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ABSTRACT The study used both the qualitative and quantitative research method, aims to determine the
practices regarding learning centers in the preschool class. The sample is selected from
preschool teachers who are worked in Aydm. The (Ministry of Education) schools are
kindergartens in 27 primary schools and 5 preschools. In sum, 16 volunteer teachers, who is 5
from kindergarten and 11 from kindergarten of other schools are selected. For data collection,
“The Learning Centers Review and Observation Form” that is developed by researcher is used.
The first part of the learning centers review and observation form involves observations, the
information about the class and the teacher, and the teacher’s opinions regarding learning
centers, the second part involves observations about “design of learning centers”, and the third
part has observations about “application of learning centers”. For data analysis, descriptive and
content analysis methods are used. First, the themes and codes are defined and then the themes
are coded. As the result of study, teachers' level of skills regarding the learning center design
and practice is found as low.
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Okul 6ncesi egitim kurumlarinda bulunan 6grenme merkezlerindeki
uygulamalarin incelenmesi

OZ Okul éncesi egitim kurumlarida bulunan 6grenme merkezlerindeki uygulamalarin saptanmasi
amaciyla yapilan caligma nitel ve nicel arastirma yontemlerinin kullanildigi karma bir
yontemle gerceklestirilmistir. Caligsma grubunu Aydin il merkezinde Milli Egitim Bakanligi’na
bagli 6 bagimsiz anaokulu ile biinyesinde anasinifi bulunan 27 ilkégretim okul igerisinden
secilen 6gretmenler olusturmugtur. Caligma gonilli olarak katilan 11 anasmifi, 5 bagimsiz
anaokulundan birer 6gretmen olmak tizere 16 6gretmen ile gerceklestirilmistir. Arastirmada
veri toplama araci olarak “Genel Bilgi Formu” ile arastirmaci tarafindan hazirlanan yari
yapilandirilmis  “Ogretmen Goriisme Formu” ve “Ogrenme Merkezleri Degerlendirme
Gozlem Formu” kullanilmistir. Genel bilgi formunda 6gretmen ve sinifina yonelik bes soruya
yer verilmistir. Ogretmen Goriisme Formu 6gretmenlerin 6grenme merkezlerini diizenleme ve
kullanimma iliskin alt1 sorudan olusmaktadir. Ogrenme Merkezleri Degerlendirme Gozlem
Forumu’nda ise “merkezlerin diizenlenmesine yodnelik 11, “merkezlerin kullanilmasina”
yonelik sekiz olmak iizere toplam 19 gézlem durumuna yer verilmis, gézlem durumlar1 “var”,
“yok”, “kismen” biciminde derecelendirilmis ve aciklama kismi eklenmistir. Verilerin
analizinde betimsel ve igerik analizi yontemleri kullanilmigtir.  Arastirmanin amaci
kapsaminda gerekli temalar ve kodlar belirlenmis ve veriler bu kodlar iizerinden tanimlanmaya
calistlmistir. Arastirma sonucunda calismaya katillan 6gretmenlerin 6grenme merkezlerini
diizenleme ve kullanimina iliskin beceri diizeylerinin diisiik oldugu goériilmiistiir.

Anahtar

Kelimeler Ogrenme merkezleri, serbest zaman, sinif diizenleme, okul dncesi egitim
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INTRODUCTION

Education is a dynamic structure that consists of elements such as education context, personnel, physical
setting, learning equipment, special designing. The appropriate of the physical setting/conditions, its
consistency with the program content and the objectives, and its being designed to cooperate with all
elements affecting learning is an inseparable part of the effective learning/teaching process. That is why;
physical setting plays a significant role on the quality of preschool education (Karakuguk, 2008;
Mashborn, 2008). Designing physical environment and the materials in pre-school years is the first and
important step of education. Physical conditions have significance in teaching children how to play
together, supporting their learning skills and increasing the quality of learning. Surfacing the existing
capacities of children who are in contact with the physical environment they live in, is not limited to the
facilities the environment provides them (Sanoff, 1995; Woolfolk, 2012). Physical environment that is
accepted as the second teacher affects the development of the child as a whole and support their
development at an optimum level with its characteristics such as safety, comfort, accessibility,
enforcement, motivation, directionality/manipulation, identity, privacy to meet all the physiological and
psychological needs and expectations of the children (Maxwell, 2007; Sanoff, 1995; Stankovic & Stojic,
2007).

Learning centers that are the main component of the learning environment and defined as learning area,
activity area and, activity corner are defined as a place where children work in small groups or
individually to facilitate children’s trial and invention. Learning centers have the characteristic of a
special environment with varying materials, certain physical borders where a number of experience and
activities take place (MEB, 2013; Beaty, 2013; Bicer, 1994; De Carvalho, 2004; Diffily, Donaldson &
Sassman, 2001; Prevast, 2003; Sanoff, 1995; West, 2011; Yalgin, 2011). While Caples (1996) mentions
children’s need for larger areas where they can deal with a number of activities and do inventions, Sanoff
(1995) states that learning centers that are defined in different ways such as activity area, centers,
corners, stations or game places in different countries and programs, are the designed forms of game
areas that include different but parallel activities.

Designing learning centers is seen as a key factor for a successful education program (Butin and
Woolums, 2009). For this reason, the learning centers design and time use should be well planned to
ensure benefit of children at the desired level. The flexibility is an important point while creating
learning centers. Because the children sage, developmental level, growth, besides needs and interests
the relations with each other, specific characteristics for some learning centers as natural light, how
many learning centers will be created and the learning centers width according to the child number and
class size should be considered (Cakir, 2011; Null & Sima, 2000; Omeroglu-Turan & Turan, 1998). The
classes with two learning centers oral ternating the use of the centres in small classes or the classes that
the children size are extreme, will make learning centers use effective (MEB, 2013; Kandir, 2001).
Another important point while designing learning center should be to create spatial differences that
provide different learning opportunities and different activities according to the children interests (Cakur,
2011; Diffily at al., 2001; Knopf & Welsh, 2010; Poyraz & Dere, 2001). Moving lockers or
compartments, different flooring materials, different wall colors, lighting changes, ceiling, or visual cues
(such as flor height) of learning centers should be used to create the spatial differences (Diffily et.al.,
2001; Pool & Carter, 2011; Stephens; 1996). Mills (1998) define that spatial differences should provide
children material use, peer interaction, visibility and easy accessibility by children. The learning centers
that are less interesting should be more attractive (Beaty, 2013; Diffily et. al., 2001; MEB, 2013; Prevost,
2003).

The learning centers, as a need of program context and to keep up, in the framework of different themes
and concepts, should be developed, changed and renewed as needed; the interest to the learning centers
should mainted by changing materials, using the concrete and real materials, and related to the daily and
real life experiences (Diffily et.al., 2001; Lundgren, 1998; Moyer, 2001; Stephens, 1996; West 2011).
Because of the difficulty of being and working in the same center for each child, the center choice and
the explanation of how center choices made, is needed. by this practicum, the children can work on the
centers they choice and change the center when the center is empty, so the children can use all the centers
and the chaos is avoided (Beaty, 2013; Diffily et al. 2001; Giiler, 2007; Kocamanoglu, 2014; West, 2011
Cakiar, 2011; Mills, 1998; Moyer, 2001; Pool & Carter, 2011) According to West (2011), the centers
should be arranged, that 3-4 children can play together and children change in terms of centers and play
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friend is possible. Provesto (2003), stated that the learning centers should give opportunity for children
play with different groups in different centers and children work with all the friends in class. the other
point in terms of the learning centers effectiveness, how children use the learning centers, the points to
consider while using the centers (being quiet, appropriate use, use of center as individual and/ or in
groups for works for a period of time, center choice and use of materials, clean up the centers) should
be decided with children, and supported by visual stimuli for children independent use. It is essential to
guide children to follow up the rules (Anonymous, 2010 Beaty, 2013; Diffily et al. 2001

Learning centers in the pre-schools that have monotonous education provide children who are in need
of dealing with different activities in varying fields, being active and mobile in the setting with
independent work opportunities in many fields (Anonymous, 2010). Broadhead (2004), Diachenko
(2011), Mclnnes (2009), Samuelsson and Carlsson (2008), Tzuo (2007) state that children’s playing
freely and making individual choices in the learning centers are the basis of the child centered education.
They also fore front the fact that these centers provide unique game opportunities that improve their
creative skills, social skills and taking responsibility of their own learning (cited in Wood, 2014). A
number of studies mention that well-designed classroom environment and physical setting have
profound effects on children’s cognitive development (Burchinal, Piesner-Feinberg, Bryant, Clifford,
2000; Ceglowski & Bacigalupa, 2002; Burchinal & Cryer, 2003; Feyman, 2006; Maxwell, 2007; Scraf,
Eisenberg, Deater-Deckard, 1994), on social-emotional and language development (Burchinal, Piesner-
Feinberg, Bryant, Clifford, 2000; Hewes, 2014). While Coughlin et al. (1997) state that well-designed
class atmosphere supports teacher’s instruction and is supportive in children’s independence, being
social and in solving the problems they encounter, Anders et al. (2012) and Mashburn (2008) claim that
it is also effective on children’s academic skills especially reading and Berris and Miller (2011) writing
and contribute to children’s all development parts. Moreover, learning centers are claimed to be places
that help children make use of their own inner strategies such as individual interest and learning styles,
increasing personal skills, experiential learning as a result of children’s active participation (Day, 2007).
The researches in Turkey about the physical environment, that is essential with respect to education
quality, focus on specific areas in early childhood education. The studies are about teachers’ opinions
regarding physical environment (Cakir, 2011; Durmusoglu, 2008; Ersan, 2011; Uniivar, 2011),
evaluation of physical environment and examination of quality (Biger, 1994; Gol-Giiven, 2009; Giiles
and Erisen, 2013; Kalkan & Akman, 2009; Karakugk, 2008; Kubang, 2014; Ozgan, 2009; Tekmen,
2005; Yazic, Yellice & Ozer, 2003; Solak, 2007), the effects of physical environment on development
(Feyman, 2006; Yalcin, 2011). The studies regarding learning centers are, problems lived in learning
centers (GOI-Glven, 2009; Ucar, 2007), practices regarding free time activities (Ogelman, 2014;
Ozyiirek and Aydogan, 2011), use of science and natiire center (Parlakyildiz & Aydogan, 2004),
qualification of book centers and (Deretarla-Giil & Erden, 2003) specific and limited edition studies
about creating learning centers (Ozsirkint1 at al., 2014) are made.

For this reason, the study aims to determine the teachers’ problems about learning centers and define
teachers use and the teacher’s design of learning centers. The study is important because it gives
information about the teachers’ opinions regarding learning centers, teacher’s design of learning centers,
teachers’ role regarding the children effective use of learning centers, whether teachers use curriculum
effective.

METHOD

Research Design

Present study aiming at investigating the situations of the learning centers and the applications regarding
its use applied survey method. This is due to the need of examining the teachers’ perceptions of learning
centers and the applications of using these centers in its own setting as a whole (Blyukoztirk, 2013;
Creswell, 2014; Yildinim & Simsek, 2008).

Participants

In the study randomly selected teachers who were working in 6 independent pre-schools and 27 primary
schools which had pre-schools in Aydin city center in 2014-15 academic year. The participants were
selected on voluntary basis. 15 pre-school teachers (11 teachers from 27 schools with pre-schools and 5
teachers from independent pre-schools) participated in the study. All participants were female. The
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education level of participants is 81.8 % were undergraduate graduates. The age of the participants are
60 % of teachers were between 36-41 years old and 40% were between 31-35.the time they work in the
area are defined as, 31.3 % had 16-20 year of experience, and 25% had 11-15 year of experience.

Table 1. Demographic Characters of Working Group

Demographic characters n %

Sex Female 15 100,0
Male 0 0,0

Age 30-35 5 33,3
36-45 10 66,7

. Degree 13 86,7

School type of graduation Associate degree 2 13.3
Preschool 6 40,0

School Type Kindergarten 9 60,0
5-10 years 5 33,3

Occupational seniority 11-15years 3 200
16-20 years 3 20,0

25 years 4 26,7

Data Collection Tools

Data were gathered through structured observation and interview. Structured observation is observing
the previously identified situations in an education setting following a pre-prepared form (Ekiz, 2003).
In order to prepare the observation, form the literature was reviewed, the facts regarding learning centers
of early childhood education program that is revised in 2013 by Ministry of Education (Directorate
General of Basic Education) is considered and the preschool classes are observed. The issues identified
in the updated pre-school education program related to learning centers were taken into consideration,
the classrooms in pre-school education centers were analyzed and the teachers’ ideas were asked. The
form was prepared with two sections which are related to designing and using learning centers. The
observation form was assigned to two child development, two pre-school teacher education academics
and three pre-school teachers for scrutiny. In order to see the applicability of the items that were revised
according to expert opinions, pilot observations were done and the form was finalized.

In the first section of the learning centers observation form, there are 19 items in total; 11 items about
“design of the centers” and 8 items regarding “using these centers. Three-Likert scale was used in the
form; yes, no, to some extent. Next to each item a column was given for additional explanation about
the observed situation. Teacher’s Interview Form, on the other hand, consists of 12 questions six of
which are about the general information of the class and the teacher and other six are about teachers’
ideas of learning centers. In addition, a separate “Demographic Information Form” about the
participating teachers and classes was used. In this form, five questions were asked regarding teachers’
age, gender, experience, the child number that is found in the graduating classes and the size of the
classes.

Data Collection Procedure

Having received the necessary allowance from Aydin National Education Directorate, schools where
the classes would be observed were visited. One voluntarily participated teacher and her class were
identified. Teachers and the administration were informed about the objective of the study and the form
was filled by the teachers. Later on, in every class, the situations in the designing of the centers part of
the form were filled in while observing the materials and the class. The part about the use of learning
centers was filled in during observations done in three different days. Observations were done between
the time children arrive school and the time when free game ends. Observations done in three days were
recorded in different forms and a common score was reached after analyzing the forms of those three
days.

Data Analysis

In the study for which descriptive and content analysis methods were used, pre-identified themes were
used. The theme “designing learning centers” was explained with two sub-themes which are “physical
conditions of learning centers” and “materials in learning centers”. On the other hand, the theme “using
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learning centers” was explained through three sub-themes; “having children in learning centers”,
“children’s benefitting from learning centers”, “teacher’s observing children in learning centers”.
Teachers’ proficiency to design and use learning centers was tried to find out through content analysis
(Yildirim & Simsek, 2008, p. 256, 258).

FINDINGS

Codes were given to participating teachers due to confidentiality. Teachers were coded as “T” and
every teacher was assigned a number.

Teacher opinions about learning centers
The teachers (that are participants of the study) determine that the number of students they worked in
are12-23 (33,3% 10-15 children, 33,3% 16-20 and 33,3% 21-25 children) and the classroom size is

between 20-50 m2. All teachers attended to in-service teacher education program on 2013 pre-school

education program.

Table 2. Teachers Opinions Regarding Learning Centers

Interview questions Teachers opinions Teacher
. - Always T2, T14

Self-sufficient status in

the regulation of Almost 11,73, 77,79, 10, T11,

learning centers . T11,T13, T15
Sometimes T4,T6, T8

- . Always T8

Self-sufficient status in

the use of learning Almost 13,74, 76

centers Sometimes T2, 75, 17, 19, T10, T11,

T12,T13,T14,T15

Regulation of learning Ed'tEd. T6,T10,T13, 714

centers regarding 2013 Not edited 12,75, 17

program principles. Edited but then turn into old. T1,73, 14,78, 19, Ti1,

T12,T15

Classroom size is too small T1,T2,T5,T7,T9, T15
The number of children is huge T2, T3, T12
Materials such as cupboard or shelves are not T2, T3, T4, T5, T7, T8,
appropriate T11,T15

Reasons not to editthe  Class in set T1

learning centers ;Iglt the activity area as the play area or art T3, 79, T11, T12
Be certain agglomeration centers T4,T11
Because other teachers do not want T5, T8
| do not think it is appropriate TL, T7
Do not have problems T1,T7,T11, T14,T15
Huge children in certain centers T2, T5, T6, T12

Problems in learning

Have discussion due to the problems such as
Noise, discussion, lack of materials; disturb

each other, and sharing.

The children in the center is unable to move

T2,T3,T4,T6,T7, T8, T9

centers T9
freely
In sufficient materials T6, T13
The class is very narrowing. T5,T10
| can't help with the transitions between the T10, T13

centers

With regards to teachers’ proficiency about learning centers, three teachers (T2, T5, and T14) “always”,
nine teachers “often”, and three teachers (T4, T6, T8) sometimes felt proficient in designing learning
centers. In relation to the use of those centers, only one teacher (T8) “always”, ten teachers “often”, and
four teachers (T1, T3, T4, T6) “sometimes” felt proficient. Four teachers (T6, T10, T13, and T14) stated
they did design the centers according to the 2013 program, whereas three teachers (T2, T5, T7) stated
they did not design according to this program. Other eight teachers, on the other hand, declared that they
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did design however, because of the problems faced during application; they moved the divisions and
used the centers as they were previously. Teachers who did not design or changed the design they did
explained the reasons as; “small size of the classroom”, “the excessive number of students”, “placing
children in some parts that cause chaos and discipline problems”, “not having suitable furniture in the
classroom”, “centers divided into sections limit students’ freedom”. T9 inclined that she could not solve
the problems in application with the following words “I was very willing right after the training;
however, | could not apply anything because of the small size of the classroom.”

The participants stated the problems in learning centers as “I don’t live problems (T1, T7, T11, T14,
T15), Clutter happens in certain corners (T1, T7, T11, T14, T15), have discussions regarding noise,
discussion, material failure, disturb each other, share (T2, T3, T4, T6, T7, T8, T9, children don’t move
easily in the centers (T9), insufficient material (T6, T13), narrowing class (T5, T10), cannot stop the
transition between centers (T10, T13)”

Findings related to designing learning centers

A. Observation situations regarding physical arrangement

Table 3. Observation Situations Regarding Learning Centers Design

Observation situations Yes No Some times Notes
The number of learning T1,72,73,
. . T4, T5, T6, .
center is determined i T7 T8 T9 T14 All class has all learning centers but the
regarding the classroom L classroom size is not considered.
size T10, T11,
' T12,T13,T15
T1,T2, T3, Because the learning centers are not
The width of learnin T4, T5, T6, designed according to the classroom
- ning T7, T8, T9, size, most of the class has the materials
centers is determined - - . .
regarding classroom size T10, T11, of science ce_nter, music center, and
' T12, T13, book center in the cupboard, and the
T14, T15 children activity areas are limited.
The learning centers are
designed accordingtothe  T6, T13, T2, T4, T5, T1,T3,T8,T9, T11,
feature (light, being T14 T7, T10 T12,T15
loud/quiet).
Learning centers are T6,T13, 1,12, T3, TATS, T7, The learning centers are separated but
: - T8, T9, T10, T11, e ;
defined from each other. T14 T12 T15 the limitations are not defined.
The materials in the Most of the cupboards that, has the
learning centers give T1,2, T4, T5, T6, T7, materials in all classes are higher than
opportunity to the children T8T9, T10, T11, T12, the children reach ability and the
to see the other centers T13,T14,T15 cupboards has the covers.
and the other children..
T1, T2,
. T3, T4, The children sight and reach ability are
The chlldr.en can reac_h the T5,T7, limited by the cupboards height and the
materials in the learning - T6,T10,T13, T14 f d back cupboard .
centers easily T8, 9, ront and back cupboards covers in
’ T11, T1, most of the classes.
T2, T15

The name of learning
centers are clarified by
visual materials.

T1, T2, T3, T4, T5,
T6, T7, T8, T9, T10,
T11, T12, T13, T14,
T15

The pictures are used in all classes as
visual materials, the pictures are remote
for children sight, They are small and
in attractive and the pictures in most of
the classes are wrinkled edges and torn.

According to the table in 3; the observations of the number and size of learning centers revealed that,
all teachers gave place to dramatic play center, block center, music center, science center, puppet center,
and library center. Only one teacher (T14) gave place to art center in their classes. In the classes where
there was no art center, students were observed to draw and do drawing at a table with their drawing
materials as the art activity. While designing learning centers, regardless of the size of the classes, big
(31-50 m2) and small (20-30 m?), teachers placed all centers. In small classes (N=9), teachers were
observed not to combine some centers. This situation narrowed the places of the centers, especially
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science, library and music centers were observed to include only a cup boarder the materials stuck on
the walls. There was not adequate place for children to do any activities in these centers. Physical
conditions of the classes and the size of the centers were not paid attention in any classroom. Places left
for dramatic game and block centers were more compared to other centers which narrowed others’
places. Centers were not preferred to be combined in any classroom.

In relation to the characteristics of the learning centers (noisy/quiet, getting light etc.), three teachers
(T6, T13, T14) were observed to do arrangement, and five teachers (T2, T4, T5, T7, T10) were observed
to ignore this situation. Separation of learning centers (with shelves, cupboards, carpets etc.) were done
by only three teachers (T6, T13, T14), other 13 teachers did arrangement to some extent. In classes
where arrangement was done to some extent, separation was tried to be done with cupboards placed to
four walls of the classroom or carpets, tables and other materials placed in some centers. This
arrangement, however, could not reveal the borders of centers adequately. Moreover, the necessary
arrangements to enable students see other centers and their friends in other centers were not done
properly in any classroom. Some of the cupboards were above the eye level of the children and they did
not have open shelf system decreased the communication by preventing them from seeing their friends
in different centers. Open shelf system was only in one classroom, in other classes some cupboards did
have covers, some of their fronts were open but backs were closed. Accessing materials in the centers
were limited due to the characteristics of the cupboards. To illustrate, some students could not reach the
materials themselves, either the teacher gives them or leave the materials on the tables. Materials in the
covered cupboards failed to distract students and they were not used.

B. Observation findings about sub-theme of materials

Table 4. Observation Findings Regarding Material Features in the Learning Centers

Observations Yes No Sometimes  Notes
T1, T2, T3, Only one class has different materials in
Different materials T4, T5, T6, different learning centers; in r_nusic
are found in i T7,T8, T9, T14 center (keyboards, drums), science
learning centers T10, T11, center( Stones, feather, Shell), and art
' T12, T13, center(easel, different materials, pictures
T15 of various artists)
T1,T2, T3,
There are sufficient ET'I5'8T'|§9 The materials in all classes are in
materials in learning le Tlll ' sufficient in terms of quality and
centers. le: T13: quantity.
T15
The additions 1L, 712,13, In one class, that is partially provided,
- TATS, T6, . .
according to the T7,78, T9, teacher add the eggs in the science

acquisition and - T10. T11 T14 center (the teacher stated that they
indicators are made ' ' focused on the concept of solid and

in learning centers. .Tl_ié 13, liquid in that day).

The learning centers T1, T2, T3,

that are less T4 T10 T5, T6, T7, Most of the classes has functional book,
preferred, has been T1’4 ’ T8, T9, T11, science and music center but they are not
made more T12, T13, attractive for children.

attractive. T15

As determined in table 4 in only one classroom that was observed, the teacher (T14) placed various
materials in learning centers (organ and drums in music center, stones, feather, sea shells, tree branches
in science center, drawing table in art center, different materials and reproductions of famous artists). In
other teachers’ classrooms similar materials (toys and kitchen tools in home center, colorful blocks in
block center, and similar story books in library center) were placed. Not all centers included adequate
amount of materials. The most materials were in block, dramatic game and library center. However,
these materials were not enough in terms of quality despite being adequate quantitatively.
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Only one teacher (T14) adds new materials to the learning centers according to the aims and goals,
regarding observations that are made in 3 different times. The teacher adds eggs to the science center
for children discover. Exclude 3 teachers. (T4, T10, T14), the other teachers do not make any
arrangements that could capture the children interest in the less preferred (especially books, science,
music) centers. Because the 3 days observation time is limited for generalization, it is not known whether
the teachers add materials in other times.

C. Observation findings about the use of learning centers

Sub-theme observation findings about having children in the centers

According to Table 5, when the children’s placing was paid attention, only one teacher (T14) was
observed to guide children in their center selection. T14 talked to the students about in which center
they would work and asked their opinion while starting the day. In other 14 classrooms, students went
to any center they wanted. In none of the classrooms, rules regarding how many students would be
placed in which center were identified and arrangements were done. When many students select one
center, T14 guides students by saying “you worked there before” or “you need to choose another center”.
However, in other classrooms children were mostly grouped in dramatic game or block center. As a
result of the number of students in these centers, sometimes children were observed to argue or take the
basket and move to another place in the room. Except these two centers, other centers were observed
not to be used in line with their purposes. And those centers transformed to be places where children
play other games.

Table 5. Observation Findings about Having Children in the Learning Centers

Observation situations Yes No Sometimes  Notes
T1, T2, T3,
Et?irlgr]:nsfr:tltﬁ?fgz:rﬂgng T4T5, T6, T7, Only one_teacher,_ asked chi'ldren to
center, an appropriate T14 T8 T9, T10, - S(_elect t_helr work in center, in the
T T11,T12, T13, circle time.
method is used
T15

There are accumulations in the

It is determined that, T1, T2, T3, T4, dramatic play area and block center.
; . Only one teacher limited the children

how many childrenwill - _ 516, T7, T8, T14 numbers in learning centers by saying
be found in each 79,710, T11, “You play in that learning center
learning center. T12,T13,T15 play | g

yesterday, if you want you can play

in other learning center”.
There are children in all T1, T2, T3, T4, .
learning centers within ~ T14 T5, T8, T9, T11, ?13;-10’ Q‘Irtrt:zsgI?Illezlrilsi?gs,czzlt:ggen and out
days. . T12,T13,T15 "
Rules that must be T1,T2, T3, T4, There is a predetermined
followed when working T5T6, T7, T8, arrangement. Teachers stimulate
in learning centers was - T9, T10, T11, - children to obey the rules and often
defined and supported T12,T13, T14, warns their children about what they
with visuals. T15 can do.

Only one teacher (T14) managed to have children in all centers, three teachers (T6, T10, T13) managed
to some extent and in some centers of 11 teachers’ classes were observed not to have any children during
the day. All centers were preferred by all children in T14’s classroom and she prevented to have all
children in only one center. As it was the case in other classrooms, children were observed not to be in
only dramatic play and block centers. They were not also insistent to play in these centers. The rules
that children should obey while playing in the centers were not set in any of the classrooms. Teachers
were confined to warn the children frequently when they disturb or distract each other, or to ask them
tidy the centers.

Findings about the children’s benefitting from the centers sub-theme
According to Table 6 none of the teachers were observed to make children benefit from the learning
centers. During the observations done on three different days, teachers were observed not to do anything
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regarding children’s choice of learning centers, whether they played in the same center the previous day
or not, or whether children were making use of different centers. Only children in one teacher’s
classroom (T14) were benefitting from the less preferred centers (e.g. science, music, and library) by
the help of the arrangement and the guidance of the teacher. In other classrooms, children were staying
in these centers for a very short time without doing any activities.

Table 6. Observation Findings about Children Use of Learning Centers

Observation findings Yes No Sometimes  Notes
T1,T2, T3, T4,
T5,T6, T7, T8, In 3 days observations, it is observed

Children benefits from

all learning centers - T9, T10, T11, - that, there_is no routing_for children

' T12,T13, T14, to select different learning centers
T15

It is supported that; T1,T2, T3, T4,

children have peer TST6TLTS 1y conroland ean this stuation by the

interaction with T9, T10, T11, teachers

different peers. T12,T13,T15 '

Children start their T1, T2, T3, T4, '?1"’;('1' C'assl'es SxCept one ﬁ'ass' y

activity at the center T14 T5,T6, T7, T8, chidren aiways ¢ angg the acthl,ty
. and the learning center; they don’t

they chose and continue 19,710, T11, start and continue an activity or play

for a certain time. T12,T13,T15

for a while.

Children only in one classroom (T14) were observed to continue the game that they started in the centers
they chose. In other 14 classrooms children were frequently changing the center and the game instead
of continuing. Children were observed to have attention problems because of the distracters around, and
as a result, there was a continuous chaos in those classrooms. In such a situation, teachers were
continuously warning children to be quiet, children were complaining about their friends who are not
on task. And all these situations caused discipline problems.

Only one teacher (T14) to some extent made the children to be in contact with different mates in learning
centers. Thanks to the teacher’s (T14) guiding the children to other centers when the specific centers
were full, children had the chance to play with other children. Other participating teachers were observed
not to have any applications to control or make children play with different mates, so children played
with their besties.

Findings about teachers’ observing children sub-theme

Table 7. Findings about the Teachers Observations on Children in the Learning Center

Observation Findings Yes No Sometimes  Notes

Teacher observes the T1,T2, T3, T4, All teachers except one, is busy with
children during the T14 T5,T6, T7, T8, i other works (such as preparation for
activity in the learning T9, T10, T11, T12, the next activity, check the children's
center. T13,T14,T15 homework).

According to Table 7, while the children were studying in the learning centers, only one teacher (T14)
observed the children. T14 were observing the students during their activities and sometimes she
attended the activities herself. In other classrooms, teachers were checking the assignments of the
students, getting prepared for the next activity or dealing with their own routine works while the children
were playing in the centers. Teachers were orally warning the students when a problem occurred.

DISCUSSION and CONCLUSIONS

Participating teachers perceived themselves competent enough in designing and using the learning
centers. All participants stated that they attended the INSET training about 2013 program, designed the
learning centers accordingly and cancelled the arrangements due to some practical problems. Even
though the problems posed by the teacher could be solved by the help of the 2013 program principles
and the literature, they showed that teachers did not have enough knowledge regarding the purpose of
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the learning centers, how to design and make use of them. Yazici et al. (2003) also put forth that there
is a significant difference between the observation results and the evaluations of the teachers and the
administrators. This study showed that although the teachers perceived themselves informative enough
to design and use the learning centers, they are not competent in application as was stated by Dere
(2001). In Dere’s study, teachers were also observed not to put enough effort in creating centers and
using the materials in the classrooms.

Observation results regarding the arrangement of the learning centers showed that most of the teachers
are incompetent. Cetinkaya (2010) and Ural and Ramazan (2007) mentioned that classrooms are very
small in comparison with the number of the students. Biger (1994), Giirpmar (2006) and Ozyiirek and
Aydogan (2011) stated that teachers tried to give place to all interest corners. Despite the suggestions
such as two-center classroom arrangement (MEB, 2013) or planning the centers in turn to make the
students benefit from each center (Kandir, 2001), teachers’ belief about creating every center narrowed
the space of the centers. Ersan (2011) also stated that teachers perceive art activities as tasks that are
done under their control and thought that it is not necessary to create a center for art.

Many studies showed the significance of the classrooms where the borders of learning centers are clear.
Caples (1996) stated that a large classroom in which the borders of learning centers are identified
comforted the children by preventing the stress that large classrooms cause on students. West (2011)
found that children focused on materials easier. Bullard (2009) and Akcay (2011) put forth that children
use the materials easily, work independently. Moreover, Greenman (2007) inclined that this would help
improvement in children’s self-control and evaluation. Tezel (1999), in addition, mentioned that
learning centers with borders meet the privacy needs of children. While Sahin, Sak, Sak and Tuncer
(2013) found that teachers believe in the negative effect of physical conditions on class management,
Ozsirkint;, Akay and Yilmaz-Bolat (2014) found that more than half of the teachers (54%) believe in
the positive effect of the centers with clear borders. However, findings showed that teachers are mostly
incompetent in using learning centers efficiently. And even though the centers were divided with
borders, they were observed not to have adequate teaching strategies.

Physical arrangements help children decrease being dependent on an adult and improve the feelings of
safety and control by providing children with opportunities to use the materials themselves, be in contact
with others, be accessible and visible (Giiles, 2013; Mills, 1998; Sanoff, 1995). De Carvalho (2004), in
his study where he made use of three different places (structured, semi-structured, unstructured) found
that children in structured classroom (classroom divided into parts with cupboards, furniture) had less
communication with adults and preferred to have more communication with friends. Findings of this
study demonstrated that when the cupboards are high and covered caused difficulty in seeing other
centers and children. While Giiles (2013) found that teachers thought that materials should be accessed
easily, Ersan (2011), Ural and Ramazan (2007), and Cetinkaya (2010) and this study’s found that
teachers do not prefer children to reach the materials easily.

In the light of the fact that learning centers contribute to the self-learning of the children to a great extent,
every teacher should provide opportunities to children in line with their needs and the interest by
reviewing the learning centers regarding materials and activities (Dicarlo & Vagianos, 2009; Stephens,
1996). The fact that learning centers that are paid less attention should be made attractive by the teachers
was mentioned both in the literature and the 2013 program (Beaty, 2013; Diffily et al., 2001; MEB,
2013; Prevost, 2013). Ersan (2011) found that teachers did not do any adjustment and they kept the same
materials for weeks. Even though the study by Ozsirkint1 et al., (2014) put forth that most of the teachers
were for the idea that teachers can design the centers on daily basis, many studies (Ayvaci, Devecioglu
& Yigit, 2010; Cetinkaya, 2010; Deretarla et al, 2003; Parlakyildiz & Aydin, 2004; Ozgan, 2009; Ugar,
2007; Ural & Ramazan, 2007) support the idea that teachers are in competent in this field.

Findings regarding the use of learning centers revealed that there are no rules regarding choosing
learning centers, number of students in each center, using learning centers. Chaos is prevented and
children’s benefitting from each center is provided by using external instruments about how many
children will use which center (Beaty, 2013; Diffily et al. 2001; Giiler, 2007; Kocamanoglu, 2014; West,
2011). These arrangements also improve children’s skills of self-arrangement, and understanding and
accepting others’ needs (Beaty, 2013; Diffily et al. 2001). Moreover, Diffily et al. (2001) stated that
children spend more time on activities that they chose, and Guler (2007) pointed out those children’s
motivation and attention span increase. As it is the case in this study, Ogelman (2014) also found that
teachers did not talk to the students about which center to choose. Most of the students (53.5%) started
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an activity in a center they wanted. Demiriz, Karadag and Ulutas (2003) stated that the number of
students that would use the centers actively would be identified by taking the amount of materials, size
of the classroom and the output into consideration. The findings of Cetinkaya (2010), and Ural and
Ramazan (2007) about small size of the inner space, insufficiency of the materials, teachers’ not having
the awareness of designing the class for education purposes, support the findings of this study.
Findings about children’s benefitting from learning centers showed that the levels of children regarding
benefitting from all centers, being in contact with friends, starting and continuing an activity they chose
in a center are very low. Sanoff (1995) mentions the importance of a learning center’s providing the
children with the opportunity to start continue and finish an activity. West (2011) states that learning
centers divided with borders help children reach the materials easier and Butin (2000) claims that they
prevent being disturbed during the activity improve communication among students and increase the
invention skills of children. Similarly, Olds (1989) stated that negative behavior of children increased
and Nash (1981) indicated that children’s creativity improved. They were observed to produce more
colors and shapes. However, the insufficiency regarding the use of learning centers decreases the
children’s benefitting from these centers.

Another important finding about learning centers is that nearly none of the teachers were observing the
students. Ogelman (2014) also indicated that teachers were dealing with other things or spending their
time out of the classroom instead of observing children during free time activities. Learning centers are
places for activities during which children are active, creative and experiencing. That’s why the
experiences children gain in those centers help teachers learn about children. However, the findings of
this study showed that teachers are doing their daily routine works instead of observing children.

This study, which was conducted to investigate the applications in learning centers, revealed that despite
feeling competent in designing and using learning centers, teachers were not informative and skillful
enough. Limited number of studies conducted with the same purpose demonstrated that there is some
insufficiency due to some reasons about teachers’ designing and using these centers. In the light of this
fact teachers can be suggested; to design and use these centers effectively according to their purpose,
significance, to observe children during the activities, to increase their skills about increasing
communication among children, between themselves and children.

Implications

Researchers in this field can be suggested; to create an awareness regarding the design and use of
learning centers by conducting experimental studies about the impact of effective use of learning centers
on children’s development and learning, to conduct longitudinal studies about how to maintain effective
student-teacher communication during the games in learning centers.

Ministry of National Education is also suggested; to plan more intensive and continuous practical and
theoretical INSET programs to support teachers, to have an efficient cooperation between the
Educational Tools and Publications Office and private institutions to produce high quality materials that
should be present in preschools with a disciplined perspective.
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TURKCE GENISLETILMIS OZET

Ogrenme merkezleri okul dncesi egitim kurumlarinda 6grenme ortaminin temel bilesenidir ve ¢alisma
alan, etkinlik alani, etkinlik kdsesi, istasyon gibi tanimlamalar1 yapilmaktadir. Ikinci 8gretmen olarak
goriilen fiziksel ¢evrenin 6nemli bir parcasi olan 6grenme merkezleri ¢ocuklara deneme ve kesfetme
firsat1 saglayan ¢ocuklarin kii¢iik grupla ya da bagimsiz olarak ¢alistigi bir yerdir ve 6grenme merkezleri
farkli materyalleri igermekte, fiziksel olarak sinirlar belirgin, birgok deneyimin ve etkinligin olustugu
bir alan 6zelligine sahiptir. Cocugun tiim gelisim alanina 6nemli katkilar1 olan 6§renme merkezlerinin
diizenlenmesi beklenen yararin saglanabilmesi ve programin amacina ulagsmasinda onemli bir siireg
olarak goriilmektedir. Ogrenme merkezlerinin diizenlenmesinde birinci derecede sorumlu olan
ogretmenin bir takim noktalar1 gz Oniinde tutmasi gerektirmektedir. Ogrenme merkezleri
olusturulurken ¢ocuklarin yas, gelisim 6zellikleri, biiyiime, ilgi ve yeteneklerinin yaninda merkezlerin
birbiriyle olan iligkisi, baz1 merkezlerin dogal 151k, 1s1klandirma gibi 6zel diizenleme gerektirmesi, cocuk
sayis1 ve smifin biiylikliigiine gore ka¢ merkezin olusturulacagi ve merkezlerin genisligi gibi temel
noktalarin goz Oniinde tutulmasi gerekmektedir. Bununla birlikte cocuklara farkli 6grenme firsati
sunacak farkli merkezlerin olusturulmasi, kiiciik smiflarin iki merkezli olmasi, merkezlerin belirli
araliklarla giincellenmesi ve amaca uygun materyallerin eklenmesi ve en Onemlisi merkezleri
birbirinden ayrilmasi, merkezlerde bulunacak ¢ocuk sayisini1 merkezleri biiyiikliigiine gore belirlemesi
gibi yollara gidilebilmektedir. Merkezlerde bulunan materyallerin nasil kullanacagi, merkezlerin diizenli
tutulmasi gibi kurallarin olusturulasida merkezlerin amacina uygun kullanimina saglamaktadir.
Tiirkiye’de okul oncesi egitimde dnemli bir yere sahip olan fiziksel gevre ile ilgili yapilan ¢caligmalarim
fiziksel mekanin degerlendirilmesi, gelisime etkisi, baz1 merkezlerdeki uygulamalarin incelenmesi gibi
belli alanlar iizerinde yogunlastig1 goriilmektedir. 2013 yilinda giincellenen Okul Oncesi Egitim
Programinda 6grenme merkezlerinin 6nemi vurgulanmis ve diizenlenmesi ile ilgili genis agiklamalara
yer verilmistir. Bu ¢alismada 6gretmenlerin 6grenme merkezlerini diizenleme ve kullanim durumlarini
belirlemek, 6grenme merkezlerinde yasadiklar1 sorunlar1 ortaya koymak amaglanmaistir.

Okul 6ncesi egitim kurumlarinda bulunan 6grenme merkezlerindeki uygulamalarin yerinde incelenmesi
amaciyla yapilan caligma tarama modelinde olup nitel ve nicel arastirma yontemlerinin bir arada
kullanildig1 karma bir yontem ile gergeklestirilmistir. Calisma grubu 2014-2015 egitim 6gretim yilinda
Aydn il merkezinde Milli Egitim Bakanligi’na baglh alt1 bagimsiz anaokulu ile biinyesinde anasinifi
olan 27 ilkdgretim okulundan rastgele segilen alt1 anaokulu, dokuz anasinifi 6gretmeni olmak iizere
toplam 15 6gretmenden olusmaktadir.

Arastirmada veriler yapilandirilmis goézlem ve goriisme yontemleri kullanilarak elde edilmistir. G6zlem
formu hazirlamak igin aragtirmaci tarafindan alanla ilgili literatiir taranmig, Milli Egitim Bakanlii
Temel Egitim Genel Miidiirliigii tarafindan 2013 yilinda giincellenen okul 6ncesi egitim programindaki
o6grenme merkezlerine iliskin noktalar g6z 6niine alinmis, okul 6ncesi egitim kurumlarindaki siniflar
incelenmis ve dgretmenlerin goriisleri alinarak 6grenme merkezlerinin diizenlenmesi ve kullanimina
yonelik iki boliimden olusan bir gézlem formu olusturulmustur. Ogrenme Merkezleri Degerlendirme
Gozlem Formu’nun ilk boliminde “merkezlerin dizenlenmesine” yonelik 11, ikinci bolimunde
“merkezlerin kullanimma” y&nelik sekiz olmak iizere toplam 19 gézlem durumu yer almaktadir. Uglii
dereceli 6l¢egin kullanildigr form; “var”, “yok” ve “kismen” bi¢iminde derecelendirilmis, her bir
gdzlem durumunun yania gdzleme yénelik agiklama kismi eklenmistir. Ogretmen Gériisme Formu ise
gozlenen smif ve sinif 6gretmeni ile ilgili genel bilgilerin yer aldig1 alt1 ve sinif 6gretmeninin 6grenme
merkezlerine iliskin goriiglerine yonelik alti olmak iizere 12 goriigme sorusundan olugmaktadir. Ayrica
Ogretmenlerin yas, cinsiyet, calisma yili, mezun oldugu okul, siniflarinda bulunan gocuk sayisi ve sinifin
genisligine yonelik bes sorunun yer aldigi Genel Bilgi Formu kullanilmistir. Veri toplama siirecinde
gerekli izinler almip yonetici ve Ogretmelere arastirmanin amaci agiklandiktan sonra her simifta
“merkezlerin dizenlenmesi” ile ilgili boliimde yer alan gozlem durumlari arastirmaci tarafindan sinif ve
siniftaki materyaller gozlemlenerek kaydedilmistir. Ogrenme “merkezlerinin kullanimi” ile ilgili boliim
ise; her smif i¢in farkli {ic gilinde yapilan gozlemlerle elde edilmistir. Go6zlem g¢ocuklarin okula
gelisinden merkezlerde oyun saatinin bitimine kadar gegen siirede yapilmistir. Ug giinliik gozlemler ayr1
formlara kaydedilmis ve ii¢ giinlin sonunda gozlemler incelenerek ortak bir puan elde edilmistir.
Ogretmen goriislerine yonelik form ise dgretmenler tarafindan doldurulmustur.

Verilerin analizinde betimsel ve icerik analiz yontemlerinin kullanildigi ¢aligmada 6nceden olusturulan
temalar kullanmilmistir. Ogrenme merkezlerinin diizenlenme durumu temasi, “6grenme merkezlerinin
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mekan Ozellikleri” ve “Ogrenme merkezlerinin materyal Ozellikleri” olmak tzere iki, 6grenme
merkezlerinin kullanim durumu temast ise; “6grenme merkezlerinde ¢ocuk bulunma durumu”,
“6grenme merkezlerinde g¢ocuklarin yaralanma durumu” ve “O6gretmenin 6grenme merkezlerinde
cocuklar1 gozlemleme durumu” olmak iizere {i¢ alt tema iizerinden tanimlanmaya calisilmistir.
Ogretmenlerin 6grenme merkezlerini diizenleme ve kullanimina yonelik yeterlik durumlar ise igerik
analizi yoluyla saptanmigtir

Ogrenme merkezlerindeki uygulamalarin incelenmesi amaciyla yapilan bu ¢aligmada, 6gretmenlerin
o0grenme merkezlerini diizenleme ve kullanimina yonelik verdikeri cevaplardan yola ¢ikarak kendilerini
yeterli gordiikleri, ancak gozlem sonucunda 6gretmenlerin bilgi ve beceri diizeylerinin diisiik oldugu
goriilmiistiir. Ogrenme merkezlerinin etkin kullanimi ve ¢ocuklarm farkli markezlerden yararlanma
durumlarinin g6z Oniinde tutulmadigi, merkezlerin materyal yoniinden desteklenmedigi ve
ogretmenlerin ¢ocuklar merkezde oyun oynarken onlar1 gézlemleme yoluna gitmedikleri belirlenmistir.
Ogrenme merkezlerindeki uygulamalara yonelik cok az sayida yapilan ¢alisma sonuglar1 6grenme
merkezlerinin 6gretmenler tarafindan diizenlenmesi ve kullanimina iligkin gesitli nedenlere bagli olarak
bazi yetersizliklerin oldugunu gostermektedir. Bu diisiincelerden yola ¢ikarak 6gretmenlere; 6grenme
merkezlerinin 6dnemi, amaci, diizenlenmesi, etkin ve amaca uygun kullanimi, ¢ocuklar1 merkezlerdeki
etkinlikleri sirasinda gozlemlemeleri, ¢ocuklar arasi iletisim, oyun igerikli etkilesim ve ¢ocuk 6gretmen
arasindaki etkilesim gibi konulara yonelik bilgi ve beceri diizeylerini arttirmalart gerekliligi 6nerilebilir.
Calisma bulgulari 1s181inda arastirmacilara; 6grenme merkezlerinin ¢cocuklarin gelisimi etkin, kalic1 ve
stirdiiriilebilir 6grenmeye etkilerine iligkin deneysel ¢aligmalar yaparak merkezlerin diizenlenmesi ve
kullanimina iligkin bir bilinci olusturmalar1 dnerilmektedir. Milli Egitim Bakanlig1 Destek Hizmetler
Birimi Egitim Araclar1 ve Yayimlar Daire Bagbakanli§i ve 6zel kuruluslarin okul 6ncesi egitim
kurumlarinda bulunmasi gereken malzemelerin nitelikleri konusunda, ¢ok disiplinli bir bakis agisi ile
iretilmesi i¢in gerekli isbirliginin saglanmasi 6nerilmektedir.
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