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Most teacher cognition research to date have focused on teachers beliefs about
themselves as writers, literacy, teaching and learning, and decision-making processes.
Very few, if any, however, investigated teachers’ deliberate decision-making processes
before, during and after action research processes. In an attempt to address this gap in
literature, this exploratory research study investigates the influence of action research
on teacher cognition. The present research adopts a qualitative research methodology.
During one academic year (i.e. two fifteen-week semesters), MA-student in-service
teachers were asked to complete English teachers’ action research proposals, reports
and reflections. In an attempt to get a fuller perspective on teachers’ perceptions on
action research, they were interviewed regarding their action research projects.
Content analysis was employed to analyze the data obtained from reflections, reports
and interviews. Results indicated that participants, while expressing willingness to
integrate action research in their teaching practices, were not able to fully utilize
action research in their teaching, due to an interplay of contextual and institutional
constraints. The outcomes of the present study aims to shed light on English teachers’
awareness of their research skills and its influence on their professional development.

Eylem Arastirmasinin

Hizmet-i¢i Ogretmen Egitimi icinde Kullanilmasi

Makale Bilgisi

Oz

DOI: 10.14812/cuefd.362701

Makale Gegmisi:

Gelis 13.12.2017
Diizeltme  07.06.2018
Kabul 27.06.2018

Anahtar Kelimeler:
Eylem arastirmasi
Ogretmen egitimi
ingilizce 6gretmenleri

Bugline kadarki 6gretmen bilisi ¢alismalari, 6gretmenlerin yazma, okur-yazarlik,
6grenme ve 6gretme ve karar verme suregleri ile ilgili inanglarina odaklanmistir. Eger
varsa, olan ¢ok az galisma da, 6gretmenlerin eylem arastirmasi ile ilgili karar verme
sureglerini arastirmigtir. Bu boslugu doldurmak amaciyla, bu g¢alisma, eylem
arastirmasinin 6gretmenlerin biligsel streglerine etkisini arastirmaktadir. Bu ¢alismada
nitel arastirma yontemleri kullaniimistir. Bir akademik yil boyunca , master seviyesinde
hizmet-ici 6gretmen egitimi alan 6gretmenler eylem arastirmasi yapmis, bu sireci
raporlamis ve bu konuda yansitici glinliikler tutmuslardir. Bu siregteki karar verme
sureglerini daha iyi anlayabilmek igin 6gretmenlerle eylem arastirmalar Gzerine
roportajlar yapilmistir. Arastirmada toplanan nitel veri icerik analizi kullanilarak analiz
edilmistir. Sonuglar, katilimcilarin eylem arastirmasini 6gretim pratiklerinde kullanmak
isteseler de bazi kurumsal ve baglamsal zorluklar nedeniyle eylem arastirmasini sonuna
kadar kullanamadiklarini géstermistir. Bu calismanin sonuglari ingilizce gretmenlerinin
arastirma yontemleri ve mesleki gelisimleri konusunda farkindaliklarina 151k
tutmaktadir.
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Introduction

Conducting action research (AR) is considered important for teachers’ professional development,
their actual teaching practice and their theoretical knowledge (Bartels, 2001; Burns 2009; Perrett, 2003).
However, for many teachers, research is a new challenge and action research an unfamiliar form of
classroom research. AR is a process through which practitioners address issues of importance in their
practice. In action research, the intent is always to improve practice, trying to understand why
something is working as well as trying to address a practice that is not working or no longer meets
personal expectation; moreover, the intended focus is to develop new practices and strategies via
organized and systematic reflection and adjustment.

As AR concerns with teachers’ classroom research practices, teacher cognition may help us to
develop a rich understanding of these action research practices. The interface between AR and teacher
cognition can advance our understanding of teaching practice in general. Most teacher cognition
research to date have focused on teachers beliefs about themselves as writers (Yigitoglu& Belcher,
2014), literacy (Bausch, 2010), teaching and learning (Doyle, 1997), and decision-making processes
(Woods, 1996). Second language teacher cognition related to the teaching of different skills such as
grammar (e.g. Phipps & Borg, 2009), writing (Lee, 2003) and pronunciation (Baker, 2014) have also been
reported in previous literature. Very few, if any, however, has investigated teachers’ deliberate decision-
making processes after action research processes. In an attempt to address this gap in literature, this
exploratory research study investigates the influence of AR on teacher cognition.

Literature Review

AR is a considered as an inquiry on a teacher's practice and helps them to renovate their classrooms
and help them improve their classroom instruction (Sullivan & Glanz, 2013). Until the late 1980s, AR had
not received much attention. Action research was initially defined as a form of self-reflective inquiry
(Kemmis, 1983). Later, Ebbutt defined it as the systematic study of attempts to improve educational
practice by groups of participants by means of their own practical actions and by means of their own
reflection upon the effects of those actions (Ebbutt, 1985). Sagor (2000) stated that AR is a disciplined
process of inquiry conducted by and for those taking the action. Sagor (2000) suggests that there are
three purposes for AR: (1) building the reflective practitioner, (2) making progress on school wide
priorities, and (3) building a professional culture in the educational arena. These outcomes create an
environment of learning and progress targeting educational goals, and as a result the focus of many
school-based activities has become these outcomes. In non-English dominant contexts such as Turkey,
developing reflective practitioners who are decision-makers in teacher education programs is one of the
main goals of teacher educators. Thus, it seems that teacher educators may need to include the AR
process as a strategy for ongoing professional and personal development in teaching and learning.

As Burns (2009) suggests, the goal of AR is “to bridge the gap between the ideal (the most effective
way of doing things) and the real (actual ways of doing things)” (p. 290). As is the case, it may have some
links with teacher cognition. Teacher cognition is broadly defined as what teachers think, know and
believe (Borg, 2003a, 2006). A key factor in investigating teacher cognition is the actions of teachers
both within and outside of the classroom. Most teacher cognition research to date has focused on
teachers’ beliefs about themselves as writers (Yigitoglu& Belcher, 2014), literacy (Bausch, 2010),
teaching and learning (Doyle, 1997), and decision-making processes (Woods, 1996). Teacher cognition
related to different skills such as grammar (Borg, 2001; 2003b; Farrell & Lim, 2005; Phipps & Borg, 2009),
writing (Lee, 2003; Yigitoglu& Belcher, 2014) and pronunciation (Baker, 2014) has also been reported.
Very few, if any, however, investigated teachers’ deliberate decision-making processes after AR
processes.

What makes AR unique in terms of teacher cognition research is that AR is “a planned,
methodological observation related to one’s teaching” (Johnson, 2009, p.1). As such, teachers adopting
AR are more conscious and aware of their own immediate teaching environments and their real-life
problems. As Gustavsen, Hansson, and Quvale (2008) acknowledge “[tlhe major advantage of AR
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compared to the production of ‘words alone’ is the creation of practices. While words often have a
slippery relationship to reality, forms of practices are reality” (p.63) . As reported by Berger, Boles and
Troen (2005), this process may include different paradoxes and still may influence both the culture of
schools and the teaching and learning experiences.

As well-acknowledged in literature by now, AR is important for the development of teachers. It is
equally important for teacher educators. In order to underline the importance of AR for other
stakeholders such as teacher educators, Bartels (2001) puts forward the following question, “Is AR only
for language teachers?” As Burns indicates, “Indeed, the majority of the (limited number of) publications
on AR produced by teacher educators have tended to be of the how-to variety, rather than being
reflective of widespread experiences of conducting AR themselves” (p. 293). A brief look at the related
literature also confirms Burns’ statement: Previous research has provided us with a solid background on
how to conduct AR studies (e.g. Crookes, 1993; Edge, 2001; Hopkins, 1993; NcNiff, 1988). Very few, if
any, however, have focused on the interface between teacher cognition and their AR practices. Such
research-based information may help better inform teaching practices in teacher education programs in
general and second language teacher education programs in particular. In an attempt to address this
gap in literature and the need in teacher education programs, the present paper attempts to contribute
to the area of second language teacher development in terms of the investigated constructs, the
research focuses on the interface between AR and teacher cognition.

Methodology

This exploratory research study investigates the influence of AR on teacher cognition. The present
research adopts a qualitative research methodology. During one academic year (i.e. two fifteen-week
semesters), 15 in-service teachers who were completing their master's degree (MA) were invited to
participate in the research.

Context and Participants

This research was conducted at an English-medium university located in Istanbul, Turkey. At the time
of the present study, the participants all worked full-time either in a K-12 School or a high school. They
were all Turkish and teaching English in different Turkish schools. Their teaching experiences varied
between one and 10 years. At the time of the present study, they were pursuing their MA degree in
English Language Education . They were enrolled in this MA program for different purposes: (1) for
professional development purposes, (2) for becoming a teacher trainer or (3) for pursuing their
academic career further in doctoral study after the completion of their MA degrees.

As all of the participants were full-time teachers, they could only take one or two courses per
semester. The requirements of the MA program included courses including but not limited to teaching
language skills, quantitative and qualitative research methods, teacher education, and technology in
ELT. In most of the courses, they were required to conduct a classroom-based research and report the
results in a final project format. Like most of their MA courses, the participants in the present study
were trained to conduct action research studies first and they were asked to participate in semi-
structured interviews based on their AR experiences.

Action Research Training and Interviews

In this study, MA students first were given some training on how to conduct an action research in
their own teaching environments. It took two weeks; and they were provided with both theoretical and
practical knowledge on Action Research. The MA students made analysis on the AR project that they
completed before in the field of EFL/ESL. Through this process, they also started to think about
problematic areas in their teaching or their students’ learning process in order to identify the problem.

After this training stage, MA-student in-service teachers were asked to complete English teachers’
action research proposals, in which they formulated their hypothesis or research questions based on
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their problems in their classrooms, their action plan (i.e. 4-6 weeks plan of action); then they conducted
their plans, and wrote reports and reflections. In an attempt to get a fuller perspective on teachers’
perceptions on AR, the participants were also interviewed regarding their AR projects after they
completed and submitted their projects. These interviews were semi-structured and included questions
regarding their AR experiences (Please see the appendix for interview guide). Before the interviews, the
participants were informed about the procedure for the interview and their consent was taken and all of
them volunteered for the interviews. Each interview lasted for 45 minutes to 1 hour. These interviews
were transcribed.

To gather in depth data, content analysis was employed to analyze the data obtained from
reflections, reports and interviews. Content analysis, as one of the most widely used qualitative data
analysis techniques in educational research, may have different approaches. Hsieh and Shannon (2005)
listed three different ways to apply content analysis: (1) conventional content analysis design which
allows the categories and names for categories to emerge from the data, (2) directed content analysis
which validates the existing theories and framework(s), and (3) summative content analysis which aims
to identify and quantify certain words with a purpose of understanding the contextual use of such
investigated constructs. For the purposes of the present study, conventional content analysis was
employed to gain direct emic information from the study participants without imposing pre-set
categories and/or theoretical perspectives. As such, we aimed to analize the data without any pre-set
codes and, thus, to develop a theory that emerged from the collected data.

Findings

Content analysis of the data suggested that there are two main themes emerged from the data
collected: (1) reported challenges faced when conducting action research, and (2) perceived functions
of AR.

Reported Challenges When Conducting Action Research

MA-student in-service teachers underlined the challenges they faced as they conducted their action
research studies. They reported some institutional challenges and some methodological challenges.
Most teachers commented that they did not have much support from the administration when
conducting their AR studies. Teacher 1, for instance, explained some of the challenges she faced in the
following way:

I conducted two different AR studies at this school. My research studies were about reading and
writing skills. 1 had some problems with my institution. The manager of the school was against. He
just wanted to apply curriculum. (Teacher 1).

Teacher 4, similarly, commented on some of the challenges she faced from the administrative side.
She stated that “Administration never supports research studies. They don’t get that this is for making
the education better. For them, spending time for an action research is a waste of time” (Teacher 4).
This frustration, in her own words, continued even after she transformed her teaching practice based on
the results she received from her AR study. She commented on this issue in the following way: “After
some weeks, | noticed that the solutions that | find out thanks to my action research were not
welcomed by my administration. This disappointed me a lot.”

Some participants faced some challenges not only from the administrative staff but also from their
students. One of the teachers commented that “The reactions of the participants was difficult. The
school | was working at was not so willing to help me conduct my research.” (Teacher 7). Teacher 4,
similarly, commented on this issue in the following: “lI sometimes feel that students give answers
without reading or thinking. | can’t help thinking that because they don’t even read the exam questions.
Therefore, | have suspicions about the data analysis results” (Teacher 4).
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In addition to the challenges received from administrative staff, the participants also underlined
some contextual challenges that were present in their teaching environment. Some teachers, for
example, commented on the lack of collaboration between teachers with regards to conducting action
research studies. Teacher 4, when listing the challenges she faced when conducting an action research,
she commented on this issue in the following way: “Teachers who give up doing something for their
profession pose really a big challenge. There was no collaboration and it was challenging to conduct an
action research all alone”. Another contextual challenge was the teaching load. Most teachers
commented that demanding teaching loads made them worry about completing the activities rather
than completing the action research studies which they want to do. Teacher 6, for example, commented
on this issue in the following way: “The most important challenge is time. When you teach full time, it is
not easy to allocate extra time to do action research, because the program is very packed and you can
barely cover all the materials you need to during class.”

In some cases, action research was challenging because of some internal factors. All of the
participants in this study taught and conducted their research studies during the day and took some MA
level classes at night. As a result, they exchanged their roles as teachers, students, and researchers. This
was especially the case when evaluating the effectiveness of the AR studies they conducted. Teacher 9,
for example, explained this issue in the following way:

I’'ve done only one AR. It was pretty challenging to do an AR as it involved being the researcher and
the participant as a teacher at the same time. Assuming both roles was challenging. (Teacher 9)

Most teachers commented that AR was challenging mainly because they lacked necessary
methodological background to conduct such AR studies. Teacher 3 and Teacher 11, for instance,
explained this issue as follows:

To my mind AR is scientifically explained and statistically expressed form of what you actually do as a
teacher. It might be difficult due to lack of background in research methods and statistics. (Teacher
3)

The challenges are based on collecting data via interviews, analysis and videotaping, etc.
Furthermore, not being aware of these steps while conducting AR made me a little stressful but then
| learned how to form them via this lecture. (Teacher 11)

As can be seen from the excerpts above, Teacher 3 and Teacher 11 underlined the importance of
knowing necessary research methods for conducting AR studies. Teacher 4, on the other hand, stated
that as she internalized some of the research methods, and thus, it was not a challenge for her. The real
challenge was facing the challenges she encountered during her research process. She commented on
this issue in the following way:

| have conducted 4 ARs throughout the MA classes. At first, it seemed really challenging but once |
internalized the methodology of applying an action research in various context, | felt confident then
but there are some challenges that | faced up as teacher-researcher: having interviews, getting
permission from the school administers, timing and having subjective assessment, conflictions
among research team but these conflictions result from methodological and philosophical
differences. (Teacher 2)

Some other teacher participants, however, found different stages of data collection challenging. For
Teacher 7, the review of literature stage was difficult whereas for Teacher 1 data analysis was
challenging. They explained this issue in the following way:

Doing an action research was challenging at the beginning. Finding related articles for the Literature
Review was difficult when | first started, but afterwards conducting surveys, interviewing the
participants, and analyzing the results became more difficult. Most of the steps were challenging but
once | started experiencing it became better. (Teacher 7)
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| have some problems about data collection and analysis parts. It should be taught more detailed.
We learn how to collect data theoretically. It should be taught more practically. (Teacher 1)

In sum, the results indicated that the participants reported some institutional and methodological
challenges they faced when they conducted action research studies. In some cases, students and/or
administrative personnel posed some challenges. Some other participants found conducting action
research challenging because they felt that they needed more methodological experience with regards
to different types of data collection tools.

Perceived Functions of Action Research in Language Teaching

Most teachers who participated in the present study indicated several benefits of conducting AR
studies. While some of them underlined the importance of AR to improve their teaching practices,
others indicated the role of AR studies for self-improvement. Teacher 6, for instance, underlined the
role of AR studies to find practical solutions. He explained this issue in the following way: “Of course, an
action research can be an important tool on focusing on certain problems that arise in your class, or in
your teaching and also, in coming up with practical solutions to these issues” (Teacher 6). Teacher 10,
similarly, talked about the role of AR studies to improve teaching practices: “In my opinion, there is
always a need for an AR in all of the classrooms. There is no perfect classroom. Even if a classroom is
problem-free, there is always a need for improvement” (Teacher 10).

It seems clear that for some teachers AR played a role in improving instructional practices. For some
others, however, it was important to include AR in order to see the different phrases in their own
teaching practices. Teacher 7, for instance, talked about the influences of action research on her
teaching practice in the following way: “In order to see the developmental period of English teaching
and learning there is a need for conducting a research” (Teacher 7). Later in the interview, she also
talked about the role of AR in determining what to do in future teaching practices: “I love implication
parts of any AR done about teaching English. This part gives me inspiration for many other things that
can be used in teaching” (Teacher 7). Similarly, she also talked about her goal in conducting AR in the
following way: “I want to do AR because | wonder how to solve my “teacher talk” problem. | rarely wait
for the students to talk. | can’t stand silence in the classroom, so | talk all the time. | wonder how my
students feel, and what strategies my colleagues are using” (Teacher 7).

In some cases, AR served as a lens to see the influences of instructional practices. Teacher 10, for
instance, talked specifically about the role of action research in determining the problem areas and
future research topics as follows: “Yes, it is important to include AR because it is a need to see what is
wrong with the class and your teaching, and try to solve it having lots of ideas when you do research
about it” (Teacher 10). Similarly, for Teacher 9, AR materials she created worked as a reference material
for future teaching practices. She explained this issue in the following way: “Yes, the material | had
prepared for my “Action Research” will open the way for me to prepare more communicative speaking
tasks like the” Information-Gap activities/Role Play” tasks” (Teacher 9).

It seems important to acknowledge the influences of AR on teaching practices. The results also
indicated that for some teachers, AR help discover their self-perceptions as teachers. Teacher 5, for
example, talked about the influences of AR on herself as a teacher in the following way: “After |
completed my AR, | really felt happy. Because | tried to encourage my students to learn English by using
and participating activities and | noticed my students’ speaking ability became to improve” (Teacher 5).
Teacher 1 also mentioned this kind of influence of AR on herself. She talked about this function in the
following way: “Conducting AR is a kind of self-improvement. | can be aware of both my and students’
deficiencies by the help of AR”(Teacher 1).

Some teachers indicated that AR gave them more tools to navigate teaching practice in the future.
Teacher 2, for instance, stated that AR should be promoted more in teacher education programs
because, without guidance, it is hard to see teaching profession from different angles. She explained her
thoughts in the following way:
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There is absolutely a need for me to do action research in my teaching practices because in ESL/EFL
classes, there are many cases that we need to consider, develop, and improve. Hence there are
many things to take into consideration such as types learning styles, effects of technological
developments in learning, changes in curriculum and its results in students’ behavior and
performance. So, educators need to promote more action research in our field, | think it is also
encouraging for teachers. (Teacher 2)

Similarly, Teacher 11 also stated the need for action research for language teachers and language
researchers. He specifically talked about the role of AR in developing ideas and changing perspectives in
language teaching. He further commented on this issue as follows:

Certainly, we always need it for being foreign language teacher researchers because all the lessons
are deepened and shaped in a professional sense with the help of researchers like action research. It
broadens my horizon and changes ideas with the pragmatic ideas through the process of systematic
inquiry; moreover, it is critically important to comprehend the quality of educative process and the
system that we are in. (Teacher 11)

In sum, the analysis of the data indicated that most teacher participants appreciated the role of AR in
their development as language teachers. In some cases, teachers underlined self-improving role of
action research studies. In some others, AR was perceived to have some influences on their immediate
teaching and instructional practices. Some teachers also indicated the role of action research in
promoting their professional development as language teachers.

Discussion

This paper focused on the role of AR in in-service teacher education programs. Results indicated
that the participants’ research practices were primarily about the research projects required for their
MA classes and thus their action research practices were limited. In the interviews, the participants
underlined the importance of professional development, or what they did as the requirement of this MA
course; but they also worried that they may not be conducting any other AR in their future practices.
This, in their own views, may be due to the constraints of the education system in Turkey because the
teachers have an overload of teaching hours, and they have almost no incentives for professional
development. Similar concerns were also reported in different settings (e.g. Berger, Boles &Troen,
2005) and specifically in Turkey (e.g. Koksal and Razi, 2011). Thus, it is possible to argue that in-service
teachers may want to include AR practices in their teaching practices, but their practices may not reflect
their beliefs regarding AR. This finding is in line with the results of Phipps and Borg (2009), which
reported the tensions in teachers’ beliefs about and practices of grammar teaching, Yesilbursa (2011)
which reported an individual tendency in teachers’ beliefs when conducting an action research and
Bausch (2010), which underlined a contradiction between writing teachers’ stated beliefs, self-
perceptions and practice.

The participants expressed some challenges regarding some stakeholders such as school
administration. This issue has also been reported in literature. Mainly referring to teacher cognition
related to L2 writing feedback practices, Lee (2003) suggests teachers adapt a reflective approach to
written feedback practices. As Lee notes, “If, however, the main stakeholders like school administrators,
parents and students continue to insist that teachers mark errors in certain ways, it is unlikely that
innovative ideas about error correction will gain ground.” (2003, p. 231) Moreover, Crocco, Faithfull, and
Schwartz (2003) explored whether there was a connection between a professional development of an
urban high school and a college of education when they used AR to figure out curriculum and
assessment practices for their diverse student population. They highlighted that AR can be directly
connected to the goals of the classroom teacher or school; on the other hand they also indicated that
such partnership has also its own challenges stemming from both the school sites and at the college.

The project described in this study was a requirement of one of their MA courses and it sparked
the participants’ interests in AR. Some of them were really passionate about their teaching and their
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students’ learning and ready to overcome the possible challenges when they attempt to conduct any AR
studies in their classrooms in the future. Based on these cases, we do think that teacher trainers should
emphasize the importance of action research in their courses and encourage the in-service teachers to
overcome some of the challenges they may face on the way. For example, in the term following the
present study, some of the graduate students who participated in the present study reported that in
their schools, they started to conduct AR in collaboration with other colleagues. This indicates that
raising graduate students’ awareness about AR studies may result in their AR practices in the long run.
The importance of AR in teacher education programshas also been noted in previous literature.
Ainscow (2008), for example, also mentions that when it is used as a tool, AR can become an important
research method to be conducted in school in addition, this leads to collaborative research studies and
partnerships between universities and the schools to initiate and empower inclusive practices to help
support diversity in schools. This, in the long run, may result in different practices such as collaborative
AR program between university and schools emphasizing the potential of such partnership and the
possibilities and opportunities to find practical solutions to problems in classroom settings, teaching,
and learning.

Conclusions and Implications

In the light of this AR project conducted in one of our MA courses, we hope to raise awareness in the
importance of AR on their teachers’ professional development, and also its effect on the students’
learning. Based on the results of the project, we propose integrating AR in teacher education program
curricula for in-service teachers in the higher education in Turkey as well. There seems to be a great
need to integrate AR in teacher education programs in Turkey as it will enhance professional
development. In particular, we suggest that graduate language teacher education programs and even
the undergraduate language teacher education programs should include action research courses as one
of the major subjects of their curricula in the future. Last but not least, curriculum developers, course
designers, teacher educators and trainers may also benefit from the results of this study in terms of
educational research and professional development. In graduate programs, for each course, conducting
an AR and sharing the results can be one of the requirements. In this way, the graduate students will
have a chance to explore their teaching through the AR practices. For example, at the end of each term
in graduate programs, graduate seminar can be organized in which each graduate student presents his
or her AR project and get feedback from each other. After this study, both we — research mentors- and
the mentees learned a lot about the importance of sharing what goes on in the academy and what goes
on in the real teaching environment. Therefore, both the academy, schools, and the course developers
need to collaborate in order to achieve the high standards in education. To overcome the problem
faced with the administrations while conducting the action research, the university professors may meet
with the administration in K12 schools and inform them about the aim of the AR projects and why some
of the teachers working in those institutions will be conducting AR; additionally, what the K12 schools
will gain out of these AR projects should be clearly explained to the administration.

The outcomes of the present study aims to shed light on English teachers’ awareness of their
research skills and its influence on their professional development. The present study, together with
other studies on incorporating AR, may provide a basis for a model for integrating action research in
teacher education programs for in-service teachers. Last but not least, curriculum developers, course
designers, teacher educators and trainers may benefit from the results of this study in terms of
educational research and professional development.

There are some implications for future research on AR and teacher education. Future research
studies might take a more ethnographic approach to investigate possible changes in in-service teachers’
attitudes towards action research in different times. In addition, it might be interesting to focus on
different groups of teachers (e.g. novice versus experienced, teachers at primary schools versus high
schools and teachers teaching languages versus teachers teaching content-area courses). Lastly, future
case studies can present in-depth explorations of action research practices of in-service teachers in
various settings.
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Finally, this graduate course project has some implications for future research on AR and teacher
education. Future research studies might take a more ethnographic approach to investigate possible
changes in in-service teachers’ attitudes towards AR in different times. In addition, it might be
interesting to focus on different groups of teachers (e.g. novice versus experienced, teachers at primary
schools versus high schools and teachers teaching languages versus teachers teaching content-area
courses). Lastly, future case studies can present in-depth explorations of AR practices of in-service
teachers in various settings. In addition, research mentors can collaborate in a study where different
shareholders will be participants to conduct a project to show the importance of AR in each level of EFL
teaching environments.
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Tiirkge Siirimu

Girist
Eylem arastirmasi, 6gretmenlerin mesleki gelisimleri igin 6nemli bir ara¢ olarak goriilmektedir
(Bartels, 2001; Burns 2009; Perrett, 2003). Ancak, bircok 6gretmen igin arastirma yeni bir alan olmakla
beraber eylem arastirmasibilinmeyen bir sinif arastirmasi modelidir. Eylem arastirmasinda amag, her
zaman uygulamayi gelistirmek, yolunda gitmeyen sinif uygulamalarini anlamak, bunlari belirlemek,
neden ihtiyaclara cevap vermedigini tespit etmektir. Ayrica, hedeflenen odak noktasi, yeni uygulamalari
ve stratejileri, organize edilmis ve sistematik yansitmalar ve adaptasyonlar araciligiyla gelistirmektir.

Eylem arastirmasi, 6gretmenlerin sinif arastirma uygulamalariyla ilgilendigi gibi, 6gretmen bilisselligi
de eylem arastirmasiuygulamalarini daha zengin bir zeminde anlayip bu arastirmalarin gelistirilmesine
yardimci olmaktadir. Ginumiuize kadar olan 6gretmen bilisselligi calismalarinin gogu 6gretmenlerin yazar
olarak kendileri hakkindaki bilgilerine (Yigitoglu& Belcher, 2014), okuryazarlik (Bausch, 2010), 6gretme
ve 6grenme (Doyle, 1997) ve karar verme sireglerine (Woods, 1996) odaklanmaktadir. Daha 6nceki
bazi calismalarda, ikinci dil 6gretmeni bilisselligi ile ilgili farkli 6gretim becerileri gibi konular da
cahsilmistir. Bu konular arasinda dilbilgisi (Phipps & Borg, 2009), yazma (Lee, 2003) ve telafuz (Baker,
2014) konulari yer almaktadir. Ancak, ¢ok az denecek kadar sayida galisma eylem arastirma siireci
sonrasiogretmenlerin karar verme sureglerini arastirmistir. Alandaki bu agig kapamak amaciyla, bu
¢alisma eylem arastirmasinin 6gretmen bilisi Gzerindeki etkisine bakmaktadir.

Alan yazin taramasi

Eylem arastirmasiogretmenlerin pedagojik uygulamalari ve Ogretimlerinigelistirmelerine yardimci
olacak bir arastirma olarak gorilmektedir (Sullivan & Glanz, 2013). ilk once, eylem arastirmasi,
6zyansitimli bir arastirma ve sorgulama olarak tanimlanmistir(Kemmis, 1983). Daha sonra, Ebbutt egitim
uygulamalarini gelistirmek icin 6gretmenler tarafindan uygulanan ve kendi eylemleri Gzerinde kendi
yansimalariyla gelistirdikleri sistematik bir ¢alisma alarak tanimlamistir (Ebbutt, 1985). Sagor (2000)
eylem arastirmasinin tic amacindan bahsetmektedir: (1) yansitici uygulamayi gelistirmek, (2) okul temelli
onceliklerde ilerleme saglamak, ve (3) egitim alaninda profesyonel kultur gelistirmek. Bu ¢iktilar, okul-
temelli aktivitelerin amaclandigi 6grenme ortamlari ve egitim amacl siirecleri ortaya cikartmaktadir.
Tiirkiye gibi ingilizce’nin ana dili olarak konusulmadigi baglamlarda, yansitmaci ve kendi kararlarini veren
uygulamacilar yetistirmek, 6gretmen egitimcilerinin en onemli hedeflerinden biridir. Bu nedenle,
ogretim ve o6grenmede, 6gretmen egitimcileri kisisel ve profesyonel gelisimin devami icin eylem
arastirmasini bir siire¢ olarak kullanmaya gereksinim duymaktadirlar.

Burns’un (2009) onerdigi gibi, eylem arastirmasinin amaci ideal ve gercek arasindaki acig
birlestirmektir. Bu nedenle, &gretmen bilisi ile baglantisi vardir. Ogretmen bilisi,6gretmenlerin
diistindiikleri, bildikleri, ve inadiklari seyler olarak tanimlanmaktadir (Borg, 2003a, 2006). Ogretmen
bilisini incelerken anahtar etken 6gretmenlerin sinif ici ve sinif disi eylemleridir.

Eylem arastirmasini 6gretmen bilisi arastirmalari agisindan 6nemli yapan unsur, “eylem
arastirmasinin planh, 6gretimin yontemsel gozlemiyle alakali olmasidir” (Johnson, 2009, s.1). Bundan
dolayi, eylem arastirmasini kullanan 6gretmenler, 6gretim baglamlari ve gergcek hayat problemleri
hakkinda daha bilingli davranirlar.Gustavsen, Hansson, and Quvale (2008) “eylem arastirmasinin temel
avantajinin uygulamalarin yaraticisi olmasindan kaynaklandigini” (s.63) belirtmektedir. Berger, Boles

"Makalenin Tirkge strim, arastirmanin nitel olmasindan dogabilecek anlam kaymalarinin 6niine gegmek amaciyla,
ingilizce ashindan Tiirkce'ye &zetlenerek cevrilmistir. Tiirkce ve ingilizce arasindaki séz dizim farkindan olusan
farkliliklar, ingilizce’den Tiirkge’ye anlamina gére ceviri yaparak asilmistir.
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and Troen (2005) bu sirecin farkh paradokslar icerdigini ve bunun okul kiltirini ve 6gretim ve
o6grenme deneyimlerini etkileyebilecegini vurgulamaktadirlar.

Bugline kadar olan alan yazin, eylem arastirmasinin 6gretmenlerin gelisimi agisindan 6nemli oldugunu
vurgulamaktadir. Eylem arastirmasi, 6gretmen egitimcileri icin de ayni derece énemli bir konudur.
Eylem arastirmasinin 6nemini vurgulamak igin, Bartels (2001) “Eylem arastirmasi sadece dil 6gretmenleri
icin midir?” sorusunu sormaktadir. Burns’in belirttigi gibi, “aslinda eylem arastirmasi konusunda yapilan
calismalar, yansitici olmaktan ¢ok, eylem arastirmasinin nasil yapilacagl konusuna odaklanmistir” (s.
293). Daha once yapilmis olan arastirmalar (6rnegin; Crookes, 1993; Edge, 2001; Hopkins, 1993; NcNiff,
1988), eylem arastirmasinin nasil yapilmasi konusunda temel saglamaktadir. Cok az sayida calisma
o0gretmen bilisi ve eylem arastirmasi uygulamalarina odaklanmistir.

Yontem

Bu arastirma eylem arastirmasinin 6gretmen bilisine etkisine bakmistir. Arastirmada nitel arastirma
yontemleri kullanilmistir. Bir akademik yil boyunca , master seviyesinde hizmet-ici 6gretmen egitimi alan
ogretmenler eylem arastirmasi yapmis, bu silireci raporlamis ve bu konuda yansitici glinlikler
tutmuslardir.

Baglam ve katilimcilar

Bu calisma istanbul’da ingilizce egitim veren bir {niversitede tamamlanmistir. Arastirmanin
verilerinin toplandi§i zamanda katihmcilar ilk veya orta 06gretim kurumlarinda 6gretmen olarak
calismaktalardi. Katilimcilarin hepsi Tiirk dgretmenlerdi ve ingilizceyi okullarda yabanci dil olarak
ogretmektelerdi. Deneyimleri 1 ve 10 yil arasinda degismekteydi. Bu ¢alismanin baglamini olusturan
hizmet-i¢ci egitim programina farkli amagclarla katilmislardi: Bazilari mesleki gelisimi icin, bazilari
o6gretmen egitici egitmeni olmak icin ve bazilari da master derecelerinin sonunda doktora programina
devam ederek akademik kariyer yapmak igin bu programa kayit olmuslardi.

Eylem Arastirmasi Egitimleri ve Roportajlar

Bu calismada, hizmet-i¢i egitimine katilan 6gretmenler o6ncelikle eylem arastirmasinin nasil
yapildigina dair iki haftalik bir egitim aldilar. Bu egitim, hem teorik hem de pratik bilgileri icerdi. Bu
egitimin sonunda kendi siniflarinda uygulayabilecekleri eylem arastirmalari gelistirdiler ve 4-6 haftalik bir
eylem arastirmasi plani olusturdular. Bunun sonunda 6gretmenlerle bu siiregle ilgili bir roportaj yapild.
Roportaj sireleri 45 dakikadan 1 saate kadar degisti.

Arastirmada icerik analiziyontemi kullaniimistir. Hsieh ve Shannon (2005) igerik analizi igin g farkh
yontem listelemistir: (1) kategori ve temalarin datadan cikartildigin geleneksel icerik analizi, (2) hali
hazirda varolan teorileri dogrulayan yénlendirilmis icerik analizi ve (3) bazi kelimelerin varligini ve sayisini
olgen toplanilmis igerik analizi. Bu galismada 6gretmenlerin diisiincelerine ulasabilmek igin geleneksel
icerik analizi kullanilmistir.

Sonuglar

Verinin icerik analizi toplanan verinin iki temaya odaklandigini géstermistir: (1) eylem arastirmasi
yaparken karsilasilan zorluklar ve (2) eylem arastirmasinin islevi.

Eylem aragtirmasi yaparken karsilagilan zorluklar

Katihmcilar eylem arastirmasi yaparken bazi sorunlar yasadiklarini belirttiler. Bu sorunlarin bir kismi
kurumsal ve yontemsel sorunlar olarak belirtildi. Bircok 6gretmen katilimci, kendileri eylem arastirmasi
yaparken yonetimden destek gormediklerini belirtti. Bazi katilimcilar zorluklarin sadece yonetimden
degil bazi durumlarda 6grencilerden de kaynaklandigini belirtti.

Bazi durumlarda eylem arastirmasinin zorlugu, yonetim ve 6grenciler gibi dissal faktorlerden degil;
o6gretmenlerin icsel faktorlerinden kaynaklandigi belirtildi. Bazi katihmci 6gretmenler bu slirecte
yontemsel bilgi eksiklerinin oldugunu ve bu sebeple etkili bir eylem arastirmasi siireci gegirmediklerini
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belirtti. Bazi katilimcilar ise eylem arastirma yapilmasina dair yontemsel bilgiye sahip olsalar bile eylem
arastirmasinin farkli agamalarinda karsilasilan zorluklara karsi ne yapacaklarini bilmediklerini ve bunun
eylem arastirmasi siirecini zorlastirdigini belirttiler.

Sonug olarak, katilimcilar eylem arastirmasinin bazi zorluklarini listelediler. Bunlar yénetimsel ve
ogrenci kaynakli dis faktorler olabilecegi gibi deneyim ve bilgi eksikligine bagl i¢sel faktorler olarak
listelendi.

Eylem aragtirmasinin islevi

Arastirmaya katilan birgok katihmci, eylem arastirmasinin farkh yararlarindan bahsetti. Bazilari eylem
arastirmasinin  kendi 6gretim tekniklerini gelistirdigini belirtirken bazilari eylem arastirmasinin
kendilerine kisisel gelisim sagladiginin altini gizdi. Bazi 6gretmenler igin eylem arastirmasi 6gretimde
karsilastiklari zorluklara karsi pratik ¢oziimler sundu. Diger katiimcilar eylem arastirmasinin sadece hali
hazirdaki 6gretim deneyimlerine degil; ayni zamanda potansiyel olarak gelecekteki 6gretim tekniklerine
de katkida bulunabilecegini belirttiler.

Sonug olarak bircok katilimci eylem arastirmasinin kendi gelisimleri icin olumlu katkida bulundugunu
belirtti. Bazi katihmcilar, eylem arastirmasinin hali hazirdaki 6gretim tekniklerine olumlu katkilarindan
bahsetti. Diger katiimcilar ise eylem arastirmasinin kendilerini uzun vadede olumlu yénde etkileyecegini
belirttiler. Ayrica bazi katihmcilar da eylem arastirmasinin kendilerine mesleki gelisism imkani
sundugunun altini gizdiler.

Tartigma

Bu makale eylem arastirmasinin hizmet-ici egitimindeki réliine odaklanmistir. Sonuglar, katihmcilarin
eylem arastirmasini proje icin tamamladigini ve eylem arastirmasi pratiklerinin gérece olarak kisith
oldugunu gostermistir. Bazi katilimcilar, bu eylem arastirmasi pratiklerinin arastirma ortaminda
yapildigini ancak uzun vadede 6gretim pratiklerine etki edip etmeyecegi konusunda endiseli olduklarini
belirtmiglerdir. Katilimcilar ¢alisma ortamlarindaki yogun cgalisma sistemi bulundugunu ve mesleki
gelisim icin imkanlarin olmadigini belirtmislerdir. Bu sonuglar daha 6nceki ¢alismalarda da belirtilmistir.
Katilimcilar eylem arastirmasinin yapilamamasinin bir sebebinin idari yonetim oldugunu belirtmislerdir.
Bu konu da daha 6nceki calismalarda bahsedilen zorluklari dogrulamistir.

Bu calismada anlatilan eylem arastirmasi, bir hizmet-i¢i egitiminin bir parcasiydi ve katilimcilar
tarafindan ilgi ile karsilandi. Bazi katilimcilar ileride eylem arastirmasi yapmak istediklerini ve
karsilasabilecekleri zorluklara hazir olduklarini belirttiler. Bu sonuclara dayanarak, 6gretmen egitiminde
eylem arastirmasinin édnemini vurgulamak ve 6gretmenleri eylem arastirmasi yapmalari konusunda
cesaretlendirmek gerektigine inaniyoruz.

Sonug ve Oneriler

Biz, yiksek lisans derslerimizden birinde uyguladigimiz bu c¢alismayla, eylem arastirmasinin
o6gretmenlerin profesyonel gelisimleri ve 0grenme sirecleri (izerindeki etkisinin dnemi hakkinda
farkindalk arttirmayi hedefledik. Projenin sonuglarina dayanarak, eylem arastirmasinin hizmet-igi
egitimi baglaminda miifredata entegre edilmesini dneriyoruz. Eylem arastirmasinin mesleki gelisimi
destekleyecegini dustindiglimiizden, Tirkiye’'deki 6gretmen egitimi programlarina entegre edilmesinin
gerekli oldugunu disiniyoruz.  Ozellikle, 6gretmen egitimi yiiksek lisans programlari, hatta
lisansOgretmen egitimi programlari, muifredatlarina eylem arastirmasina dair dersleri eklemelerini
oneriyoruz. Yiksek lisans programlarinda, eylem arastirmasi uygulamasi ve sonuglarinin paylasiimasiile
lisansiistl 6grencileri, kendi uygulamalarini kesfedip gelistirme sansi yakalayabilirler.

Bu calisma eylem arastirmasina odaklanan diger calismalar ile birlikte degerlendirildiginde hizmet igi
egitimi icin eylem arastirmasini entegre eden bir model i¢in temel olabilir.Bu konuda ileride yapilacak
calismalar, 6gretmenlerin farkli zamanlarda eylem arastirmasina karsi olan tutumunu inceleyebilir ve
farkh 6gretmen gruplariyla eylem arastirmasina yoénelik ¢alismalar yaparak sonuglarin ayni olup
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olmadigina bakabilirler.  Farkh ortamlarda yapilacak olan vaka c¢alismalari, eylem arastirmasi
¢alismalarikonusunda daha detaylisonuglar verebilir.

706



Nur YIGITOGLU, Yesim KESLi DOLLAR — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 694-709

References

Ainscow, M. (2008). Teaching for Diversity: The Next Big Challenge. In F. Michael Connelly, M. F. He & J.
Phillion (Eds.), The Sage Handbook of Curriculum and Instruction (pp. 240-258). Los Angeles, CA:
Sage

Baker, A. (2014). Exploring teachers' knowledge of second language pronunciation techniques: Teacher
cognitions, observed classroom practices, and student perceptions. TESOL Quarterly, 48 (1), 136-163.

Bartels, N. (2001). Professional preparation and action research: Only for language teachers? TESOL
Quarterly, 36 (1), 71-78.

Bausch, L. (2010). The power of teachers' writing stories: exploring multiple layers of reflective inquiry in
writing process education. Journal of Language and Literacy Education, 6(1), 20-39.

Berger, J. G., Boles, K. C., Troen, V. (2005). Teacher research and school change:paradoxes, problems,
and possibilities. Teaching and Teacher Education, 21, 93-105.

Borg, S. (2001). Self-perception and practice in teaching grammar. ELT Journal, 55(1), 21-29.

Borg, S. (2003a). Teacher cognition in language teaching: A review of research on what teachers think,
know, believe and do. Language Teaching, 36, 81-109.

Borg, S. (2003b). Teacher cognition in grammar teaching: a literature review. Language Awareness,
12(3), 96-108.

Borg, S. (2006). Teacher cognition and language education: Research and Practice. London: Continuum.

Burns, A. (2009). Action Research in Second Language Teacher Education. In A. Burns & J. C. Richards
(Eds), The Cambridge Guide to Second Language Teacher Education (pp. 289-298). New York:
Cambridge.

Crocco, M. S., B. Faithfull, and S. Schwartz. 2003. Inquiring Minds Want to Know: Action Research at a
New York City Professional Development School. Journal of Teacher Education 54 (1): 19-30.

Crookes, G. (1993). Action Research for second language teachers: Going beyond teacher research.
Applied Linguistics, 14 (2), 130-144.

Doyle, M. (1997). Beyond life history as a student: preservice teachers' beliefs about teaching and
learning. College Student Journal, 31(4), 519-532.

Ebbutt, D. (1985) Educational action research: some general concerns and specific quibbles. In R.
Burgess (Ed.) Issues in educational research: qualitative methods. Lewes: The Falmer Press.

Edge, J. (Ed.) (2001). Action Research. Alexandria, VA: TESOL.

Farrell, T. S. C., & Lim, P. C. P. (2005). Conceptions of grammar teaching: a case study of teachers' beliefs
and classroom practices. TESL-EJ, 9(2), 1-13.

Goetz, Z. & LeCompte, M. (1984). Ethnography and qualitative design in educational research. Orlando,
FL: Academic Press.

Gustavsen, B. ,Hannson, A., &Qvale, T. U. (2008). Action research and the challenge of scope. In P.
Reason & H. Bradbury (Eds). The Sage Handbook of Action Research: Participative Inquiry and
Practice (2nd Ed.) (pp. 63-77). London: Sage Publications.

Hsieh, H.-F. & Shannon, S. E. (2005). Three approaches to qualitative content analysis. Qualitative Health
Research, 15 (9), 1277-1288.

Hopkins, D. (1993). A teacher’s guide to classroom research. (2nd Ed.) Buckingham: Open University.
Johnson, A. P. (2009). Action Research: What Every Teacher Should Know About. New Jersey: Pearson.

Kemmis, S. (1991). Improving education through action research. Action research for change and
development. In O. ZubberSkerrit (Ed.). Action Research for change and development. Aldershot,
England: Gober Publishing Company.

707



Nur YIGITOGLU, Yesim KESLi DOLLAR — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 694-709
Koksal, D. &Razi, S. (2011). An Investigation into ELT Professionals’ Research Culture in Turkey.
Education and Science, 36 (162), pp. 209-224.

Lee, I. (2003). L2 writing teachers' perspectives, practices and problems regarding error feedback.
Assessing Writing, 8(3), 216-237.

McNiff, J. (1988). Action Research: Principles and practice. London: Routledge.

Perrett, G. (2003). Teacher Development Through Action Research : A Case Study in Focused Action
Research. Australian Journal of Teacher Education, 27(2), 1-10.

Phipps, S., & Borg, S. (2009). Exploring tensions between teachers' grammar teaching beliefs and
practices. System, 37(3), 380-390.

Rubin, H. J., & Rubin, I. S. (2005). Qualitative interviewing: The art of hearing data (2nd ed.). Thousand
Oaks: Sage.

Sagor, R. (2000). Guiding School Improvement with Action Research. Virginia: ASCD

Yesilbursa, A. (2010). “Language teaching, beliefs, problems and solutions: Reflecting and growing
together.”  Proceedings of the 10th METU ELT Convention, Ankara: METU.
http://www.dbe.metu.edu/convention/proceedingsweb/Beliefs.pdf

Yigitoglu, N.& Belcher, D.(2014). Exploring L2 writing teacher cognition from an experiential perspective:
The role learning to write may play in professional beliefs and practices. System, 47(1), 116-124.

708


http://www.dbe.metu.edu/convention/proceedingsweb/Beliefs.pdf

A

u

10.

11.
12.
13.
14.

Nur YIGITOGLU, Yesim KESLi DOLLAR — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 694-709

Appendix: Interview Guide

Can you tell me about yourself?
Can you please explain the types of classes that you teach this semester?
Can you tell me about your action research practices?

Do you think it is challenging to do action research? If so, what were some challenges you have
faced as a teacher?

Do you think there is a need for you to conduct action research in your teaching practices?
Having completed your action research projects, how do you feel about that experience?

Is there any part(s) of action research that you felt was useful for your future teaching
practices?

Did you face any difficulties as you conduct your action research?

If you want to do other action research projects, what kind of information do you need to
complete them?

As a teacher who has gone through an action research process, what recommendations do you
have for yourself as a teacher for your action research practices in the future?

Do you find it is easy of difficult to conduct action research in your teaching practices?
Do you feel satisfied or dissatisfied about action research you have conducted?
Does conducting an action research cause you feel anxiety?

Do you perceive yourself as competent to conduct action research in your future teaching
practices?

709



