara icmeleri
Servis glizergahindaki yolun riskli olmasi
Servisin yol mesafesinin uzun olmasi
Ev-servis arasi mesafenin olmasi
Araglarda kisin isinmanin yeterli olmamasi
Ogrencinin okulda unutulmasi, servise bindirilmemesi
Servis araglarinin denetlenmemesi
Siaricilerin servis glizergahini kullanmamalari
Bazi bolgelerde servis soféri bulunamamasi
Arag degisikliklerinin ¢ok sik yapiimasi

Ulasim Kategorisi Sorunlari
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Tablo 2 incelendiginde ulasim kategorisinde 23 farkli sorun belirtildigi goriilmektedir.
‘Tasima araclarina yolcu alinmasi’ (12) bu kategoride en c¢ok belirtilen sorundur. ‘Servis
soforlerinin yeterli egitime sahip olmamas’ (11) ve ‘iklim sartlarinin olumsuz etkileri’ (11)
sorunlari ikinci ve Gglincl sirada yer alirken ikisi de ayni belirtilme sikhgi ile ikinci en ¢ok belirtilen
sorunlar siralamasina girmislerdir. Bu kategoride en az belirtilen sorunlar ise ‘Servis araclarinin
denetlenmemesi’ (1), ‘Suricllerin servis glizergahini kullanmamalarr’ (1), ‘Bazi bolgelerde servis
sofori bulunamamasi’ (1), ‘Ara¢ degisikliklerinin ¢ok sik yapilmasi’ (1) sorunlar bir kez

belirtilerek en az belirtilen sorunlar arasina girmislerdir.
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3.3. Beslenme kategorisinde yer alan sorunlarin incelenen calismalarda belirtilme

dagihimlan

Beslenme kategorisinde yer alan sorunlar belirtiime sikligina gére siniflandiriimigtir ve

bu siniflandirmaya ait frekans degerleri Tablo 3’ de sunulmaktadir.

Tablo 3
Beslenme kategorisi sorunlarinin belirtilme sikhgi dagilimi

Sorun
Beslenme Kategorisi Sorunlari Belirtilme Siklig

Okulda yemekhanenin olmamasi

Okulda verilen yemeklerin kaliteli olmamasi

Okulda verilen yemeklerin yeterli olmamasi

Yemeklerin soguk gelmesi

Sozlesmede belirtildigi gibi yemek gelmemesi

Yemekte her giin benzer yiyeceklerin verilmesi

Tasimali gelen 6grencilerin saghkli beslenememesi (erken kalkildigindan dolayi
kahvalti yapmamalari vb.)

N ouhdwN R
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Tablo 3 incelendiginde beslenme kategorisinde 7 farkl sorun belirtildigi gorilmektedir.
‘Okulda yemekhanenin olmamasi’ (9) bu kategoride en ¢ok belirtilen sorundur. ‘Okulda verilen
yemeklerin kaliteli olmamasi’ (8) ikinci en ¢ok belirtilen sorun iken ‘Okulda verilen yemeklerin
yeterli olmamasi’ (6) tiglincl en ¢ok belirtilen sorundur. Bu kategoride en az belirtilen sorun ise
‘Tasimali gelen 06grencilerin saglikh beslenememesi (erken kalkildigindan dolayr kahvalti

yapmamalari vb.)’ (2)'dir.

3.4. Dersler kategorisinde yer alan sorunlarin incelenen ¢alismalarda belirtiime

dagihimlan

Dersler kategorisinde yer alan sorunlar belirtiime sikligina gore siniflandiriimistir ve bu

siniflandirmaya ait frekans degerleri Tablo 4’ de sunulmaktadir.

Tablo 4

Dersler kategorisi sorunlarinin belirtilme sikhigr dagilimi

. Sorun
Dersler Kategorisi Sorunlari Belirtilme Sikiig (f)

1 Sabah erken kalkmaktan kaynakh dikkat daginikligi 12
2 Dersleri destekleyici kurslara katilamamasi 9

3 Ders disi etkinliklere katilinllamamasi 7

4 QOdevler igin yeterince kaynaga ulasilamamasi ya da 6devlerin yapilmamasi 4

5 Okul disinda goristlen arkadas sayisinin az olmasi 1

6 Okul kaynaklarini yeterince kullanilamamasi 1

7 Ders malzemelerinin evde unutuldugunda telafisinin olmamasi 1

Tablo 4 incelendiginde dersler kategorisinde 7 farkli sorun belirtildigi gorilmektedir.

‘Sabah erken kalkmaktan kaynakh dikkat daginikhig’ (12) bu kategoride en ¢ok belirtilen
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sorundur. ‘Dersleri destekleyici kurslara katilamamasi’ (9) ikinci en ¢ok belirtilen sorun iken ‘Ders
disi etkinliklere katilinilamamasi’ (7) Gglncl en ¢ok belirtilen sorundur. Bu kategoride en az
belirtilen sorunlar ise ‘Okul disinda gérusilen arkadas sayisinin az olmasi’ (1), ‘Okul kaynaklarini
yeterince kullanilamamasi’ (1) ve ‘Ders malzemelerinin evde unutuldugunda telafisinin

olmamasr’ (1)’ dir.

3.5. Okula Uyum kategorisinde yer alan sorunlarin incelenen ¢alismalarda belirtilme

dagilimlan

Okula Uyum kategorisinde yer alan sorunlar belirtilme sikligina gore siniflandiriimistir ve

bu siniflandirmaya ait frekans degerleri Tablo 5’ de sunulmaktadir.

Tablo 5
Okula Uyum kategorisi sorunlarinin belirtilme sikligi dagihmi
- Sorun
Okula Uyum Kategorisi Sorunlari Belirtime Siklig! (f)
1 Tasimalh 6grenciler ile Merkez okul 6grencilerinin kaynasma glglugi 14
2 Ogle arasinda 6grencilerin denetimsiz kalmasi 4
3 Tasimali 6grenciler okul ve sinif kurallarina uymakta giiclik cekmesi 3
4 Tasima ile gelen 6grencilere oryantasyon g¢alismasi yapiimamasi 2
5 Okulda diizenlenen etkinliklerde gérev alma sikliklarinin az olmasi 2

Tablo 5 incelendiginde okula uyum kategorisinde 5 farkl sorun belirtildigi gorilmektedir.
‘Tasimal 6grenciler ile Merkez okul 6grencilerinin kaynasma glcligld’ (14) bu kategoride en cok
belirtilen sorundur. ‘Ogle arasinda 6grencilerin denetimsiz kalmasi’ (4) ikinci en ¢ok belirtilen
sorundur. Bu kategoride en az belirtilen sorunlar ise ‘Tasima ile gelen 6grencilere oryantasyon
calismasi yapilmamasi’ (2), ‘Okulda diizenlenen etkinliklerde gorev alma siklklarinin az olmas/’

(2) dir.

3.6. Okul-Veli iliskisi kategorisinde yer alan sorunlarin incelenen ¢alismalarda

belirtilme dagilimlari

Okul-Veliiliskisi kategorisinde yer alan sorunlar belirtilme sikligina gére siniflandiriimistir

ve bu siniflandirmaya ait frekans degerleri Tablo 6’ da sunulmaktadir.

Tablo 6
Okul-Veli iliskisi kategorisi sorunlarinin belirtilme sikhgi dagilimi
Sorun
Okul-Veli iliskisi Kategorisi Sorunlari Belirtilme Sikhgi
(f)
1 Ailenin 6gretmenler ile goriismek icin okula yeterince gidememesi 14
2 Velilerin veli toplantisina katiliminin yetersizligi 12
3 Tasimali ilkégretim uygulamasin baslibasina sorun olarak gorilmesi 5
4 Velilerin kiz cocuklarini okula gdnderme konusundaki isteksizlikleri 3
5 Velilerin endiselerinin olmasi 2
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Tagimali gelen 6grencilerin, tasima merkezi okulun genel basarisini diigtirmesi

o i 2
dusincesi

7 Velilerin servisi amag disi kullanmak istemeleri 1

8 Sabahlari zamanlamaya uymamalari 1

Tablo 6 incelendiginde okul-veli iliskisi kategorisinde 8 farkli sorun belirtildigi
gorulmektedir. ‘Ailenin 6gretmenler ile gérismek icin okula yeterince gidememesi’ (14) bu
kategoride en ¢ok belirtilen sorundur. ‘Velilerin veli toplantisina katiliminin yetersizligi’ (12) ikinci
en cok belirtilen sorun iken ‘Tasimali ilk6gretim uygulamasin baslibasina sorun olarak gértlmesi’
(5) Gglincl en ¢ok belirtilen sorundur. Bu kategoride en az belirtilen sorunlar ise ‘Velilerin servisi

amag disi kullanmak istemeleri’ (1), ‘Sabahlari zamanlamaya uymamalari’ (1)’ dir.

3.7. Ekonomi kategorisinde yer alan sorunlarin incelenen c¢alismalarda belirtilme

dagihimlan

Ekonomi kategorisinde yer alan sorunlar belirtilme sikligina gére siniflandirilmistir ve bu

siniflandirmaya ait frekans degerleri Tablo 7’ da sunulmaktadir.

Tablo 7
Ekonomi kategorisi sorunlarinin belirtilme sikligi dagilimi
Ekonomi Kategorisi Sorunlari Belirtilfno:JSTkllél )
1 Tasimaliilkogretim icin devletin yaptigi harcamanin yetersiz olusu 5
2 Tasinan koy okullarinin bos-ise yaramaz halde kalmasi 2
3 Tasima merkezli okullarin ig ylikiinin fazla olmasi 1

Tablo 7 incelendiginde ekonomi kategorisinde 3 farkl sorun belirtildigi gorilmektedir.
‘Tasimali ilkégretim icin devletin yaptigi harcamanin yetersiz olusu’ (5) bu kategoride en ¢ok
belirtilen sorundur. ‘Tasinan kdy okullarinin bos-ise yaramaz halde kalmasi’ (2) ikinci en ¢ok
belirtilen sorun iken ‘Tasima merkezli okullarin is ylkinin fazla olmasi’ (1) Gglincli en ¢ok

belirtilen sorun olup bu kategoride en az belirtilen sorun siralamasina girmistir.
3.8. Konu alanlarina gore sorunlarin belirtilme sikligi

Tasimal Egitim kategorisinde yer alan sorunlar belirtilme sikligina gore siniflandiriimistir

ve bu siniflandirmaya ait frekans degerleri Tablo 8 de sunulmaktadir.

Tablo 8
Tasimall egitimde kategorilere gére sorun belirtilme sikligi
Kategori Sorun Belirtilme Sikligi (f)
Ulasim 121
Okul- Veli iliskisi 40
Dersler 35
Beslenme 35
Okula Uyum 25
Ekonomi 8
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Tablo 8 incelendiginde tasimali egitim sorunlarinin 6 kategoriye ayrildigi gérilmektedir.
Ulasim kategorisinin sorun belirtilme sikligi 121, Okul-veli iliskisi kategorisinin sorun belirtiime
sikligi 40, Dersler kategorisinin sorun belirtilme sikhgl 35, Beslenme kategorisinin sorun
belirtilme siklig1 35, Okula Uyum kategorisinin sorun belirtilme siklig1 25, Ekonomi kategorisinin

sorun belirtilme sikhigi 8’dir.
4. Sonug ve Tartisma

Turkiye’de yaygin bir sekilde kullanilan Tagimali Egitim 6grenciler igin imkan ve firsat
esitligi saglasa bile bazi durumlarda (okul ici-okul disi) karsilastiklari sorunlarin ortaya ¢ikmasi
muhtemeldir. Bu ¢alismada tasimali egitim sorunlarinin varhg (zerinden hareketle
alanyazindaki ilgili ¢alismalar incelenerek tasimal egitimin sorunlarina blyite¢ tutmak
istenmektedir. Belirlenen Tasimali Egitim sorunlarinin kategorize edildigi bu c¢alismada,
sorunlarin belirtilme sikhgindan yola cikilarak 6nerilerde bulunmak amaclanmistir. Dokiman
analizi yontemi kullanilarak yiritllen bu ¢alismada tasimali egitimin sorunlari “ulasim”, “okul-

veli iliskisi”, “dersler”, “beslenme”, “okula uyum” ve “ekonomi” kategorilerileri altinda

toplanmustir.

Calismada tasimal egitim sorunlari ile ilgili kategoriler incelendiginde en ¢ok sorun
sayisinin belirlendigi kategorinin ulasim oldugu sdylenebilir. incelenen 31 calismanin 24’{inde
ulasimin farkli sorunlarina deginildigi gorlilmustir. Geriye kalan 7 ¢alismanin iginde ise ulagim
kategorisine girecek sorun belirtilmemistir. Bu yedi ¢alisma daha ¢ok firsat ve imkan esitligi
Uzerinde durarak tasimali egitim uygulamasinin egitim sistemi lizerindeki 6neminin sosyolojik
acidan degerlendirmelerini yapmislardir. Tiirkiye’de tasimali egitimin sorunlari Gzerine yapilan
¢alismalar incelendiginde en ¢ok sorun belirtilen kategorinin “ulasim” oldugu tespit edilmistir.
Ulasim sireci tasimal egitimin can damari oldugu distntldiginde bu kategoride belirtilen

sorunlarin hacminin de ayni oranda ylksek olmasi kaginilmaz bir gercgektir.

Bu calismada Ulasim sorunlari arasinda en sik belirtilen “Tasima araglarina yolcu
alinmas!” sorunu bir kural ihlalidir. Ogrenci servislerine yolcu alinmasi sorununun maddi
kaynakh nedenleri olabilecegi gibi kiltlrel (yardimseverlik, tanidiklara hayir diyememe vb.)
nedenleri de i¢inde barindirmaktadir. Uraslu (2017) tarafindan 6grenci servislerine yolcu
alinmasi probleminin denetim eksikliginden meydana geldigi belirtilmekte iken Sahin ve Avan
(2018) tarafindan da Uraslu’yu (2017) destekler nitelikte tasimali egitimde benzer sorunlarla
karsilasildigi tekrarlanmis ve servis araglarinin icine kamera takilarak denetlenmesi dnerilmistir.

Kurallara uyulmadigi durumlarda araglarda yer alan 0Ogrencilerin hak ve &zglrlikleri
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kisitlanabilmekte ve onlara zarar verilebilmektedir. Soférin kurallara uymamasinda kiiltirel ve
ekonomik sartlar, cografi yap, kiiltiirel etkilenme gibi durumlar etkili olmaktadir. Bu durumlarda
kurallarin etkili olmasini saglamak icin zorlama veya cezalarla 6nleme ¢abasi olarak yazili hukuk
kurallari diyebilecegimiz kurallar devreye sokulabilmektedir (Yildiz, 2017). Fakat hukuk
kavramina bakildiginda hukukun bir kaltir Griint oldugu ile karsi karsiya kalmaktayiz. Bu nedenle
yazili kurallarin yaninda birde yazili olmayan kurallarin varligi ve bunlarin toplumda gegerliliginin
olmasi kurallarin bir bakima sosyal yonini{ olusturmaktadir (Siimer, 1998). Araclara alinan es,
dost, akraba kisacasi tanidik dedigimiz kisilerin kendilerini o araca alinmasini bir kural olarak
gorlip araca binmeleri aslinda tamamen bu durumun kiltlr Grind olmasindan kaynakh oldugu
distndlebilir. Bunu engellemek amaclh yaptirimlarin uygulanmasi gerekmektedir. Siimer’e
(1998) gore yazisiz kurallarin uyulmasini saglamak zorlama ile gercekleseceginden dolayi bu
tepkiyi toplumsal zorlama olarak ifade etmektedir. Bu zorlamanin aragta yapilabilmesi icin en
basta yaptirnmi uygulayacak kisilerin aslinda aracta bulunan ogrenci velileri oldugu
soyleyebilmekteyiz. Bu sekilde araglara yolcu alinmasi sorununu dairenin en i¢ halkasinda yer

alan veli yaptinmlari ile ¢ozebiliriz.

Bu calismada ulasim kategorisinde en sik belirtilen ikinci sorun “Servis soforlerinin yeterli
egitime sahip olmamasi” seklindedir. Bakirci (2019) tarafindan yapilan c¢alismada ulasim
sorunlarinin blyik bir béliminiin insan kaynakli oldugu ve bu durumun egitim ile desteklenmesi
gerektiginin vurgulanmasi bu bulguyu desteklemektedir. Bu sorun igin ¢6zim Onerisi
disunuldiginde gorilmektedir ki Tirkiye de 6grenci tasima hizmetinin nasil yapilacagini
belirleyen “Okul Servis Araglari Hizmet Yonetmeligi” n de servis araglarinda galisan personelin
niteligi konusuna deginilmedigi gérilmektedir. Buradan da anlasilacagi gibi bu konuyla ilgili bir
oneri sunulsa bile yonetmelik icinde yer almadigi middetce sunulan 6neriler havada kalacaktir.
Bu maddenin konulmasinin ulasim kategorisinde yer alan pek ¢ok sorunun ¢éziimine de isik
tutacagi dusiinilebilir. Ornegin ABD’ de servis soférlerinin siiriicii belgesine sahip olmasi, yilda
en az bir kez fiziki muayeneden gecmeleri yeterli olmayip siiriict belgesi niteliklerini karsilamaya
devam etmek icin servis sofdrlerinin yil icinde 4 saatlik zorunlu egitime katilmalar
gerekmektedir. Bu egitimden sonra yazili bir sinava girmeleri ve sofér kalmaya devam etmek icin
yillik gerekli goriilen zihinsel muayenelerini yaptirmalidirlar. Hatta ABD’ de sadece soférlere
egitim verilmemektedir. Servisi kullanan 6grencilerin bilingli bir sekilde servisi kullanmalari igin
ogrencilere 30 dk’ lik video izletilmekte ve sonrasinda siris kurallarinin dogrulanmasi igin teste
tabi tutulmaktadirlar. Son olarak da 6grencilerin siireg igerisinde uygun ve giivenli davranislar

sergileyecegini garanti altina alinan bir sozlesme imzalatilmaktadir. Eger 6grenci kurallara
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uymayan davranislar sergiler ise otobise binme hakkini kaybeder ve bu durumda 6grencinin

diger okula nakil islemi yapiilmaktadir (Sims, 2014).

Bakirci (2019) tarafindan belirtildigi Gzere Turkiye’ nin cografi kosullarinin daglhk ve
engebeli olusu ayrica ikliminde yer alan don, sis ve yagis olaylarinin kis aylarinda karsilasilan
sorunlar oldugu dikkate alindiginda Tirkiye’de akademik takvimin Eylil ve Haziran aylarini
kapsamasi ile birlikte daha ¢ok kis aylarini kapsayan egitim slireci tasimali egitim sorunlarinda
yer alan ulasim sorunlarini destekleyici nitelik kazandirmaktadir. Topgu ve Coruh (2017),
tarafindan yapilan ¢alismada trafik kazalarinin yol ve insan kaynakli nedenlerden sonra en ¢ok
arac faktorlt kusurlardan kaynaklandiginin vurgulanmasi bu calismada elde edilen bulgular ile
ortlismektedir. Zira bu calismada ulasim kategorisinde yer alan sorunlarin belirtiime sikligi
siralamasinda da ilk {i¢ sorun kisi ve yol kaynakli iken dérdiinci sorun ‘Servis araclarinin gerekli

standartlari tasimamas!’ dir.

Tasima merkezi okullarin sundugu fiziki imkanlar ve sosyal imkanlar bakimindan bazi
sorunlarla karsilasiimaktadir. Beslenme kategorisinde en ¢ok belirtilme sikligini gésteren ‘Okulda
yemekhanenin olmamasi’ sorunu da bunun bir kanitidir. Akgil ve Yilmaz (2021), tarafindan
incelenen tezlerde de yemekhanenin olmamasi alanyazini destekler niteliktedir. Okullar fiziki
yap! ve donanimlar ile desteklenlendiginde okula olan ilgi ve aidiyet duygusunun arttig
vurgulanmaktadir (ilhan Uryan, 2021). Okullarin ilk yapim asamasinda planlamanin giizel
yapilmasi bu sorunun azalmasini saglayabilir ve boylelikle 6grencilerin okula olan sahiplenme
duygusu motive edilmis olur. Belirtilme sikhginin ikinci ve Uglincli sirasinda yer alan “Okulda
verilen yemeklerin kaliteli olmamasi” ve “Okulda verilen yemeklerin yeterli olmamasi” sorunu
Secer ve Yanpar Yelken (2009) ve Bilek ve Kale (2012) tarafindan yapilan galismalar ile
desteklenmektedir. Yemek sirketlerinin kar gitme amacgli malzemeden kismasi veya kaliteli Girlin
kullanmamasi 6grencilerin yemekleri ¢ope atmasina neden oldugu vurgulanmaktadir. Bazi
durumlarda ise 6grenci yemek miktarini fazla bulmasindan kaynakli yemegi ¢c6pe dokmektedir.

Burada fark etmeliyiz ki savurganlik ve yemegin yeterli olmamasi arasinda ¢ok ince bir ¢izgi var.

Bu calismada Dersler kategorisi sorunlari arasinda en sik belirtilen “Sabah erken
kalkmaktan kaynakli dikkat daginikhgl” ashinda bir uyku sorunudur. Sahin, Bozkurt ve
Karabekiroglu (2018), tarafindan yapilan calismada verdikleri klinik éneriler bashgi altinda yer
alan uyku saatinin ve dongusiiniin dogru planlanmasi uyku problemi ile basa ¢ikilmasini ve
boylelikle dikkat daginikliginin yonetilmesine katki saglamaktadir. Bu durumda tasimali gelen

ogrencilerin uyku periyotlarini kendi viicut ihtiyaglarina goére planlayip ona gore bir diizen
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olusturmalari gerekmektedir. Aslinda bakildiginda bu sadece tasimali 6grenciler icin degil tim
ogrenciler icin gerekli gorilebilecek bir uygulama niteligi tasimaktadir. Hatta bunu
sinirlandirmak yerine tlim bireyler icin gecerlidir denilebilir. Sorunlar icerisinde belirtilme sikhg
ikinci ve Ucglncl sirada yer alan “Dersleri destekleyici kurslara katilamamasi” ve “Ders disi
etkinliklere katihinilamamasi” dir. Bu sorunlari destekler nitelikte Kaya (2006), tarafindan yapilan
¢alismada tasimali egitim goren ¢ocuklarin okulda yapilan etkinliklere katilma istekleri olmasina

ragmen ulagim sikintisindan dolayi katilamadiklari bulgusuna ulagmistir.

Okula uyum kategorisinde yer alan “Tasimali 6grenciler ile merkez okul 6grencilerinin
kaynasma gli¢lUgi” sorunu literatlirde en fazla tekrarlanan sorun olarak gérilmektedir. Claes’in
(2010) calismasinda yeni roller ve standartlar binyesinde okula uyum zorlugu yasayan
ogrencilerin akademik basarilarinda da zorluklar yasanabileceginden bahsedilmektedir. Bu
durumda literatiirde karsimiza ¢ikan diger okula uyum sorunlarini desteklemekte ve bu durumun
akademik bir sorun olarak gorilmesini saglamaktadir. Calisma kosullarinda; irk, etnik yapi, dil,
cinsel yonelim, cinsiyet, yas, engelli olma, sosyal sinif, dinsel yonelim ve diger kiltlrel boyutlari
iceren ¢ok yonli bir sinif ortaminda oryantasyon egitimi alinir ise oryantasyon egitiminin amacini
gerceklestirmeye yardimci olacaktir (Coban, Karaman ve Dogan, 2010). Eger boyle bir ortamda
oryantasyon egitimi verilmez ise bilgilerin yanlis aktarilmasi ve tam olarak dogru olmayan
bilgilerin, deneyimlerin aktariimasi da sdz konusu olabilecektir (Tiyek, 2014). Ornegin bizde
sorun olarak yer alan “Tasima ile gelen 6grencilere oryantasyon galismasi yapilmamasi”
Ogrencilerin akademik olarak desteklenmediginin bir kanitidir. Tagimali gelen 6grencilerin tagima
merkezi okulda kendileri igin birgok deneyim yasadiklari ve bu deneyimler ile degisime uyum
saglamarini gerektiren bir siirectir (Kahraman, Sen, Alatas, & Tatincil, 2018). Bu siirecin en
basindan itibaren Ogle arasinda 6grencilerin denetimsiz kalmasini engelleyen planlamalarin
yapilmasi hem 6grencilerin hem de 6gretmenlerin uyum icerisinde g¢alismasini miimkin kilan

ortami olusturacaktir.

Okul- veli iliskisi kategorisinde yer alan “Ailenin 6gretmenler ile gbrismek icin okula
yeterince gidememesi” denildiginde aklimiza aile katihm kavrami gelmektedir. Erdogan ve
Demirkasimoglu (2010) tarafindan yapilan calismada aile katilimina ihtiya¢ duyulmasinin sebebi
nitelikli egitime ulasmaktir. Nitelikli egitim veli ve 6gretmen arasinda gerceklesmesi gereken
saghkliiletisim ve is birligi ile saglanmaktadir. Fakat literatirde tasimali egitimde karsimiza ¢ikan
okul-veli iliskisi konularinin 6nemsenmedigi Yurdabakan ve Tektas (2013) tarafindan yapilan
calisma ile desteklenmektedir. Can (2022) tarafindan yapilan ¢alismada bunu destekler nitelik

tasimakla birlikte veli kavraminin anne-baba olarak gorildigi aile katilimi yerine sadece anne
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katiliminin gercgeklestigi vurgulanmaktadir. Velilerin kdy ortaminda yasadigini disiindigiimizde
bu durum makul gelebilmektedir. Kéylerde var olan bag-bahce ve hayvan islerinin devam
ettirilmesi sireklilik gerektirdiginden koyden ayrilamama durumu ve kendi araci olmayan
velilerin koyden saat basi ara¢ bulamamasi Cavusoglu ve Dénmez (2018), tarafindan yapilan
calisma ile de aile katilimini aksatan nedenler arasina girmektedir. Erdogan ve Demirkasimoglu
(2010) tarafindan da belirtildigi gibi aile katilimini arttirici etkinliklerin dizenlenmesi, bunun
sadece veli toplantisi biinyesinde olmamasi okuldaki is birligi ve disiplini saglamanin yollarindan
biri olacaktir. Unutulmamahdir ki aile katihminin en birinci olayi iletisimdir. Aile katilimi velinin
okula gelmesi demek degildir. Ogretmenler bu konuda velileri destekleyerek farkli yollar ile
iletisim kurabilmeli ve boylelikle zaman icerisinde velinin fiili anlamda okula gelmesi gonullilik

kazandirilabilir.

Ekonomi kategorisinde yer alan “Tasimali ilkogretim icin devletin yaptigl harcamanin
yetersiz olusu” belirtilme sikligi en fazla olan sorundur. Tlrkiye Cumhuriyeti Devleti firsat ve
imkan esitligini saglamak amaci ile herkese esit egitim sunmak amach tasimal egitimi
uygulamaktadir. Fakat Cesur (2021) ile Yurdabakan ve Tektas (2013) tarafindan yapilan
calismalarda tasimali egitimin firsat esitligi saglamadigina yonelik bulgulara da yer verilmistir.
Buradaki katilimcilar tasimali egitim igin harcanan bitgenin kdyde okul agilmasi igin harcanmasi
gorislinl savunmaktadirlar. Béylece yasanan sorunlar en aza indirilerek aile katilimi ile birlikte

bltgenin yeterli olacagi vurgulanmaktadir.
5. Oneriler

Tasimal egitim sorunlarina yonelik ulasilan sorunlarin tekrarlanmamasi ve basaril bir

sekilde surdirilebilmesi amaci ile elde edilen sonuglar lizerinden asagidaki 6neriler getirilmistir:

e “Okul servis araglari Hizmet Yonetmeligi”nde servis araglarinin uygunlugu ve servis

soforlerinin egitimi konularinda aciklamalar yer almalidir.

e Ogrencilere egitim-6gretim yili basinda okula uyum calismalari yapilmali, oryantasyon
egitimi verilebilir.
e Tasimal egitim uygulamas ile ilgili daha genis kapsamli, 6gretmen ve Ogrenci

gorislerinin yaninda veli, idareci, servis soforii gorislerini de dikkate alan bir ¢calisma yapilabilir.

e Egitim ve 68retim yili basinda velilere 6grencilerin yemek aliskanliklarini belirleyen bir

form dagitilmasi ile birlikte, yemek israfinin dniine gecilme ¢alismalari yapilabilir.
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¢ Kalan yemeklerin hayvan barinaklarina gonderilmesi ile ilgili belediyelerle protokol

imzalanabilir.

* MEB Orgiin ve Yaygin Egitimi Destekleme ve Yetistirme Kurslari Yonergesi’ nde yer alan
kurs glinii, kurs saati, kurs stresi gibi kriterlerin belirlenmesinde tasimali egitimi de géz 6niine

alan bir diizenleme yapilmasi 6grenciler arasinda sosyallesme imkani saglayacaktir.

CIKAR CATISMASI BEYANI
Yazarlar bu calismalarinda herhangi bir sekilde cikar ¢catismasi olmadigini beyan eder.
ARASTIRMA VE YAYIN ETiGi BEYANI

Yazarlar bu ¢alismalarinda arastirma ve yayin etigine uyuldugunu beyan eder.

YAZAR SORUMLULUK BEYANI

Yazarlar bu ¢alismanin “Kavramsal Cerceve, Yontem tasarimi, Veri Analizi ve Yazilm” kisminin
Maide KUCUKKARIS, “Kavramsal Cerceve, Yontem tasarimi, Veri Analizi ve Yazilim, inceleme ve

Diizenleme” kisminin Dog. Dr. Menekse ESKICi tarafindan yapildigini beyan ederler.
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