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Drawing in childhood period is an activity in which children reflect themselves freely,
expressing their emotions, thoughts and imaginations. The aim of the research is to
examine the views, experiences in practice lessons and approaches of pre-service
preschool teachers about the drawings of children. The research is a phenomenology
study of qualitative research methods. The study group consists of 10 students who
are fourth grade students in the preschool teaching program and have successfully
completed the "Teaching Practice 1" course and continuing on "Teaching Practice II".
Semi-structured interviewing technique was applied by conducting face-to-face
interviews with the participants. As a result of research, it was determined that pre-
service preschool teachers did not have sufficient knowledge about approaches to
children's drawings and all of the pre-service teachers think that the current
undergraduate program is inadequate. It has been found that pre-service teachers
often set drawing activities to get to know the child, to evaluate after the activity and
to help children express themselves creatively. Moreover it has been concluded that
pre-service preschool teachers mostly use the questioning approach to children's
drawings.
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Cocukluk yillarinda resim yapmak, ¢ocuklarin kendilerini 6zglrce yansittiklari, duygu,
dislince ve hayal glglerini ifade ettikleri bir aktivitedir. Arastirmanin amaci okul 6ncesi
O6gretmen adaylarinin  g¢ocuklarin yaptigi resimlere iliskin gorlsleri, uygulama
derslerindeki deneyimleri ve resimlere yaklasimlarinin incelenmesidir. Arastirma nitel
arastirma yontemlerinden bir olgubilim g¢alismasidir. Arastirmanin galisma grubunu
okul dncesi 6gretmenligi béliimii son sinif égrencisi olan ve “Ogretmenlik Uygulamasi
1” dersini basari ile tamamlamis, “Ogretmenlik Uygulamasi II” dersine devam eden 10
ogrenci  olusturmaktadir. Arastirmada  katilimcilarla  yliz yiize gorismeler
gerceklestirilerek yari vyapilandiriimis goriisme teknigi uygulanmistir. Arastirma
sonucunda okul 6ncesi 6gretmen adaylarinin ¢ocuk resimlerine yonelik yaklasimlara
iliskin yeterli bilgilerinin olmadigi ve 6gretmen adaylarinin timdinin konuyla ilgili
olarak mevcut lisans programini yetersiz bulduklari tespit edilmistir. Okul 6ncesi
6gretmen adaylarinin siklikla ¢ocuklarin kendilerini yaratici olarak ifade etmelerini
saglamak, ¢ocugu tanimak ve etkinlik sonrasi degerlendirme yapmak amaciyla resim
yaptirdiklari bulunmustur. Ayrica, okul 6ncesi 6§retmen adaylarinin ¢ocuk resimlerine
yonelik en ¢ok sorgulayici yaklagimi kullandiklari sonucuna ulagiimistir.
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Introduction

Drawing is an activity that children often take part in. With the development of motor skills at an
early age, the first scribbles that we can call drawing emerge. These scribbles gradually turn into a way
of reflecting the inner world of children and their perceptions and interpretations of the world. Children
reflect their imagination on paper through colors and lines, and maximize their creativity and freedom
(Fox and Schirrmacher, 2014).

Drawing is an activity which the child creates freely and can achieve without the need for another
person (Yolcu, 2009). According to Buyurgan and Buyurgan (2012), young children do not have any
aesthetic concern in their drawings. What is important for them is drawing with pleasure. For children,
drawing means improving their imagination and creativity, finding emotional relief, and freedom
(Ayaydin, 2011). Drawing also supports the development of children's perceptual sensitivity and
knowledge and skills related to concepts (Zupanc¢i¢, Cagran and Mulej, 2015). Children's drawings are of
particular interest to adults in order to understand children's inner worlds and their perceptions of the
world, to advance their educational development, to follow their linear development, to evaluate
children, and to help them gain an artistic perspective.

In the preschool education and teacher training programs in Turkey, the contributions of drawing
and other forms of expression to the child have been taken into consideration within the framework of
arts education, and the necessary regulations were made. In the Ministry of Education (MoNE) 2013
Preschool Education Program, it was mentioned that arts activities improve children's communication
skills by creating learning environments where they can express themselves. It was also stated that
children can be introduced to different cultures through arts activities, which may help them respect
differences. It was further mentioned that teachers should plan activities that involve processes such as
drama, game, drawing, and story to express their creativity, reflecting their emotions, thoughts and
dreams (MoNE, 2013). With the update of the Higher Education Council (HEC) on the teacher training
undergraduate programs in 2018, the Early Childhood Arts Education course was added to fifth
semester of the Early Childhood Education undergraduate programs. The content of the course includes
the definition and importance of creativity and art education in early childhood period, children’s
drawings and their features according to the developmental stages, creativity in early childhood, and the
theories and practices related to art education (HEC, 2018).

When the literature is examined, it is seen that children's drawings are examined in four different
perspectives, which are developmental, projective, artisticc and symbolic perspectives. The
developmental perspective considers drawing as a kind of game. Piaget explains drawing with symbolic
games and mental images and considers the first scribbles as “pure play”. According to Piaget, the child
assimilates to achieve emotional and cognitive balance. Hence, games and drawing which are
considered to be a game involve assimilation. Furthermore, Piaget considers drawing as an effort to
represent the outside world, and therefore as the emergence of mental images (cited in Yavuzer, 2014).
From a projective point of view, according to Freud, drawing is a way of transferring unconscious
emotions and wishes and dangerous thoughts without any harm. As children express their emotions
verbally in a more limited manner compared to adults, drawing is used to express incidences that affect
children psychologically as a projective method employed in the fields of clinical psychology and
psychiatry (cited in Clatworthy, Simon and Tiedeman, 1999). From an artistic point of view, Kellogg
(1970) stated that children portray interesting basic forms. In order to support this view, he argued that
simple figures such as circles and crosses can be seen in the drawings of children from different
geographies and cultural backgrounds. Some researchers who have adopted this point of view see
children's drawings as the first, original and simple origin of art, while some other researchers maintain
that the drawings of children cannot be the basis for the art of adults, but that children's drawings can
be considered as a unique art (cited in Buyurgan and Buyurgan, 2012). Finally, from a symbolic point of
view, children symbolize their visual and emotional experiences by drawing (Selfe, 1983; Goodman,
1976). Drawing is the way of explaining thoughts and feelings as well as symbolizing objects (cited in
Yavuzer, 2014).
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Lowenfeld (1967) grouped children's linear development steps as the period of scribbling, pre-
schematic period, schematic period, realism period, and naturalism period. The scribbling period begins
around one and a half years of age and refers to the first random scribbles on paper. The first drawings
start in the pre-schematic period around age four. In this period, the child begins to draw the people
and the objects that he sees in his immediate environment. In the schematic period starting with age
seven, human figures are shown from the side or front; the details in the figures are clearly seen; there
is composition; and vivid colors are preferred. With the realism period starting around the age of nine,
moving figures, perspective formation and realism become evident. The period of naturalism starts at
theage of 12-14. In this period, social issues as well as abstract concepts are symbolized in children's
drawings (cited in Artut, 2013).

It is important that the child, who is not yet affected by social stereotypes, has the opportunity to
express himself/herself freely and to experience the emotions and the sense of success in the art
activities in the early childhood period when creativity of the child is at the highest level and the first
drawings appear (Conklin Thompson, 2005). These opportunities are offered to children first by parents,
and then by preschool teachers who are the first adults they meet after their family. Approaches and
attitudes of preschool teachers toward children's drawings are important. Lowenfeld (1947) stated that
evaluating children's drawings according to adult standards, forcing children to draw, making drawing a
competitive activity, and grading children's drawings would harm creativity (cited in Engel, 1995). For
this reason, teachers should first be competent in their fields in order to give appropriate responses to
children's products. They should build a bridge between children’s drawings, their lives and imaginary
worlds and should create appropriate environments where children can express their feelings and
thoughts (Artut, 2013). Yavuzer (2014) stated that adults should encourage children to maintain their
own expressions without forcing them to act according to their own norms. The favorable positive
responses of teachers to children's drawings help children experience the sense of achievement and
improve their positive self-perception (Fox and Schirrmacher, 2014). On the other hand, teacher
attitudes that do not give importance to original thoughts, that are void of emotion, and that do not
value children's products can hinder children’s creativity and diminish children's interest in drawing
(Artut, 2013). Teachers' verbal or non-verbal positive responses to children's drawings encourage
creativity and reinforce the child's sense of accomplishment as well. However, positive responses should
be carefully selected. Expressions like “well done, congratulations” or “wonderful” can hinder creativity
by making the child completely dependent on external compliments. Rather than such expressions, it is
important for adults to form sentences which signal that they reflect on child's drawing and value it
(Yolcu, 2009).

According to Lowenfeld (1947), teachers should use children’s drawings to learn about their
development and growth rather than to make them confront with their strengths and weaknesses (cited
in Engel, 1995). Teachers should not evaluate children's drawings without fully learning about children's
developmental, individual and environmental differences (Lark-Horovitz, Lewis, and Luca, 1973).
Teachers should not use children's drawings as projective tools and should not judge children by means
of their drawings. What teachers need to do is to observe children’s small muscle development while
they are drawing, to contribute to their cognitive development by talking about the various concepts
that they use in their drawings, and to support their social-emotional and language development by
giving them the chance to present their drawings in various ways such as presentation, drama, and
dance. Moreover, teachers may encourage children to use their imagination by supporting them with
the correct approaches and may contribute to the development of their creativity. Isenberg and Jalongo
(2006) listed the principles that teachers take into consideration while reacting to the art products of
children: respecting children's products, focusing on children's feelings and thoughts, suggesting
alternatives when children pause, guiding children, and recognizing children's efforts. According to
Isenberg and Jalongo (2006), the most meaningful way to react to young children about their drawings is
to talk about the colors, arrangement, texture, lines and shapes that constitute the artistic elements.
Fox and Schirrmacher (2014) discussed the verbal interpretations of the teachers about children's
drawings under six approaches. In the complimentary approach, the teacher says that the drawing is
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“beautiful/nice”, but it is not a comment about the distinctive features of the drawing. In the
judgmental approach, the teacher uses expressions such as “a very good work”. However, it was stated
that the teacher may lose credibility with this approach. In the correcting response approach, the
teacher makes an effort to make children's drawings closer to reality. In the valuing approach, the
teacher says that he likes children’s products, but in fact what is important is not the appreciation of the
product but of the process. In the questioning approach, the teacher asks the child what he did in the
drawing. Little children may not have the aim of resembling art to something and may give an answer
just to give an answer. The probing approach is less disturbing compared to the questioning approach.
Teachers try to find clues about children's drawing with questions. Dodge and Colker (1996)
recommended teachers to verbally define the art elements, shapes, and objects in children’s drawings,
to talk with children about what they drew, to ask children questions about the process, to ask children
open-ended questions, and to use expressions that appreciate and support children’s efforts. The
educational approach includes these strategies (cited in Fox and Schirrmacher, 2014). In this approach,
the conversation aims to develop an artistic perspective and aesthetic awareness suitable for the
developmental characteristics of the child, gives importance to the process rather than the product, and
includes artistic elements (Bolattas Giirbliz and Deniz, 2017). Children should be encouraged to talk
about artistic elements with their teachers and peers while drawing (Wachowiak and Clements, 2006).

Some studies on children's drawings in the literature examine children's drawings from a
developmental perspective (Artut, 2004; Daglioglu, 2014). There are also review studies on children's
drawings and art education (isler, 2004; Ulutas and Ersoy, 2004). Some studies examine children’s
drawings using the projective method (Beytut, Bolisik, Solak and Seyfioglu, 2009; Clatworthy et al., 1999;
Dogru, Turcan, Arslan and Dogru, 2006; Looman, 2006) and considering children's perceptions of various
subjects and concepts that are reflected in their drawings (Aykag, 2012; Ersoy and Tirkkan, 2009;
Glinindi, 2015; Sadik, Cakan and Artut, 2011; Yal¢in and Erginer, 2014).

The studies on adults and drawings examine the opinions of in-service or pre-service teachers about
children's drawings, their qualifications related to art education, opinions about the visual arts
education course taken at undergraduate level, and art education implementations (Anning, 2002;
Garvis and Pendergast, 2011; Ozkan and Girgin, 2014; Rose, Jolley and Burkitt, 2006; Sahin, Kartal, and
imamoglu, 2013). Anning (2002) investigated the effect of teachers’ and parents’ opinions about
children's drawings on children's drawing activities. The study revealed that preschool teachers did not
know the strategies that they can use to encourage young children to draw. They also did not know how
to react to children’s drawings. In a study conducted by Rose, Jolley and Burkitt (2006), teachers
emphasized the importance of drawing in child's development process and stated that they were not
judgmental about children's drawings and that they encouraged children to draw. In a study conducted
by Garvis and Pendergast (2011) with Australian preschool teachers, it was found that more than half of
the teachers were not efficient to encourage visual art activities. Ozkan and Girgin (2014) evaluated the
visual art practices of preschool teachers and found that most of the teachers did visual art activities
every day. According to the teachers in the study, visual art education improves psychomotor skills and
creativity of children, and the art education courses they take during undergraduate education are
insufficient. In the study conducted by Sahin, Kartal and imamoglu (2013), 10% of the preschool
preservice teachers stated that the methods used in the visual arts education were not suitable.
Similarly, the study by Dilmag, Kogyigit, Tugluk and Kaya (2008) which investigated the perceptions of
preschool preservice teachers about the drawing course revealed that pre-service teachers want to use
different methods and techniques in the course. In addition to these studies, there are scale studies that
examine the attitudes and implementations shaping the drawing action of children at home or at school
(Burkitt, Jolley and Rose, 2010) and that determine the approaches of the teachers towards children's
drawings (Bolattas, Glirblz, and Deniz, 2017).

Drawing, which is considered to be a way of children’s self-expression and reflection of the world of
imagination, is sometimes the way the child perceives his environment, sometimes a way of
communication, sometimes a way of calling for help, and sometimes a way of saying what cannot be
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said. Preschool teachers who have an important place in the education of the child should be able to
accurately understand these forms of representation, what the children are trying to express, and their
calls or needs in line with the education they received, and they should support all developmental areas
of the children with the right approaches. It is believed that pre-service teachers who will be the future
teachers should evaluate the drawings that have an important place in the child's world and should give
feedback to the drawings to support children’s cognitive, social and emotional development. Also, they
should understand what the drawings mean for children and should have the competence to make
evaluations about the development areas of children.

When the studies in the literature are examined, it is seen that the studies conducted with pre-
service teachers generally examined the efficiency of the related undergraduate courses. This study
aims to examine pre-service preschool teachers' opinions about children's drawings, their experiences in
practice courses, and their approaches towards children's drawings in the preschool period when
children improve their cognitive, social, emotional and psychomotor development, reflect their inner
worlds and reveal their creativity by drawing. It is believed that the data gathered and the results of the
analysis will contribute to increasing the qualifications of pre-service teachers.

Method

This study which aims to examine preservice preschool teachers' views on and approaches towards
children's drawings is a phenomenological study, which is one of the qualitative research methods. In a
phenomenological study, reality is understood through concrete experiences. The aim of
phenomenology is to reveal the meaning and common characteristics of a phenomenon or an incident
through the close examination of individual experiences. The data obtained from several individuals
who have experienced the phenomenon and who express their experiences in detail may be sufficient
to explore the key elements. The typical sample size for case studies is between 1-10 people (Starks and
Trinidad, 2007). In the phenomenology method, the aim is to find out how the participants interpret
their experiences and to explain the phenomenon using structured or semi-structured interview
techniques (Onat Kocabiyik, 2016). In this study, semi-structured interview technique was used.

Participants

The study sample consisted of 10 pre-service teachers who were senior students in the Department
of Early Childhood Education at a public university and who successfully completed the Teaching
Practice | course and were taking the Teaching Practice Il course at the time of the study. All the pre-
service teachers in the study group were women. Six of the pre-service teachers stated that they did not
know about the approaches, while two of the teachers were partially informed and two were informed
about the approaches. Six of the pre-service teachers did not receive any courses or training on
approaches. Three pre-service teachers stated that they took an elective course called “Art Education in
the Early Childhood Period”. One pre-service teacher stated that she did some individual research and
learned about the approaches.

Data Collection Tool

Semi-structured interview technique was used in the study. Before the interview, the participants
were asked whether they had information about children's drawings and whether they received any
training on the subject. Then, the participants were asked to answer seven open-ended questions in the
interview form that are prepared by the researchers. The questions posed to the participants are as
follows:

Why do you think children draw?

What are the contributions of drawing to children?

What are your aims in making children draw?

What kind of instructions do you give to children before they start drawing?
What do you pay attention to when children are drawing?

What kind of feedback do you give to the children once they finish drawing?
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Do you think you should receive education about children’s drawings and approaches to drawings?
Data Collection Procedure

After the questions were prepared, they were sent to two field experts by the researchers and
revisions were made based on expert opinions. A pilot interview was conducted with a pre-service
teacher who was not one of the participants in order to ensure content validity. Following the pilot
interview, final revisions were made in the questions, and the interviews were conducted with the
participants. Participation in the interview process was voluntary. After briefly explaining the research
topic, face-to-face interviews were conducted with the voluntary pre-service preschool teachers.
Permission was obtained from the participants for voice recording. Each interview lasted about 20
minutes.

Data Analysis

The recorded interviews were transcribed by the researchers, and then codes, sub-themes and
themes were identified. In order to ensure the confidentiality of the responses, the pre-service teachers
in the study were coded as PST-1, PST-2 etc. In some questions, pre-service teachers gave more than
one answer to a question. The obtained data was subjected to content analysis, and the data set was
coded by both researchers. To ensure internal consistency, inter-rater reliability was calculated. It was
found to be .92. According to Miles and Huberman (1994), inter-rater reliability must be at least .80.

Findings

This part of the study reveals the findings about the opinions, experiences, and approaches of pre-
service teachers about children's drawings.

Table 1 shows the reasons why children draw according to preservice preschool teachers.
Table 1.

Reasons for Drawing According to Pre-service Preschool Teachers

Theme  Sub-theme Code f
Expressing their emotions, thoughts, and imaginary world 9
% Concretizing the events and objects they have created in their
-g imagination and minds
iy Drawing the toys, cartoon characters they like 2
Total 15
© Expressing their daily lives 2
é Being interested in writing and preparation for writing 2
E _8' Having a good time while drawing 1
% § Total 5
,g Expressing the bad and sad events they cannot tell 2
E Expressing the repressed feelings 2
g Total 4
Enjoying to use colors 1
'f.j Having special talent about drawing 1
E Need for creating new things 1
Total 3

Table 1 shows the reasons why children draw according to preservice preschool teachers. When the
codes that emerged after the analysis are examined, it is seen that the reasons cited by the participants
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show similarity with the perspectives on children's drawings in the literature and these perspectives
were used while creating the sub-themes.

When the responses of the pre-service teachers in the study are examined, it is seen that the pre-
service teachers evaluate the reasons for drawing mostly from the symbolic point of view. Nine pre-
service teachers stated that children draw to express their emotions, thoughts, and world of
imagination, while four pre-service teachers said that children draw to concretize the events and objects
they have created in their imagination and minds. Two preservice teachers stated that children draw to
illustrate their favorite toys and cartoon characters.

According to the five responses under the developmental perspective sub-theme, preservice
teachers think that there are also developmental reasons behind children’s drawings. Two of the pre-
service teachers stated that children draw to explain their daily life, while two pre-service teachers said
that children draw as they are interested in writing and they prepare for writing. One pre-service
teacher expressed that some children draw as they have a good time while drawing. While four pre-
service teachers evaluated the reasons for drawing from a projective point of view, three pre-service
teachers attributed the reasons for drawing to artistic reasons.

Pre-service teachers evaluated the reasons for children's drawing from multiple perspectives. PST-2,
who evaluated children's reasons for drawing from a symbolic and developmental perspective,
expressed her thoughts as follows:

“They reflect their inner worlds, what they want to be, their dreams. They are also trying to
write while drawing, like preparing for reading and writing. They are trying to prove
themselves in this sense”.

PST-6 explained the reasons for children’s drawings from both an artistic and developmental
perspective:

“They might like to use colors or creating new things. They also like to draw their favorite
character like Spiderman”.

PST-9 who explained the reasons for drawing from a symbolic, developmental and projective point
of view expressed the following ideas:

“Children can draw for many reasons. They may draw because they like to draw and they feel
happy when drawing. They can draw to make the events or people in their imaginary world
concrete. They want to reflect all kinds of emotions they have suppressed in a way, and
children who can reflect this through drawing may choose to draw. Children can also use
drawings to express themselves”.

Table 2 shows the opinions of pre-service preschool teachers about the contributions of
drawing to children.
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Contributions of Drawing to Children According to Pre-service Preschool Teachers

Theme  Sub-theme Code f
- Contribution to the cognitive area 2
% g Development of flexible thinking skills 1
'DED %‘ Development ofvisual perception skills 1
S 3 Having conceptual information about colors 1
e Total 5
° ‘q::')' Contribution to receptive language development 1
5;-9 g Contribution to language development 1
%J § Contribution to expressive language development 1
-2 Total 3
Expressing emotions and ideas in a creative manner 6
= Development of imagination 4
*§ é ‘é Developing skills of appreciation/being appreciated/criticism/being 2
& ° £ criticized . N .
v i % Development of aesthetic values and artistic perspective 1
§ -§ g Development of responsibility skills
o n Socialization
Total 15
% Development of small muscle motor skills (object control, holding 6
5 E pencil, paper)
58 Lo .
= Contribution to motor skills 4
A Total 10
o 2o Keeping the materials clean 1
A E & Total 1
L g é Offering the chance for emotional relief 2
B‘ -§ % 'ED Finding support by expressing negative experiences 2
°o& 32 8 Total 4
a o QG:J

Table 2 presents the opinions of pre-service preschool teachers about the contributions of drawing

to children. The responses in Table 2 reveal that according to pre-service preschool teachers, drawing

contributes most to the social and emotional development of the child (f = 15).

Ten pre-service teachers stated that drawing contributes to motor development, while five
participants pointed to the contribution to cognitive development. Three preservice teachers mentioned
the contribution to language development and one teacher pointed to the contribution to self-caring
skills. Four participants emphasized the projective aspect of the children's drawings and said that
children have the opportunity of emotional relief by means of drawing and they can reach the adults
who will support them by listening to their negative experiences.

Pre-service teachers mostly stated that drawing contributes to children in many aspects. PST-4
expressed the contribution of drawing to cognitive, social emotional, motor and language development
and self-care skills as follows:

“It develops children in all aspects: social emotional, motor, language development, cognitive
domain and self-care skills. As self-care, for example, they learn to keep the materials they use
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clean. It helps them to take responsibility. They also learn to examine their friends’ drawings,
to appreciate them and to be appreciated by their friends”.

PST-7 stated that drawing supports the development of children's motor, social emotional and
cognitive skills:

“First, the child develops his motor skills, which of course allows him to relax emotionally.
Drawing develops his creativity and flexible thinking skills. It also develops skills such as small
muscle skills, holding the pencil, object control”.

PST-9 stated that drawing contributes to children in terms of projective, social emotional and motor

skills:

“Drawing nourishes children spiritually. They can comfortably express their emotions on
paper. The child has the opportunity to express himself in a way. He feels the presence of
someone to support him in negative situations by having the opportunity to open his thoughts
and world to others. In fact, drawing can be effective in the socialization of the child. For
example, he explains his drawing to others or listens to his friend's comments. He experiences
the feelings of being criticized and appreciated. It is also possible to support children's
imagination and creativity. While drawing, paper and pen holding skills also develop”.

Table 3 shows the aim of the preservice teachers in the study in making children draw.

Table 3.

Aims of Pre-Service Preschool Teachers in Making Children Draw

Theme

Sub-theme

Code

Goals

Contribution to Their

Development

Helping children to express themselves creatively

Expressing emotions

Improving the cooperation skills with group work activities
Developing the fine motor skills

Developing the skill of holding pencils

Supporting language development by making them explain drawings
Developing responsibility skills

Total

P P P P RPN B

=
=

Developmental
Recognition and

Evaluation

Learning about their emotions, ideas, perceptions, and dreams about a
topic

Getting to know the child

Making evaluations after the activity

Total

w

10

Projective

(Psycho-

pedagogic)
Recognition

Emotional relief with the expression of negative feelings
Early prevention of any negative situation
Total

Table 3 presents the aim of the preservice teachers in the study in making children draw. When the
responses are examined, it is seen that the responses are mostly related to contribution to
developmental areas and developmental recognition and evaluation purposes. Two of the preservice
teachers stated that they do drawing activities for projective purposes.
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PST-4 stated that the reason for having drawing activities is to support childrens’ different
development areas:

“I plan drawing activities to develop childrens’ fine motor skills, creativity and imagination.
They also draw in small groups sometimes. They collaborate with their friends and they learn
to help each other and share. | support their language development by asking them to talk
about their drawings. | see their original ideas in the drawings. | also give them responsibility
through the drawing activity. They feel the sense of responsibility”.

PST-9 stated that she plans drawing activities for developmental recognition and evaluation, for
projective purposes and to support childrens’ development.

“My primary aim is to have a chance to observe the imaginary world of children and also to
get to know the children with the drawings they make. Supporting their creativity thanks to
the breadth of their imagination can be another goal. In addition, by observing the drawings,
any negative situation can be prevented on time”.

Table 4 shows the pre-service preschool teachers' views on the instructions they give to
children to draw.

Table 4.

Instructions Pre-Service Preschool Teachers Give for Drawing

Theme Sub-theme Code

f
9 | give the topic or the concept. 8
p% Semi-structured I tell them the type of the dye they will use. 1
.§ Total 9
§ Not Structured | set them free. 1
2 Total 1

Table 4 presents the pre-service preschool teachers' views on the instructions they give to children
to draw. Eight pre-service teachers stated that they give the subject or the concept and then leave the
rest to the imagination of the children. One participant stated that after saying the type of paint that
they will use, she sets the children free. One participant said that she has no limitation on the subject
and leaves the process completely to the children.

PST-1 stated that she gives a semi-structured instruction by giving the subject or concept related to
the drawing:

“If I read a book, for example, | read a book called “Inside the Small Heart”, | asked them what
they have in their heart, and received their responses. We talked about this. Then, | asked
them to draw their heart on paper and then draw what they have in it. When they finished
their drawing, | asked them to talk about their drawings. Who are the people in their heart?
Why did they draw these people? | also noted down their answers”.

PST-3 explained that she gives unstructured instructions:

“I generally set them free. | do not limit them with a certain topic. | say “Use your imagination;
you can do whatever you want”. | do not restrict them in any way. They also do drawing
activities during the free play time”.

The opinions of the pre-service teachers included in the study related to the points they pay
attention to while children are drawing are included in Table 5.
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Table 5.

Points That Pre-Service Preschool Teachers Pay Attention to While Children Are Drawing

Theme Sub- Code f
theme
° Asking questions about drawings to learn about interest areas, what they 8
= like, their perceptions about the world, their emotions, thoughts and dreams
a0 O
o § g Investigating the reasons behind when they only scribble 2
= . . . ege .
S e Investigating the reasons behind repetitive drawings and shapes 1
£ ~
S Total 11
£ %‘ Asking them to paint the empty spaces and the back ground 2
g é g_ Aesthetic and artistic expression (colors and shapes used, the size etc.) 2
(] 'S5 O
2 & E Using all the colors freely instead of usual colors for objects and beings 2
c
S 8  Total 6
43 © Paying attention that they are holding the pencil correctly 2
= c Qo
S g z Following perception, imitation and thinking skills 1
_8' o Attention skills during drawing 1
% b Total 4
o

Table 5 shows the points that pre-service preschool teachers pay attention to while children are
drawing. 11 of the pre-service teachers stated that they examine the drawings to get to know the
children; six participants stated that they pay attention to children’s artistic development and four
preservice teachers said that they follow children’s development while they are drawing.

PST-1 stated that she follows the development of the children, gives importance to their artistic
development, and tries to get to know the children:

“I pay attention whether children are holding the pen correctly when they are drawing
because | worked with 5 year-olds. | observed how they hold the pen. Is it correct? Also, as
children grow, we symbolize things like yellow sunshine or blue clouds, but | think we should
let them use their imagination. | want them to draw as they wish. Also, sometimes | want
them to paint all the empty spaces on paper so that what they draw is a full picture. Some
children sometimes just scribble. | want to understand why they scribble”.

PST-10 stated she observes the children while they are drawing in order to get to know the child and
to contribute to their artistic development:

“In general, | examine children's drawings. For example, some children, perhaps in this sense,
has insufficient imagination or they cannot think. They are trying to draw the way his friend
draws the sun. Some draw so different things that you say “How can he think about this?”. If
they are drawing themselves, | pay attention to their expressions at that moment. Are they
peevish or furious? Even this reflects on their drawing. Sometimes they take pleasure while
drawing, and sometimes they just want to draw and be done. | pay attention to this. | tell
them not to leave the paper empty. | say that the background must also have a color”.

Table 6 shows the feedback given by the pre-service preschool teachers on children’s

drawings.
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Table 6.

The Feedback Pre-Service Preschool Teachers Give to Children’s Drawings

Theme  Sub- Code f
theme
2 o Asking questions like “What did you want to express in this drawing?/ 10
‘— O
5 & Whatdid you draw?”
$ 3 Total 10
a
S <  Sayingthat the drawing is very beautiful
=)
.8 8 Saying that the drawing is different and creative
5 |
P Tota
[7,) o Q
v <
5 <
g_ £ 5  Saving that the drawing will be more beautiful when it is completed 1
. *g g Asking the child to find what is missing in the drawing and to complete it 1
E g Total
o<
_ Asking questions specific to the shapes in the drawing
g 'ccré Asking questions related to the color preference in the drawing and the 1
£ 9  shapes
cg
< < Total 2
w

Table 6 shows the feedback given by the pre-service preschool teachers on children’s drawings. All
the pre-service teachers stated that they ask the children to explain their drawings after completing
them (questioning approach). Nine pre-service teachers said that they tell children how beautiful and
creative the drawing is (appreciation approach). Two preservice teachers reported that if there was a
missing point in the drawings, they tell children to complete it (corrective approach), and two pre-
service teachers stated that they ask children some questions about the artistic elements in their
drawings (educational approach).

PST-5, who used the questioning approach, explained her experiences as follows:

“For example, | say, “What did you do? How different it is!”. And the child explains what he
did. But now | ask these questions in a way that the other children cannot hear because the
child gives an answer and his friend gives the same answer. For example, | say, “Your drawing
is so different! Can you tell me about it?”. The child says she went shopping with her mother.
When I ask another child what he drew, he says the same thing. Also, | ask questions like “Why
is one eye smaller than the other?” etc.”

PST-3 stated that she uses the appreciation approach for children's drawings:

“I usually say | like it a lot. | say “You did a great job! What did you want to tell me in this
drawing?”

PST-9 stated that she used the corrective approach along with the questioning and appreciation
approach:

“After the child shares his drawing with me, | ask the child what he drew. After the child talks
about his drawing, | say that his drawing is different and beautiful. | ask if he wants to share
his picture with his friends. Also, if there are missing points in the drawing, for example, the
fingers in a human body, | ask what is missing in the drawing as | want the child to find what is
missing”.
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PST-6 stated that she used the questioning, appreciative and educational approach and expressed
her experiences as follows:

“First of all, | want them to tell me what they have drawn. Then, | tell them that their drawings
are beautiful. And in our class, we have a problem. For example, a child draws a girl, and the
other says things like “This is not a nice drawing”. In such cases, | say that everyone can draw
as he wants. If there are different ideas in the drawing, we talk on these ideas. For example, a
child drew a house using only triangles and circles. We talked about what other forms we can
use to draw a house”.

Table 7 presents the pre-service teachers' views on their needs to receive education on
children’s drawings and approaches.

Table 7.

Views of Pre-Service Preschool Teachers On Their Educational Needs Regarding Children’s Drawings and
Approaches

Theme  Sub-theme Code f
" Adding ANew A new course should be added about the approaches. 4
.S Course Total 4
§ Improving The Information about the subject should be given within the scope 4
:é". Existing Art education course should be a compulsory course. 2
- Course Total 6

Table 7 presents the pre-service teachers' views on their needs to receive education on children’s
drawings and approaches. Four pre-service teachers stated that a new course should be added to the
undergraduate programs, while six teachers said that the existing art education course should be
improved.

PST-8 stated that a new course about the approaches to children's drawings should be added to the
undergraduate programs:

“We need to be trained about this topic. The first year we start making observations, there

can be a separate lesson about this, and in this way we can observe the teacher of the class

we visit. | can help children more if | can understand how they drew a specific picture and

what underlies it. For example, a boy in my classroom last year did not want to draw at all for

some time, and | later found out that his family was a perfectionist family; when he drew a
picture, he was criticized by his father, and this fear of making mistakes affects all other
activities”.

PST-5 made the following suggestion for the improvement of the art course in the undergraduate

program:

“I took an elective art course, and in the course we mainly examined some artists' works. We
learned about what materials we can use with children. | mean these approaches can be given
within the scope of art education course”.

Discussion and Conclusion

Children's art experiences in the first years of life are very important in terms of providing a rich
learning environment for children. Drawing, which is one of the most common types of art in the early
childhood period, improves children’s creativity and imagination, promotes psychological relaxation,
improves children’s readiness by developing their small muscle skills, helps them express their feelings
and thoughts, and contributes to different aspects of development. In addition to the contributions to
the children, drawing also provides important opportunities to adults like getting to know children and
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learning about their individual differences. In order to support the development of children, improving
the competencies of in-service and pre-service teachers about children's drawings is of great
importance.

In this study, pre-service preschool teachers stated that children most often draw for symbolic
reasons, and then for developmental, projective and artistic reasons, respectively. The majority of the
pre-service teachers stated that they have drawing activities so that children can express their emotions,
thoughts and imaginary world (symbolic approach). Considering the age and developmental
characteristics of preschool children, pre-service preschool teachers may have thought that children's
language development continues in this period and thus they can express their feelings, thoughts and
dreams more easily through drawing. In the literature, drawing is seen as an important tool that
children use to express themselves. Artut (2010) maintained that visual art activities are an important
artistic tool through which children can effectively express themselves cognitively, emotionally, and
physically.

The responses of the pre-service preschool teachers about the contributions of drawing to the child
revealed that they mostly mentioned contribution to social emotional development (expressing their
feelings and thoughts creatively). Then, they mentioned contributions to motor, cognitive, language,
and self-care skills, respectively. In their study, Ozkan and Girgin (2014) also stated art education
improves the psychomotor skills and creativity of children. Similarly, Hickman (2004) maintained that art
activities improve visual perception, perspective, problem solving, creative, and critical thinking skills of
children. Hickman (2004) also emphasized the contribution of art education to cognitive development,
development of human emotions and thoughts, and social emotional development. Moreover, in our
study, some of the pre-service teachers mentioned the projective aspect of the drawing by stating that
children had the opportunity to relax emotionally and to receive support by expressing their negative
experiences.

When the findings about the aims of pre-service preschool teachers in planning drawing activities
are examined, it is seen that pre-service teachers mostly want to help children express themselves
creatively, to get to know the children better, and to evaluate them after the activity. Two of the pre-
service teachers stated that they do drawing activities for projective purposes. It is interesting that pre-
service teachers pointed to the projective aspect of drawing while talking about both the contributions
of drawing to the child and their aims in doing drawing activities. Drawing is psychologically relaxing for
children and in this sense, there is a projective aspect of drawing (Hickman, 2004). However, pre-service
and in-service teachers should not use children's drawings as projective tools and should not evaluate
children's drawings based on the general findings of research studies or clinical studies on children's
drawings, without fully understanding children's developmental, individual and environmental
differences (Lark-Horovitz et al., 1973). In-service and pre-service teachers should receive a professional
training on this issue in order to make a projective deduction. If they projectively evaluate children's
drawings without any training, they may label children with incorrect comments, which harm children.
Instead of evaluating children’s drawings projectively, pre-service teachers should evaluate the drawings
developmentally, and identify the developmental progress and the areas in which children need more
support.

The results of our study revealed that almost all the preschool preservice teachers give semi-
structured instructions to children before drawing. The preservice teachers stated that they did not
intervene in the process after specifying the subject, the concept, or the type of paint that the children
will use. However, pre-service teachers are expected to use both structured, semi-structured and
unstructured instructions for developmental and educational purposes. Ulutas and Ersoy (2004)
maintained that sometimes activities on some certain subjects and concepts may be undertaken in the
classroom considering children’s experiences and their feelings and thoughts about the subject, but
children should be allowed to work freely and creatively as much as possible.
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Novakovi¢ (2015) stated that preschool teachers can observe children during the art activity and in
this way they can explore their interests and needs and can benefit from the observations they make
while planning new activities. In our study, pre-service preschool teachers stated that they paid
attention to examining the drawings in order to get to know the children, to follow their artistic
development, and to be informed about their developmental progress. Pre-service teachers stated that
they plan drawing activities so that children can express their feelings, thoughts, and imaginary world.
Thus, it can be said that pre-service teachers try to get to know children while they are drawing.
However, none of the preservice teachers in our study stated that they used the information they
obtained from their observations to create new learning situations or activities that may appeal to
children's interests and needs. In fact, drawings may provide adults with clues about the child's
interests, learning and development needs. Two of the pre-service teachers who stated that they pay
attention to children’s artistic development while they are drawing said that they want children to paint
the empty spaces and the background. It is thought that such teacher attitudes during the preschool
period may limit the creative expression of children. As far as the sub-theme of developmental follow-
up is concerned, four of the preservice teachers stated that they pay attention to children's perception,
imitation, thinking, attention and pen-holding skills when they are drawing. Preparing children for
primary school is among the aims of preschool education. Pre-service teachers follow the levels of
readiness required for primary school by means of drawing, which is considered as a positive situation.

It was found that preservice teachers in our study mostly used the questioning approach to
children's drawings. When the preservice teachers were asked what kind of feedback they give to the
children's drawings, they stated that they mostly ask children what they wanted to do in the drawing.
The attitudes of educators toward the creative expressions of children are highly important. Educators
need to avoid unnecessary criticism, questioning and guidance (Artut, 2010). Asking children to explain
their drawings after each activity can be meaningless and boring for them. Especially young children
may not always have a purpose while drawing. Young children can express emotions and thoughts that
are different from their real feelings and thoughts just to answer the questions posed by adults.
Similarly, Smith (1982) stated that the questioning approach is not a source of motivation for children to
express themselves and may even be directive and irritating, and therefore should not be preferred
(cited in Bolattas Gurbliz and Deniz, 2017).

Following the questioning approach, the second most common approach preservice teachers use
while responding to children’s drawings is the appreciation approach. This approach also has certain
drawbacks. If it is frequent, appreciation may lose its meaning for the child or may lead the child to draw
to make the appreciative adult happy, which causes the child to move away from reality and creativity
(Fox and Schirrmacher, 2014). Our study revealed that two preservice teachers use corrective approach.
Considering the developmental characteristics of preschool children, the most negative approach in
terms of child development is considered to be the corrective approach. The corrections and
interventions of adults in children's drawings during this period may damage their creativity, harm their
self-confidence, and make children think that drawing or art has strict rules. Artut (2010) also stated
that providing corrective feedback to children's drawings could interfere with the child's inner world.
The most appropriate approach to children's drawings is the educational approach (Fox and
Schirrmacher, 2014). In this approach, the dialogues during the activity have a positive effect on the
development of children's visual perception, cognitive skills and artistic perspectives (Wachowiak and
Clements, 2006). Only two of the preservice teachers in our study stated that they use the educational
approach. Thus, it has been concluded that preschool preservice teachers do not exhibit the desired
approaches and attitudes towards the drawings of children which have an important place in the
development of the child and they do not have enough knowledge about the approaches to children's
drawings. Similar to the results of our study, Anning (2002) also stated that preschool teachers did not
know about the strategies they can use to encourage young children's drawings and did not know how
to react to drawings. It is thought that the reason why preservice teachers do not have enough
knowledge about approaches to children's drawings is that art education course in the undergraduate
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program is not a compulsory course and these approaches have not been included in the existing course
content.

More than half of the preservice teachers stated that they did not take any courses or training on art
education in early childhood. The art education course which the pre-service teachers in the
undergraduate program take is an elective course. As the related undergraduate course is elective,
some preservice teachers do not take the course, which causes them to start their profession with
important differences in the knowledge and skills they have and to have difficulties in attaining the
desired teacher quality fully. Similar to the results of our study, another study conducted with pre-
service preschool teachers revealed that preservice teachers who have taken elective courses on art and
aesthetics in the undergraduate program make richer definitions about visual arts education and
aesthetics compared to those who did not take these courses (Bilir-Seyhan and Ocak-Karabay, 2018).
Four pre-service teachers stated that a new course should be added to the undergraduate programs,
while six pre-service teachers suggested that the existing art education course should be improved.
Thus, it can be said that none of the preservice teachers in our study found the current undergraduate
program sufficient. Other studies have also revealed that preschool preservice teachers find the
methods and techniques used in art education courses unsuitable (Dilmag, Kogyigit, Tugluk and Kaya,
2008; Sahin, Kartal and imamoglu, 2013). The studies conducted withteachers indicated that they find
themselves inadequate to support and guide children although they know the importance of art
activities (Anning, 2002; Garvis, 2012; Garvis and Pendergast, 2011; Ozkan and Girgin, 2014: Terreni,
2010).Thus, it is a positive development that the Higher Education Council updated the teacher training
programs in 2018 and starting from 2018-2019 academic year, it added the Early Childhood Art
Education course to the fifth semester of the Early Childhood Education Undergraduate Program. The
course is in the program as a major course, but the content of the course, its quality, and the proficiency
of the instructor are also important.

For some people drawings in early childhood is a game, while for some it is a form of communication
and for some it is a tool through which children symbolize their perceptions of the world. The point
where all perspectives meet is that drawing is an important activity which helps children reflect their
creativity and imagination freely, which is produced by them, and which has various contributions to
their development. The literature and research results show that neither in-service nor preservice
teachers have sufficient knowledge, skills and professional competence about children's drawings that
have such an important place in the early childhood period. It is necessary that teachers should evaluate
children's drawings for educational and developmental purposes rather than projectively; they should
give more open-ended instructions to children rather than subject or concept-based instructions; and
they should approach children's drawings within the framework of educational approach.

In line with these findings, it is believed that the content of art education course in the early
childhood education undergraduate programs should be improved and the course should be made
compulsory. In this sense, as stated earlier, it is a positive development that the Higher Education
Council updated the teacher training programs in 2018 and starting from 2018-2019 academic year, it
added the Early Childhood Art Education course to the fifth semester of the Early Childhood Education
Undergraduate Program. However, the content of the course and the efficacy of the instructors who will
offer the course are also important. It is believed that the course should be taught by establishing a
balance between theory and practice so that pre-service teachers can gain experience before starting
profession. In-service preschool teachers should be offered training and workshops by experts in the
field of early childhood education and arts. The study was conducted with a limited number of
participants due to the chosen research method. Future studies may be conducted with a larger sample,
and teachers, parents and art educators may also be included in the sample. More comprehensive
studies involving both qualitative and quantitative research methods such as interviews and
observations may be conducted.
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Turkge Strumii

Giris
Resim yapmak, cocuklarin siklikla yaptigi bir aktivitedir. Cocuklarin erken vyaslarda, motor
becerilerinin gelismesiyle, resim olarak adlandirabilecegimiz ilk karalamalari ortaya gikar. Bu karalamalar
zamanla gocuklarin i¢ diinyasini, diinyaya iligkin algi ve yorumlarini yansitma bigimi haline gelir. Cocuklar
renkler ve gizgiler yoluyla hayal duinyalarini kagit Gzerine yansitarak, yaraticiliklarini ve 6zgurliklerini en
st diizeye tasirlar (Fox ve Schirrmacher, 2014).

Resim, ¢ocugun o6zgiirce, tek basina meydana getirdigi ve baskasina ihtiya¢ duymadan kendisinin
basarabildigi bir faaliyettir (Yolcu, 2009). Buyurgan ve Buyurgan'a gére (2012) kicuk yastaki cocuklar
resimlerinde estetik kaygisi tasimazlar, onlar i¢cin dnemli olan keyifle resimlerini yapmaktir. Cocuklar igin
resim yapmak, hayal guglerini ve yaraticiliklarini gelistirmek, duygusal agidan rahatlama saglamak ve
Ozglrlik anlamina gelmektedir (Ayaydin, 2011). Resim yapmak ayni zamanda cocuklarin algisal
duyarliiginin ve kavramlara iliskin bilgi ve becerilerinin gelisimini destekler (Zupanci¢, Cagran ve Mulej,
2015). Cocuklarin yaptigi resimler, cocuklarin i¢ diinyalarini ve diinyaya iliskin algilarini anlamak, egitsel
gelisimlerinin ilerlemesini saglamak, cizgisel gelisimlerini takip etmek, cocuklari degerlendirmek ve
cocuklara sanatsal bir bakisi agisi kazandirmak amaciyla yetiskinlerin ilgi alanlarindan birisi olmustur.

Ulkemiz okul 6ncesi egitimi ve 6gretmen yetistirme programlarinda da sanat egitimi cercevesi altinda
resim ve diger ifade bigimlerinin ¢ocuga olan katkilari &nemsenmis ve ilgili diizenlemeler yapilmistir.
MEB 2013 Okul Oncesi Egitim Programinda sanat etkinliklerinin gocuklara, kendilerini ifade
edebilecekleri 6grenme ortamlari yaratarak, cocuklarin iletisim becerilerini gelistirdigine deginilmistir.
Ayrica cocuklarin sanat etkinlikleri yoluyla degisik kiiltiirler ile tanistirilarak farkliliklara saygi duymalarina
yardimci olunabilecegi ifade edilmistir. Ogretmenlerin cocuklarin duygu, disiince ve hayallerini
yansitarak, yaraticilligini ifade edebilmesi icin drama, oyun, resim ve 6yki gibi siireclerin yer aldigi
etkinlikler planlamalari gerektigi belirtilmistir (MEB, 2013). Yiiksek Ogretim Kurumu tarafindan 6gretmen
yetistirme lisans programlarinda 2018 yilinda yapilan giincelleme ile Okul Oncesi Ogretmenligi lisans
programlarinin besinci yariyiinda Erken Cocuklukta Sanat Egitimi, alan egitimi dersi olarak yer almistir.
Dersin igeriginde erken ¢ocukluk déneminde yaraticilik ve sanat egitiminin tanimi ve dnemi, gelisim
evrelerine gore gocuk resmi ve 6zellikleri, erken ¢ocukluk doneminde yaraticilik ve sanat egitimi ile ilgili
kuram ve uygulamalar gibi basliklara yer verilmistir (YOK, 2018).

Alan yazin incelendiginde ¢ocuk resimlerinin dort farkli bakis acisi ile ele alindigi gérilmektedir.
Bunlar gelisimsel, projektif, sanatsal ve sembolik bakis acilaridir. Gelisimsel bakis agisi, resim yapmayi bir
cesit oyun olarak kabul eder. Piaget resmi, sembolik oyun ve zihinsel imgelerle agiklar ve ilk karalamalari
‘saf oyun’ olarak goriir. Piaget’ye gore ¢ocuk duygusal ve bilissel dengeyi saglamak i¢in 6zimleme yapar.
Oyun ve dolayisiyla oyun olarak gorilen resim yapmak da 6ziimleme igerir. Bunun yaninda Piaget, resim
yapmayi dis diinyayi temsil etme ¢abasi olarak da kabul etmis ve bu nedenle gizimleri zihinsel imgelerin
ortaya cikisi olarak da degerlendirmistir (akt. Yavuzer, 2014). Projektif bakis acisinda ise Freud’a gore
resim, bilingaltinda yatan duygu ve isteklerin, tehlikeli diistincelerin zararsizca disari ¢iktigl bir aktarim
yoludur. Cocuklar, yetiskinlere gére duygusal durumlarini sézel olarak daha sinirh bir bicimde ifade ettigi
icin cocuklari psikolojik olarak etkileyen olaylarin aktarilmasinda, klinik psikoloji ve psikiyatri alanlarinda
projektif bir yontem olan resim kullaniimaktadir (akt. Clatworthy, Simon ve Tiedeman 1999). Sanatsal
bakis agisinda, Kellogg (1970) cocuklarin, ilgi ¢ekici temel bicimleri resmettiklerini belirtmistir. Bu
gorusiinl desteklemek icin daireler, ¢caprazlar gibi basit sekillerin farkh cografyalardan ve farkl kilturel
gecmisten gelen cocuklarin resimlerinde yer aldigini 6ne siirmustir. Bu bakis agisini benimsemis bir
grup, cocuk resimlerini, sanatin ilk, 6zgiin ve yalin kokeni olarak gorirken; diger grup cocuklarin
resimlerinin yetiskinlerin sanatina bir temel olusturamayacagini ancak ¢ocuk resimlerinin kendine 6zgii
bir sanat olarak kabul edilebilecegini belirtir (akt. Buyurgan ve Buyurgan, 2012). Son olarak sembolik
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bakis agisinda ise, Selfe (1983) ve Goodman’a gore (1976), ¢ocuklar resim yaparak goérsel ve duygusal
yasantilarini  sembolize ederler. Resimler, nesnelerin simgelenmesinin disinda ayni zamanda
disiincelerin ve duygularin agiklanis seklidir (akt. Yavuzer, 2014).

Lowenfeld (1967), ¢ocuklarin gizgisel gelisim basamaklarini karalama dénemi, sema 6ncesi donem,
sematik donem, gergekgilik donemi ve dogalcilik dénemi olarak gruplandirmistir. Karalama dénemi, bir
bucguk yas civarinda baslar ve kagit (izerinde yapilan rastgele ilk karalamalari ifade eder. ilk insan gizimleri
sema oOncesi donemde dort yas civari ile baslar. Cocuk bu dénemde, insanlari ve yakin gevresinde
gordlgl nesneleri resmetmeye baslar. Yedi yas ile baslayan sematik donemde, insan figirleri profil veya
cepheden gosterilir, figlrlerde ayrintilar belirgindir, kompozisyon mevcuttur ve canli renkler tercih edilir.
Dokuz yas civari baglayan gergekgilik donemi ile hareketli figirler, perspektif olusumu ve gergekgilik
belirginlesmistir. Dogalcilik dénemi on iki, on dort yas civari baslamaktadir. Bu dénemde ¢ocuk
resimlerinde sosyal sorunlarin yani sira soyut kavramlar da sembolize edilir (akt. Artut, 2013).

Henuz toplumsal kalip yargilardan etkilenmeyen ¢ocugun, yaraticiliginin en lst dizeyde oldugu ve ilk
resimlerinin ortaya ¢iktig1 erken ¢ocukluk déneminde, ¢ocuklarin kendilerini 6zgiirce ifade edebilecekleri,
sanat aktivitelerinde olumlu duygulari ve basari hissini deneyimleyebilecekleri firsatlara sahip olmalari
o6nemlidir (Conklin Thompson, 2005). Cocuklara s6z konusu firsatlari 6nce ebeveynler, ardindan aileden
sonra karsilastiklari ilk yetiskinler olan okul 6ncesi 6gretmenleri sunar. Cocuk resimlerine iliskin okul
oncesi 6gretmenlerinin yaklasim ve tutumlari 6nemlidir. Lowenfeld (1947), ¢ocuk resimlerinin yetiskin
standartlarina gore degerlendirilmesinin, ¢cocuklarin resim yapmaya zorlanmalarinin ve bunun rekabet
haline getirilmesinin, c¢ocuklarin resimlerinin derecelendiriimesinin vyaraticilliga zarar verecegini
belirtmistir (akt. Engel, 1995). Bu nedenle 6gretmenler, ¢cocuklarin triinlerine uygun tepkiler verebilmek
icin oncelikle alanlarinda yetkin olmalidirlar. Cocuklarin resimleri ile yasantilari ve hayal diinyalari
arasinda kopri kurmali ve g¢ocuklarin duygu ve disincelerini ifade edecekleri uygun ortamlar
yaratmalidirlar (Artut, 2013). Yavuzer (2014), yetiskinlerin ¢ocuklari kendi normlarina goére hareket
etmeye zorlamadan, onlari kendilerine 6zgl ifadelerini siirdiirmeleri konusunda cesaretlendirmeleri
gerektigini ifade etmistir. Ogretmenlerin cocuklarin resimlerine gésterecegi uygun olumlu tepkiler,
cocuklarin basari duygusunu yasamalarina olanak saglayarak olumlu benlik algisi gelistirmelerine katkida
bulunurken (Fox ve Schirrmacher, 2014); asiri elestiren, 6zgiin disiincelere Gnem vermeyen, heyecansiz
ve cocuklarin Urlnlerine deger vermeyen Ogretmen tutumlari, c¢ocuklarin vyaraticiliklarini
engelleyebilmekte ve cocuklarin resim yapmaya olan ilgilerini séndirebilmektedir (Artut, 2013).
Ogretmenlerin gocuklarin resimlerine gésterdikleri sézel ya da s6zel olmayan olumlu tepkiler yaraticiligi
tesvik eder ve ayni zamanda ¢ocugun basari duygusunu pekistirir. Ancak verilen olumlu tepkiler dikkatle
secilmelidir. “aferin, tebrik ederim” ya da “harika olmus” gibi genel climleler, gocugun tiimiiyle disaridan
gelen ovgilere bagimli olmasina neden olarak yaraticiligini engelleyebilir. S6z konusu tepkiler yerine
yetiskinin cocugun resmi lzerinde dislindiigini ve resme deger verdigini yansitacak climleler kurmasi
o6nemlidir (Yolcu, 2009).

Lowenfeld’e gore (1947) o6gretmenler, cocuk resimlerini cocuklar gigli ve zayif yonleri ile
ylzlestirmek icin degil; cocuklarin gelisim ve blylmeleri hakkinda bilgi edinmek igin kullanmahdir (akt.
Engel, 1995). Ogretmenler, cocuklarin gelisimleri, bireysel ve cevresel farkliliklari hakkinda tam olarak
bilgi sahibi olmadan ¢ocuk resimlerini degerlendirmemelidir (Lark-Horovitz, Lewis ve Luca, 1973).
Ogretmenler, cocuk resimlerini projektif araclar olarak kullanmamali ve resimler araciligi ile cocuklar
hakkinda yargida bulunmamalidir. Ogretmenlerin yapmasi gereken, cocuklar resim yaparken onlarin
kiiclik kas gelisimlerini gozlemlemek, ¢ocuklarin resimlerinde yer verdikleri ¢esitli kavramlar (izerinde
konusarak bilissel gelisimlerine katkida bulunmak, resimlerini sunum, drama ve dans gibi cesitli yollarla
ifade etmelerini saglayarak sosyal-duygusal ve dil gelisimlerini desteklemektir. Ayrica 6gretmenler,
cocuklarin yaptiklari resimleri dogru yaklasimlarla destekleyerek hayal gliclerini kullanmalarini tesvik
edebilir ve yaraticiliklarinin gelisimine katkida bulunabilirler. Isenberg ve Jalongo (2006), 6gretmenlere,
cocuklarin sanat (riinlerine tepki verirken géz oniinde bulunduracaklari ilkeleri; ¢cocuklarin Uriinlerine
saygl ile yaklasmak, c¢ocuklarin duygu ve duslinceleri (zerinde durmak, cocuklar durakladiginda
alternatifler 6nermek, cocuklara rehberlik etmek ve ¢ocuklarin ¢abalarinin farkina varmak olarak ifade
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etmistir. Onlara gore, kigik cocuklarla resimler hakkinda tepki vermenin en anlaml yolu, sanatsal
unsurlari olusturan renk, dizenleme, doku, cizgi ve sekil tzerinde konusmaktir. Fox ve Schirrmacher
(2014), 6gretmenlerin gocuk resimlerine iliskin s6zel yorumlarini alti yaklasimda ele almistir. Takdir etme
yaklasiminda, 6gretmen resmin "guizel, hos" oldugunu soyler, ancak bu resmin kendine 6zgu 6zelliklerine
iliskin bir yorum degildir. Yargilayici yaklasimda 6gretmen, "¢ok iyi bir calisma" gibi ifadeler kullanir.
Ancak bu yaklasimla 6gretmenin glvenirligini kaybedebilecegi ifade edilmistir. Dizeltici yaklasimda,
ogretmen c¢ocuklarin resimlerinin gercege daha yakin olmasi icin ugrasir. Deger veren yaklasimda,
o6gretmen cocuklarin Grlnlerini begendigini sdyler ancak aslinda 6nemli olan Griintin degil sirecin takdir
gormesidir. Soru sorma ya da sorgulayici yaklasimda, 6gretmen ¢ocuga resimde neler yaptigini sorar.
Kigik cocuklarin sanati bir seye benzetme amaci olmayabilir ve sadece cevap vermis olmak igin cevap
verebilir. Dolayli bilgi alma yaklasimi, soru sorma yaklagimina gére daha az rahatsiz edicidir. Ogretmenler
sorular yoluyla ¢ocuklarin yaptigi resme iliskin ipuglari yakalamaya calisirlar. Dodge ve Colker (1996),
cocuklarla drilnlerine iliskin konusmak icin 6gretmenlere, cocuklarin resimlerinde yer alan sanat
unsurlarini, sekilleri, nesneleri sbézel olarak tanimlamalarini, cocuklar ile vyaptiklari hakkinda
konusmalarini, gcocuklara sireg ile ilgili sorular yoneltmelerini, ¢cocuklara agik uglu sorular sormalarini,
¢ocuklarini ¢abalarini takdir edecek ve onlari destekleyecek ifadeler kullanmalarini 6nermislerdir. Egitici
yaklasim bu stratejileri icermektedir (akt. Fox ve Schirrmacher, 2014). Bu yaklasimda, ¢ocugun gelisim
ozelliklerine uygun sanatsal bakis agisi ve estetik farkindalik gelistirmesini amaglayan, lriine degil siirece
6nem veren ve sanatsal unsurlar iceren konusmalar yer alir (Bolattas Glirbliz ve Deniz, 2017). Bu
nedenle resim yapma esnasinda c¢ocuklar 6gretmenleri ve akranlar ile sanatsal unsurlar hakkinda
konusmaya tesvik edilmelidir (Wachowiak ve Clements, 2006).

Alan yazinda cocuk resimleri ile ilgili yapilan galismalar incelendiginde, ¢ocuklarin ¢izimlerinin
gelisimsel olarak incelendigi arastirmalar (Artut, 2004; Daglioglu, 2014), ¢ocuk resimlerine ve sanat
egitimine iliskin derleme calismalari (isler, 2004; Ulutas ve Ersoy, 2004), cocuklarin resimlerini projektif
bir yontem olarak ele alan arastirmalar (Beytut, Bolisik, Solak ve Seyfioglu, 2009; Clatworthy et al. 1999;
Dogru, Turcan, Arslan ve Dogru, 2006; Looman, 2006) ve ¢ocuk resimlerine yansiyan gesitli konu ve
kavramlara iliskin cocuk algilarini arastiran ¢alismalarin (Aykag, 2012; Ersoy ve Tiirkkan, 2009; Glnindi,
2015; Sadik, Cakan ve Artut, 2011; Yalgin ve Erginer, 2014) yer aldig1 gérilmektedir.

Yetiskinler ve resimler tizerine yapilan g¢alismalar incelendiginde ise 6gretmenler ya da 6gretmen
adaylarinin ¢ocuk resimlerine iliskin dislincelerinin, sanat egitimine iliskin yeterliliklerinin, lisans
diizeyinde alinan gorsel sanatlar egitimi dersine iliskin diisiincelerinin ve sanat egitimi uygulamalarinin
incelendigi calismalarin yer aldigi gériilmistiir (Anning, 2002; Garvis ve Pendergast, 2011; Ozkan ve
Girgin, 2014; Rose, Jolley ve Burkitt, 2006; Sahin, Kartal ve imamoglu, 2013). Anning (2002) tarafindan
o6gretmen ve ebeveynlerin cocuk resimlerine olan disiincelerinin, cocuklarin resim yapma eylemlerine
etkisi incelenmistir. Arastirma sonucunda okul 6ncesi 6gretmenlerinin kiicik cocuklarin resimlerini tesvik
etmek icin kullanabilecekleri stratejileri veya resimlere karsi nasil tepki vereceklerini bilmedikleri
sonucuna ulasiimistir. Rose, Jolley ve Burkitt (2006) tarafindan gerceklestirilen calismada, 6gretmenler
resim yapmanin ¢ocugun gelisim slrecindeki 6énemini vurgulayarak, cocuk resimlerine karsi yargilayici
davranmadiklarini ve gocuklari resim yapmak igin tesvik ettiklerini belirtmislerdir. Garvis ve Pendergast
(2011) tarafindan Avustralyali okul 6ncesi 6gretmenleri ile yapilan ¢alismada 6gretmenlerin yarisindan
fazlasinin gdrsel sanat etkinliklerini uygulamak igin yeterli olmadiklari bulunmustur. Ozkan ve Girgin
(2014) okul 6ncesi 6gretmenlerinin gorsel sanat uygulamalarini degerlendirdikleri arastirma sonucunda,
o6gretmenlerin blylik bir kisminin gorsel sanat etkinliklerine her gilin yer verdikleri bulunmustur. Ayrica
o6gretmenlerin, gorsel sanat egitiminin ¢cocukta psikomotor becerileri ve yaraticiligi gelistirdigini, lisans
egitimi boyunca aldiklari sanat egitimi derslerinin yetersiz oldugunu disiindikleri tespit edilmistir. Sahin,
Kartal ve imamoglu (2013) tarafindan yapilan arastirmada calismaya katilan okul éncesi dgretmen
adaylarinin %10°u, gorsel sanatlar egitimi dersinde kullanilan yontemlerin uygun olmadigini ifade
etmistir. Benzer olarak Dilmag, Kogyigit, Tugluk ve Kaya (2008) tarafindan yapilan okul éncesi 6gretmen
adaylarinin resim 6gretimi dersine iliskin algilarinin incelendigi arastirmada da 6gretmen adaylari, dersin
farkli yontem ve teknikler ile islenmesini istediklerini belirtmistir. Bu arastirmalarin yaninda evde ve
okulda cocuklarin resim yapma eylemini sekillendiren tutum ve uygulamalari (Burkitt, Jolley ve Rose,
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2010) inceleyen ve Bolattas Girbiz ve Deniz (2017) tarafindan 6gretmenlerin ¢ocuk resimlerine yonelik
yaklasimlarini belirlemek lizere gelistirilen 6lgek ¢alismalari da yer almaktadir.

Cocuklarin kendini ifade etme ve hayal diinyasinin bir yansimasi olarak ele alinan resim yapma, bazen
gocugun cevresini algilama bigimi, bazen iletisim kurma, bazen bir yardim ¢agrisi, bazen ise sadece
konusamadiklarini, séyleyemediklerini séyleme yoludur. Cocugun egitiminde énemli bir yere sahip olan
okul 6ncesi 6gretmenlerinin, aldiklari egitim dogrultusunda ¢ocuklarin bu temsil bigimlerini, anlatmak
istediklerini, cagrilarini ya da ihtiyacglarini dogru bir sekilde anlamalari ve dogru yaklasimlarla ¢ocuklarin
tim gelisim alanlarini desteklemeleri gerekmektedir. Gelecegin 0Ogretmenleri olacak 6gretmen
adaylarinin, ¢ocugun diinyasinda énemli bir yere sahip olan resimleri degerlendirme bigimleri, bilissel,
sosyal ve duygusal gelisimlerini desteklemek igin resimlere verdikleri geri bildirimler, resimlerin cocuklar
icin ne anlama geldigini anlamalari ve ¢ocuklarin gelisim alanlari hakkinda degerlendirmeler yapabilecek
yetkinlige sahip olmalarinin 6nemli oldugu dusinilmektedir.

Yapilan ¢alismalar incelendiginde, okul dncesi 6gretmen adaylari ile genel olarak konuyla ilgili lisans
derslerinin yeterliligini inceleyen galismalarin gercgeklestirildigi gorilmektedir. Bu arastirmada, ¢cocuklarin
resim yaparak bilissel, sosyal duygusal ve psikomotor gelisimlerini sagladiklari, i¢ diinyalarini yansittiklari
ve yaraticiliklarini ortaya koyduklari kritik bir dénem olan okul éncesi donemde, okul 6ncesi 6gretmen
adaylarinin ¢ocuklarin resimlerine iliskin gorusleri, uygulama derslerindeki deneyimleri ve ¢ocuk
resimlerine yonelik yaklagimlarinin incelenmesi hedeflenmektedir. Elde edilen bilgiler 1siginda yapilacak
durum tespitinin, 6gretmen adaylarinin niteliklerinin arttirilmasina katki saglayacagi disinilmektedir.

Yontem

Okul oncesi Ogretmen adaylarinin c¢ocuk resimlerine iliskin gorlsleri ve resimlere yodnelik
yaklasimlarini incelemeyi amaglayan bu c¢alisma nitel arastirma yontemlerinden bir olgubilim
¢alismasidir. Olgubilimde gergeklik, somutlasmis deneyimler yoluyla anlasilir. Olgubilimin amaci, bireysel
deneyimlerin yakindan incelenmesi sayesinde bir olgu ya da olayin anlamini ve ortak 6zelliklerini ortaya
koymaktir. Arastirilan olguyu deneyimlemis olan ve deneyimlerini detayli bir sekilde anlatan birkag
kisiden elde edilen veriler temel 6geleri agiga ¢ikarmak igin yeterli olabilir. Olgubilim ¢alismalari igin tipik
orneklem blytkligu 1 ile 10 kisidir (Starks ve Trinidad, 2007). Olgubilim yénteminde amag katilimcilarin
deneyimlerini nasil anlamlandirdiklarini ortaya g¢ikarmaktir ve bu amagla yapilandirilmamis ya da yari
yapilandiriimis gériisme teknikleri kullanilarak arastirilan olgu agiklanmaya calisir (Onat Kocabiyik, 2016).
Bu noktadan hareketle, arastirmada nitel arastirma yontemlerinden yari yapilandiriimis gériisme teknigi
kullantimstir.

Katilimcilar

Arastirmanin calisma grubunu bir devlet Universitesinde 6grenim gdérmekte olan, Okul Oncesi
Ogretmenligi bodlimi son sinif 6grencisi olan ve “Ogretmenlik Uygulamasi I” dersini basari ile
tamamlamis, “Ogretmenlik Uygulamasi II” dersine devam eden 10 &gretmen adayi olusturmaktadir.
Calisma grubunda yer alan ®gretmen adaylarinin tamami kadindir. Ogretmen adaylarinin 6’si
yaklasimlara iliskin herhangi bir bilgisinin olmadigini; 2’si kismen bilgi sahibi oldugunu ve 2 6gretmen
aday! da yaklasimlara iliskin bilgi sahibi oldugunu belirtmistir. Ogretmen adaylarinin 6’si yaklasimlara
iliskin herhangi bir ders ya da egitim almadigini; 3’0 lisans doneminde “Erken Cocukluk Déneminde Sanat
Egitimi” adl se¢meli dersi aldigini ve 1 6gretmen adayl da konu hakkinda bireysel olarak arastirma
yaparak bilgi sahibi oldugunu ifade etmistir.

Kullanilan Veri Toplama Araci

Arastirmada yari yapilandirilmis goriisme teknigi uygulanmistir. Gorlisme 6ncesinde katihmcilara
cocuk resimlerine yonelik bilgi durumlari ve konuyla ilgili olarak bir egitim alip almadiklari sorulmustur.
Ardindan veri toplama araci olarak, arastirmacilar tarafindan hazirlanan ve yedi adet agik uglu soru
iceren gériisme formu kullanilmistir. Gorlisme formunda yer alan sorular sunlardir:

“Size gore gocuklarin resim yapma sebepleri nelerdir?”
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“Size gbre resim yapmanin ¢ocuklara sagladigi katkilar nelerdir?”
“Cocuklara resim yaptirma amaglariniz nelerdir?”
“Cocuklar resim yapmaya baslamadan 6nce onlara ne tiir ydnergeler veriyorsunuz?”
y y y y
“Cocuklar resim yaparken nelere dikkat ediyorsunuz?”
yap y
“Cocuk resmini bitirdikten sonra ¢ocuga ne gibi dondtler veriyorsunuz?”
“Cocuk resimleri ve resimlere yaklasimlar hakkinda bir egitim almaniz gerektigini dislnlyor
musunuz?”

Veri Toplama Siireci

Arastirma sorulari hazirlandiktan sonra arastirmacilar tarafindan iki alan uzmanina gonderilmis ve
gorisler dogrultusunda diizenlemeler yapilmistir. Arastirmada kapsam gegerliginin saglanmasi amaciyla
¢alisma grubunda yer almayan bir 6gretmen aday ile pilot gorlisme yapilmistir. Pilot gdriismenin
ardindan sorularin son dizenlemesi yapilmis ve calisma grubu ile gorisme gerceklesmistir. Calisma
grubu olusturulurken katilimcilarin génallGltkleri esas alinmistir. Arastirmacilar arastirma konusundan
kisaca bahsettikten sonra, gonllli okul Oncesi 6gretmen adaylari ile ylUz yilze goérismeler
gerceklestirmistir. Arastirmacilar tarafindan, katilimcilardan ses kaydi igin izin istenmis ve goriismeler ses
kayit cihazi ile kaydedilmistir. Gérigmeler ortalama 20 dakika sirmustir.

Veri Analizi

Kaydedilen goriismeler, arastirmacilar tarafindan yaziya dokiilmis ve ardindan kodlar gikariimis, alt
tema ve temalar belirlenmistir. Veriler bulgulara donustiriliirken 6gretmen adaylarinin verdikleri
yanitlarin gizliligini saglamak adina &gretmen adaylarina OA-1, OA-2, .., OA-10 kodlari atanmustir.
Ogretmen adaylari bazi sorularda bir soruya birden fazla yanit vermistir. Elde verilerin icerik analizi
yapilmis, veri seti her iki arastirmaci tarafindan kodlanmustir. i¢ tutarliigin saglanmasi adina kodlayicilar
arasl gorus birligi hesaplanmis ve .92 olarak bulunmustur. Miles ve Huberman’a gore (1994) kodlayicilar
arasi goris birligi en az. 80 olmalidir.

Bulgular

Arastirmanin bu boliminde, goriisme sorularindan elde edilen veriler dogrultusunda 6gretmen
adaylarinin ¢ocuk resimlerine iliskin gorisleri, deneyimleri ve ¢ocuk resimlerine yonelik yaklasimlarina
iliskin bulgular yer almaktadir.

Okul 6ncesi 6gretmen adaylarina gore ¢ocuklarin resim yapma sebepleri Tablo 1’de yer almaktadir.
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Tablo 1.

Okul Oncesi Ogretmen Adaylarina Gére Cocuklarin Resim Yapma Sebepleri

Tema Alt Tema Kod f
Duygu, duslince ve hayal diinyalarini ifade etmek 9
% Hayal glici ve zihinlerinde olusturduklari olaylari ve nesneleri 4
-g somutlastirmak
2 Sevdikleri oyuncaklari, gizgi film karakterlerini resmetmek 2
Toplam 15
5 Gunllk yasantilarini anlatmak 2
~ g Yazi yazmaya ilgi duymak ve yaziya hazirlik 2
g :L.%; Resim yaparken hos vakit gecirmek 1
% Toplam 5
=z = Anlatamadigi kot ve Gzlicl olaylari anlatma 2
.ii Bastirilan duygularin anlatimi 2
a Toplam 4
_ Renkleri kullanmayi sevmek 1
§ Resim yapmaya iliskin 6zel yetenek sahibi olmak 1
E; Yaratma, yeni seyler ortaya koyma ihtiyaci 1
Toplam 3

Analiz sonrasi ortaya ¢ikan kodlar incelendiginde (Tablo 1), alan yazinda yer alan ¢ocuk resimlerine
yonelik bakis acilari ile paralellik gosterdigi gorilmis ve alt temalar olusturulurken bu bakis acilari
kullanilmigtir. Calisma grubunda yer alan 6gretmen adaylarindan gelen yanitlar incelendiginde,
o6gretmen adaylarinin ¢ocuklarin resim yapma nedenlerini en ¢ok sembolik bakis agisindan
degerlendirdigi gorilmektedir. Ogretmen adaylarindan 9’u ¢ocuklarin duygu, disiince ve hayal
diinyalarini ifade etmek; 4G hayal giicii ve zihinlerinde olusturduklari olaylari ve nesneleri
somutlastirmak ve Ogretmen adaylarindan 2’si ise c¢ocuklarin sevdikleri oyuncaklari, c¢izgi film
karakterlerini resmetmek icin resim yaptiklarini ifade etmistir.

Gelisimsel bakis acisi alt temasinda yer alan 5 yanit, 6gretmen adaylarinin ¢ocuklarin resim yapma
nedenleri arasinda gelisimsel nedenlerin oldugunu dadisiindiiklerini gdstermektedir. Ogretmen
adaylarindan 2’si cocuklarin giinliik yasantilarini anlatmak igin; 2’si yazi yazmaya ilgi duyduklar ve yaziya
hazirlik icin ve 1 6gretmen adayl da cocuklarin resim yaparken hos vakit gecirdikleri icin resim
yaptiklarini ifade etmistir. D6rt 6gretmen adayi ¢ocuklarin resim yapma nedenlerini projektif bir bakis
acisindan degerlendirirken, 3 6gretmen adayi ise sanatsal nedenlerle iliskilendirmistir.

Ogretmen adaylari, cocuklarin resim yapma sebeplerini birden ¢ok bakis agisiyla ele alarak
degerlendirmislerdir. Cocuklarin resim yapma nedenlerini sembolik ve gelisimsel bakis agisi
iledegerlendiren OA-2 kodlu 6gretmen adayi diisiincelerini su sekilde ifade etmistir:

“Kendi i¢ diinyalarini yansitiyorlar, olmak istedikleri seyi, hayallerini falan ¢iziyorlar. Biraz da
resim yaparken yazi yazmaya ¢calisiyorlar okuma yazmaya hazirlik ¢alismalari gibi. Kendilerini bu
anlamda kanitlamaya ¢alisiyorlar”.

OA-6 kodlu dgretmen adayi, cocuklarin resim yapma sebeplerini hem sanatsal hem de gelisimsel bir
bakis acisi ile yanitlayarak sunlari belirtmistir:

“Yani renkleri kullanmayi seviyor olabilirler, yeni seyler ortaya ¢ikarmak olabilir, sevdikleri
karakterin resmini de yapmayi seviyorlar mesela Oriimcek Adam gibi”.
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Cocuklarin resim yapma sebeplerini sembolik, gelisimsel ve projektif bakis acisi ile aciklayan OA-9
kodlu 6gretmen adayi, dusiincelerini su cimlelerle agiklamistir:

“Cocuklar bircok sebepten dolayi resim yapabilirler. Resim yapmayi sevdikleri ve resim yaparken
kendilerini mutlu hissettikleri icin resim yapabilirler. Hayal diinyalarinda yer alan olaylari, kisileri
somutlastirmak adina resim yapabilirler. iclerinde bastirdiklari her tirlii duyguyu bir sekilde
yansitmak isterler ve bunu resimle yansitabilen ¢ocuklar resim yapmayi tercih edebilir. Cocuklar
resmi kendilerini anlatmak icin de kullanabilirler”.

Okul 6ncesi 6gretmen adaylarinin resmin ¢ocuklara sagladigi katkilara iliskin gorisleri Tablo 2’de yer
almaktadir.

Tablo 2.

Okul Oncesi Ogretmen Adaylarina Gére Resim Yapmanin Cocuklara Sagladigi Katkilar

Tema Alt Tema Kod

Bilissel alana katki

Esnek diistinebilme becerilerinin geligsimi
Gorsel algi becerilerinin gelisimi

Renklere iliskin kavramsal bilgiye sahip olma

Bilissel Gelisim

Toplam

Alici dil gelisimine katki

Dil gelisimine katki

ifade edici dil gelisimlerine katki
Toplam

Duygu ve duslincelerini yaratici bigimde ifade etme

Hayal giicliniin gelisimi

Takdir etme/edilme ve elestirme/elestiriime becerilerinin gelisimi
Estetik degerler ve sanatsal bakis agisinin geligsimi

Sorumluluk becerilerinin gelisimi

P P RPN D OW R R RV PR R RPN

Olumlu Etkiler

Sosyallesme
Toplam

Sosyal Duygusal Gelisim| Dil Gelisimi
(Y
(%, ]

(o)}

Kiguk kas motor becerilerinin gelisimi (nesne kontrolii, kalem, kagit
tutma)

Motor
Gelisim

Motor becerilere katki 4
Toplam 10

Malzemeleri temiz kullanmak
Toplam

Oz
Bakim
-leri

Duygusal rahatlama olanagi sunma
Olumsuz yasantilari anlatarak destek bulma
Toplam

(Psiko-
Tanima

Projektif
pedagojik) |Beceri
AN NR R

Tablo 2’de yer alan cevaplar incelendiginde, okul 6ncesi 6gretmen adaylarina gore resim yapmak
cocugun en c¢ok sosyal ve duygusal gelisim alanina katki saglamaktadir (f=15). Verilen yanitlarin 10’u
resim yapmanin motor gelisime; 5’i bilissel gelisime; 3’0 dil gelisimine ve 1'i de 6z bakim becerilerine
olan katkisini ifade etmektedir. Ogretmen adaylari tarafindan bildirilen 4 yanit ise ¢ocuk resimlerinin
projektif yanina vurgu yaparak, cocuklarin resim yolu ile duygusal rahatlama olanagi bulacaklarini ve
olumsuz yasantilari anlatarak destek olacak yetiskinlere daha kolay ulasabileceklerini ifade etmektedir.

520



Cansu YILDIZ, Aysel ESEN COBAN- Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 498-530

Ogretmen adaylari ¢ogunlukla, resim yapmanin ¢ocuklarin birden ¢ok gelisim alanin katki sagladigini
ifade etmislerdir. OA-4 kodlu 6gretmen adayi resim yapmanin bilissel, sosyal duygusal, motor ve dil
gelisimi alanlari ve 6z bakim becerilerine katkisini su sekilde ifade etmistir:

“Cocuklarin sosyal duygusal, motor, dil gelisimi, bilissel alan ve 6z bakim becerileri olarak tiim
alanlarda gelistirir. Oz bakim olarak mesela kullandiklarr malzemeleri temiz tutmak gibi.
Sorumluluk almalarini saglar. Bunlarin disinda baska arkadaslarinin ¢alismalarini incelemeyi,
takdir etme ve edilmeyi 6grenirler”.

OA-7 kodlu 8gretmen adayi, resim yapmanin ¢ocuklarin motor, sosyal duygusal ve bilissel becerilerinin
gelisimini destekledigini su sozlerle belirtmistir:

“Cocugun motor becerilerini gelistirir éncelikle, tabii ki duygusal anlamda rahatlamasini saglar.
Yaraticiligini, esnek diisiinebilmesini gelistirir. Motor becerilerinden kiiciik kas becerileri, kalem
tutma, nesne kontrolii saglama gibi becerilerini gelistirir”.

Resim yapmanin ¢ocuklara projektif, sosyal duygusal ve motor beceriler agisindan katki sagladigini
diistinen OA-9 kodlu 6gretmen adayi sunlari belirtmistir:

“Resim yapmak ¢ocuklari ruhsal olarak besler. Duygularini rahat¢a kdgida dékebilirler. Cocuk
kendini bir sekilde ifade etme imkdni bulur. Baskalarina diisiincelerini, diinyasini agma firsati
yakalayarak olumsuz durumlarda kendisine destek olacak birilerinin varlidini hisseder. Resim
yapmak aslinda cocugun sosyallesmesinde de etkili olabilir bir anlamda. Ornegin resimde yaptigi
herhangi bir ¢izimi baskalarina anlatma ya da arkadasinin yorumlarini dinleme, elestirilme,
takdir edilme duygularini yasayabilir. Cocuklarin hayal gliglerinin ve yaraticiliklarinin
desteklenmesi de séz konusudur. Resim yaparken kdgit ve kalem tutma becerileri de gelisir”.

Calisma grubunda yer alan 6gretmen adaylarinin ¢ocuklara resim yaptirma amaglari Tablo 3’te yer
almaktadir.

Tablo 3.

Okul Oncesi Ogretmen Adaylarinin Cocuklara Resim Yaptirma Amaglari

Tema Alt Tema Kod f
_ Kendilerini yaratici olarak ifade etmelerini saglamak 4
4
LB’ Duygularini ifade etme 2
g Grup calismalariyla isbirligi becerilerini gelistirmek 1
ke ince motor becerilerini gelistirmek 1
[
g Kalem tutabilme becerilerini gelistirmek 1
£ Resimlerini anlattirarak dil gelisimlerini desteklemek 1
o % Sorumluluk becerilerini gelistirmek 1
()
5 © Toplam 11
E — OEJ Bir konu hakkindaki duygu, dislince, algi ve hayallerini 6grenmek 5
g > -E Cocugu tanimak 2
o g 2 Etkinlik sonrasi degerlendirme yapmak
()
G ’%0 Toplam 10
o
= X g Olumsuz duygularin disavurumu ile ruhsal rahatlama
£ o0 =
i = & E Olumsuz herhangi bir durumu erkenden énlemek
o % ©
i o - Toplam

521



Cansu YILDIZ, Aysel ESEN COBAN- Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 498-530

Ogretmen adaylarinin ¢ocuklara resim yaptirma amaclari ile ilgili verdikleri yanitlar incelendiginde
(Tablo 3), gelen yanitlarin ¢ogunlukla gelisim alanlarina katki saglama ve gelisimsel tanima ve
degerlendirme amaci ile ilgili oldugu gériilmektedir. Ogretmen adaylarindan 2’si ise projektif amaglarla

resim yaptirdigini ifade etmistir.

Cocuklarin farkh gelisim alanlarini desteklemek icin resim yaptirdigini ifade eden OA-4 kodlu

o6gretmen adayinin agiklamasi su sekildedir:

“Yani ¢ocuklarin ince motor becerilerini, yaraticiliklarini, hayal gliglerini gelistirmek igin
yaptiriyorum. Kiiclik grup olarak da resim yaptiriyorum bazen mesela o da isbirligi icinde takim
calismalariyla yardimlasma, paylasmayr 6grenmelerini saglamak igin oluyor. Yaptiklari
resimlerden sonra onlari anlatmalarini isteyerek dil gelisimlerini destekliyorum. Resimlerle
6zgiin fikirlerini gériyorum, bir yandan da resim yaptirarak sorumluluk vermis oluyorum,
sorumluluk bilinci”.

OA-9 kodlu 6gretmen adayi ise cocuklari gelisimsel olarak tanima ve degerlendirme, gelisim alanini

destekleme ve projektif amaglarla resim yaptirdigini su cimlelerle ifade etmistir:

“Oncelikli amacim cocuklarin hayal diinyalarini gézlemleme sansi yakalamak ve bununla birlikte
cocuklarin yapmis olduklari resimlerle ¢ocuklari tanima firsati elde etmek. Cocuklarin resim
yoluyla hayal diinyalarinin genisliginden faydalanarak yaraticiliklarini desteklemek bir diger
amag olabilir. Ayrica ¢ocuklarin resimleri gézlemlenerek olumsuz herhangi bir durum erkenden
énlenebilir”.

Okul 6ncesi 6gretmen adaylarinin ¢ocuklara resim yapmalari icin verdikleri yénergelere iliskin

gorusleri Tablo 4'te yer almaktadir.

Tablo 4.

Okul Oncesi Ogretmen Adaylarinin Resim Yapma igin Verdikleri Yénergeler

Tema Alt Tema Kod f
= Konuyu ya da kavrami veririm. 8
()

g Yan Boya tardind belirtirim. 1
] Yapilandiriimig

o

o Toplam 9
E Yapilandiriimamis Tamamen 6zgir birakirm. 1
:0

> Toplam 1

Okul 6ncesi 6gretmen adaylarinin gocuklara resim yapmalari igin verdikleri ydnergelere iligkin
gorisleri incelendiginde (Tablo 4), Ogretmen adaylarindan 8’i konuyu ya da kavrami verdikten sonra
gerisini ¢ocuklarin hayal glicline biraktigini; 1’i kullanacaklari boya tirinl séyledikten sonra ¢ocuklari
6zglr biraktigini belirtmistir. Bir 6gretmen adayi ise herhangi bir konu sinirlamasinda bulunmadigini ve

siireci tamamen c¢ocuklara biraktigini ifade etmistir.

Yapilacak resimle ilgili konu ya da kavram vererek yari yapilandiriimis bir yénerge verdigini ifade eden

OA-1 kodlu 6gretmen adayi deneyimini su sekilde ifade etmistir:

“Eger mesela kitap okuduysam “Kiiciik Kalbin Igindekiler” diye bir kitap okumustum, sizin
kalbinizin iginde kimler var diye sordum, cevaplarini aldim. Konuyla ilgili sohbet ettik. Sonra
kadida kalbinizi ¢izip icindekileri ¢izin demistim onlari ¢izdikten sonra da anlattirdim. Kalbin
icindekiler kimler, neden bu kisileri gizdiler? Cevaplarini da not almistim”.

OA-3 kodlu 6gretmen adayi ise yapilandiriimamis yénergeler verdigini su ciimlelerle agiklamistir:
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“Ozgiir birakiyorum ben genelde, belli bir konu ile sinirli tutmuyorum, hayal diinyanizi yansitin
diyorum, ne yapmak istiyorsaniz yapabilirsiniz diyorum. Higbir sekilde kisitlamiyorum resim
yaparken, serbest oyun zamaninda da resim yapiyorlar zaten”.

GCalisma grubuna dahil edilen 6gretmen adaylarinin gocuklar resim yaparken dikkat ettikleri
noktalara iliskin gorusleri Tablo 5’te yer almaktadir.

Tablo 5.

Cocuklar Resim Yaparken Okul Oncesi Ogretmen Adaylarinin Dikkat Ettikleri Noktalar

Tema Alt Tema Kod f

ilgi alanlari, sevdikleri seyler, diinyaya iliskin algilari, duygu, disiince ve 8
hayalleri hakkinda bilgi sahibi olmak adina resimlere iliskin sorular sorma

Sadece karaladiklarinda altinda yatan nedenleri arastirma 2
Surekli tekrar eden ¢izim ve sekillerin altinda yatan 6zel nedenleri arastirma
Toplam 11

Bos kalan yerleri ve zemini de boyamalarini istemek
Estetik ve sanatsal ifade (kullanilan renkler, ¢izimler, sekillerin boyutlari vb.)

N NN

Nesneler ve varliklar icin kalip renkler yerine tim renkleri 6zgir bicimde
kullanma
Toplam

Sanatsal Gelisim| Cocugu Tanima

Onem Verilen Noktalar

Kalemi dogru tutmalarina 6nem vermek
Algi, taklit ve diisinme becerilerinin takibi

Takip

Boyama esnasinda ¢cocugun dikkat becerisi

Gelisimsel

A R L N O

Toplam

Tablo 5’te 6gretmen adaylarinin ¢ocuklar resim yaparken dikkat ettikleri noktalara iliskin gorisleri
yer almaktadir. Ogretmen adaylarinin 11’i cocuklari tanima adina resimleri inceledigini; 6’si resim yapma
esnasinda c¢ocuklarin sanatsal gelisimlerine dikkat ettigini ve 4’0 de ¢ocuklar resimler yaparken
¢ocuklarigelisimsel olarak takipettigini belirtmistir.

Cocuklar resim yaparken, ¢ocuklarin gelisimlerini takip ettigini, sanatsal gelisimlerine dnem verdigini
ve cocuklari tanimaya ¢alistigini belirten OA-1 kodlu 6gretmen adayinin agiklamalari su sekildedir:

“Cocuklar resim yaparken kalemi dogru tutmalarina dikkat ediyorum, ¢iinkii 5 yas ile ¢alistim.
Kalemi nasil tutuyor diizgiin tutuyor mu gibi. Bir de ¢ocuklarin yaslari ilerledikgce glines sari,
bulut mavi gibi bazi seyleri sembollestiriyoruz ama bence bu c¢ocuklarin hayal gliglerine
birakilmali, istedikleri gibi boyamalarini istiyorum. Onun disinda bazen bos kalan yerleri de
boyamalarini istiyorum tam resim seklinde olsun diye. Bazi ¢ocuklar bazen sadece karaliyor,
neden karaladiklarini anlamak istiyorum”.

OA-10 kodlu 6gretmen aday! ise cocugu tanima ve sanatsal gelisimlerine katkida bulunma amaci
ile cocuklar resim yaparken cocuklari gézlemledigini su climlelerle ifade etmistir:

“Genelde ¢ocuklarin gizimlerini inceliyorum mesela bazi ¢cocuklar bu anlamda belki hayal giicii
yetersiz ya da diisiinemiyor, yanindaki arkadasi giinesi nasil cizdiyse éyle ¢izmeye ¢alisiyor.
Bazisi o kadar farkli seyler yapiyor ki diyorsunuz ki hani bunu nasil diisiinmiis olabilir. Onun
disinda kendilerini giziyorlarsa o anki ifadelerine dikkat ediyorum, hirgin mi sert mi o esnada, o
bile yansiyor gizime. Bazen de zevk aliyorlar gizerken, bazen de boyayim karalayayim bitsin gibi.
Ona dikkat ediyorum. Kagidi bos birakmamalarini séyliiyorum, zeminin de renginin olmasi
gerektigini séyliiyorum”.
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Okul 6ncesi 6gretmen adaylarinin gocuk resimlerine verdikleri dondtlere iliskin bulgular
Tablo 6’da yer almaktadir.

Tablo 6.

Okul Oncesi Ogretmen Adaylarinin Cocuklarin Yaptiklari Resimlere Verdikleri Déniitler

Tema Alt Tema Kod f
© % Resimde ne anlatmak istedin?/ ne ¢izdin? gibi sorular sorma 10
2 ©
[ £
55 ¥ Toplam 10
v > >
s o g Resmin ¢ok glizel oldugunu sdyleme 6
o % E & Resmin ¢ok farkl ve yaratici oldugunu soyleme 3
s 9%
c > Toplam 9
8 S E Resmin tamamlandiginda daha glizel olacagini sdyleme 1
E < s Resimdeki eksiklikleri cocuga buldurarak tamamlamasini isteme 1
v
b
o = Toplam 2
_ £ Resimdeki sekillere iliskin 6zellestirilmis sorular 1
% r_%" Cizim ve sekillerdeki renk tercihlerine iliskin sorular 1
2 v
Yo Toplam 2

Tablo 6’da okul 6ncesi 6gretmen adaylarinin gocuklarin yaptiklari resimlere verdikleri doniitlere

iliskin bulgular yer almaktadir. Ogretmen adaylarinin tamami ¢ocuklarin resimlerini tamamladiktan sonra
resimlerini anlatmalarini istedigini (sorgulayici yaklasim); 9’u resimlerin ¢ok giizel ya da farkh oldugunu
belirttigini (takdir etme yaklasimi); 2’si resimlerde eksiklik varsa tamamlamalari gerektigini soyledigini
(duzeltici yaklasim) ve 2 6gretmen adayi da ¢ocuklarin yaptiklari resimlerdeki sanatsal unsurlara iliskin
sorular sordugunu (egitici yaklasim) bildirmistir.

Cocuk resimlerine ydnelik sorgulayici yaklasimi kullanan OA-5 kodlu 6gretmen adayi deneyimlerini su

cimlelerle agiklamistir:

“Mesela, ne yaptin ne kadar degisik diyorum, ¢cocuk ne yaptigini anlatiyor. Ama artik bu sorulari
diger ¢ocuklarin duyamayacadi sekilde soruyorum ¢iinkii ¢cocuk bir cevap veriyor ya yanindaki
arkadasi da ayni cevabi veriyor. “Resmin ¢ok degisik olmus anlatir misin?” diyorum mesela
“annemle alisverise gittik” diye anlatiyor, yanindaki cocuga soruyorum “sen ne yaptin” diye o da
ayni seyi séyliiyor. Bunlar disinda niye bir gézii daha kiiciik? gibi sorular soruyorum”.

OA-3 kodlu dgretmen adayi cocuk resimlerine yénelik takdir etme yaklasimini kullandigini su sézlerle

ifade etmistir:

“Genelde ¢ok begendigimi séyliilyorum. Cok giizel yapmissin diyorum, ne anlatmak istedin bu
resimde diyorum”.

OA-9 kodlu 6gretmen adayi ise sorgulayici ve takdir edici yaklasimla beraber diizeltici yaklasimi

da kullandigini su sozlerle belirtmistir:

“Cocuk resmini benimle paylastiktan sonra ¢ocudga resimde neler oldugunu soruyorum. Burada
ne ¢izdin diyorum. Cocuk bana ¢izimini anlattiktan sonra da resminin farkli ve giizel oldugunu
séyliiyorum. Resmini arkadaslariyla da paylasmak isteyip istemedigini soruyorum. Ayrica
ciziminde eksik gérdiigiim noktalar varsa érnedin insan viicudunda ellerin, parmaklarin eksik
olmasi gibi sence resimde eksik neler var sorusunu sorarak eksik noktayr bulmasini sagliyorum”.

Cocuk resimlerine yonelik sorgulayici, takdir edici ve egitici yaklasimi kullandigini belirten OA-

6kodlu 6gretmen adayi deneyimlerini su sekilde ifade etmistir:
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“Oncelikle anlatmalarini istiyorum bana, neler yapmis neler ¢cizmis. Daha sonra giizel oldugunu
séyliiyorum. Bir de bizim sinifta sey ¢ok fazla, mesela bir kiz ¢iziyor birisi, digeri seninki olmamis
gibi seyler séyliiyor. Béyle durumlarda herkesin resmini istedigi gibi yapabilecegdine yénelik
ctimleler kuruyorum. Resimde farkl fikirler varsa, bu fikirler izerinde konusuyoruz. Mesela bir
cocuk sadece licgen ve dairelerden bir ev yapmisti. Baska hangi sekilleri kullanabiliriz bunlari
konustuk”.

Tablo 7’de okul dncesi 6gretmen adaylarinin ¢cocuk resimleri ve yaklasimlarla ilgili egitim ihtiyaglarina
iliskin goraslerine yer verilmistir.

Tablo 7.

Okul Oncesi Ogretmen Adaylarinin Cocuk Resimleri ve Yaklasimlarla ilgili Egitim Ihtiyaclarina lliskin
Gortisleri

Tema Alt tema Kod f
Yeni bir dersin  Yaklagimlarla ilgili ayri bir ders eklenmelidir. 4
g eklenmesi Toplam 4
E Var olan Sanat egitimi dersi kapsaminda konu hakkinda bilgi verilmelidir. 4
g dersin Sanat egitimi dersi zorunlu olmalidir. 2
gelistiriimesi Toplam 6

Tablo 7’de 6gretmen adaylarinin ¢ocuk resimleri ve yaklasimlarla ilgili egitim alma ihtiyaclarina iliskin
gorisleri yer almaktadir. Ogretmen adaylarinin 4’G lisans programlarina konuyla ilgili yenibir ders
eklenmesi; 6’si ise var olan sanat egitimi dersinin gelistirilmesi gerektigini belirtmistir.

OA-8 kodlu dgretmen adayi, cocuk resimlerine yénelik yaklasimlarla ilgili yenibir ders eklenmesi
gerektigini disindiglini su sozleri ile belirtmistir:

“Bu konuda editim almamiz gerekiyor. Gézleme basladigimiz ilk sene bununla ilgili ayri bir ders
olabilir, hem gézleme gittigimiz sinifin 6gretmenini de gézlemlemis oluruz. Cocuk bir resim yaptiginda
bunun nasil ¢izdigini, altinda ne yattigini, psikolojisine inebilirsem ona daha ¢ok yardimci olabilirim.
Mesela gegen dénem sinifimda bir tane erkek ¢ocudgu bir ara hi¢c resim yapmak istemiyordu, sonra
6grendim ki ailesi miikemmeliyet¢i bir aileymis, resim yaptiginda babasindan elestiri aliyor, sonra bu
hata yapma korkusu diger etkinliklere de yansiyor”.

OA-5 kodlu 8gretmen adayi, konu ile ilgili olarak lisans programinda var olan sanat dersinin
gelistirilmesine yonelik su 6neride bulunmustur:

“..Se¢meli sanat dersi aldim ama sanat dersi bizim daha ¢ok sey olarak gecti, ressamlarin eserlerini falan
inceledik, ¢cocuklarla hangi materyalleri kullaniriz gibi bunlari 6grendik. Yani bu yaklasimlar, sanat egitimi
dersi kapsaminda da verilebilir bence.”

Tartisma ve Sonug

Yasamin ilk yillarinda ¢ocuklarin sanata iliskin yasayacagl deneyimler, cocuklara zengin bir 6grenme
ortami sunmasi agisindan ¢ok énemlidir. Erken ¢ocukluk déneminde sanatin en sik gorilen tirlerinden
biri olan resim yapmak, c¢ocugun vyaraticihginin ve hayal gilclinin gelismesine, ruhsal olarak
rahatlamasina, kiglk kas becerilerini gelistirerek hazirbulunuslugunun artmasina, duygu ve
distncelerini ifade edebilmesine olanak saglar ve gelisimin farkli yonlerine katkida bulunur. Resim
yapmak c¢ocuklara sagladigi katkilarin yani sira ¢ocugu tanima ve ¢ocugun bireysel farkliliklari hakkinda
bilgi sahibi olma adina yetiskinlere de énemli firsatlar sunar. Ogretmenlerin ve dolayisiyla 6gretmen
adaylarinin ¢ocuklarin gelisimlerini desteklemek adina, ¢ocuk resimlerine iliskin yeterlilikleri bllylik 6nem
tasimaktadir.
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Arastirmada okuldncesi 6gretmen adaylari, ¢ocuklarin en sik sembolik, daha sonra ise sirasiyla
gelisimsel, projektif ve sanatsal sebeplerden resim yaptiklarini ifade etmislerdir. Ogretmen adaylarinin
¢ogu, cocuklarin duygu, dusince ve hayal dinyalarini ifade etmek igin (sembolik yaklasim) resim
yaptiklarini belirtmistir. Ogretmen adaylarinin okul 6ncesi dénem cocuklarinin yag ve gelisim dzelliklerini
gdz onlnde bulundurduklarinda, bu dénemde c¢ocuklarin dil gelisiminin devam ettigini, dolayisiyla
cocuklarin duygu, dislince ve hayallerini resim yoluyla daha rahat ifade edecekleri sonucuna ulastiklari
distntlmektedir. Alan yazinda da resim yapmak c¢ocuklarin kendilerini ifade etmede kullandiklari
onemli bir arag¢ olarak gorilmektedir. Artut (2010) gorsel sanat etkinliklerinin, ¢ocuklarin bilissel,
duyussal ve bedensel olarak etkin olarak kendilerini ifade ettikleri dnemli bir sanatsal arag oldugunu
ifade etmistir.

Okul ©ncesi Ogretmen adaylarinin resim yapmanin ¢ocuga olan katkilarina iliskin cevaplari
incelendiginde, en ¢ok sosyal duygusal gelisim alanina iliskin katkilarindan (duygu ve duslincelerini
yaratici bicimde ifade etme) soz ettikleri gérilmektedir. Ardindan sirasiyla motor, bilissel, dil gelisimi ve
6z bakim becerisi alanlari gelmektedir. Arastirma sonuglarina benzer olarak Ozkan ve Girgin (2014)
tarafindan yapilan arastirmada Ogretmenler sanat egitiminin cocugun psikomotor becerilerini ve
yaraticiliklarini gelistirdigini ifade etmistir. Benzer olarak Hickman (2004) sanat etkinliklerinin ¢ocuklarin
gorsel algi, bakis agisi, problem ¢6zme, yaratici ve elestirel disinme becerilerini gelistirdigini ifade
ederek bilissel gelisime; insani duygu ve disiincelerinin gelisiminde de 6énemli oldugunu belirterek sosyal
duygusal gelisime olan katkisini vurgulamistir. Ayrica bu arastirmada bazi 6gretmen adaylari, gocugun
resim yaparak duygusal olarak rahatladigi ve olumsuz yasantilarini ifade ederek destek bulma firsati elde
ettigini belirterek resmin projektif yéniine deginmislerdir. Ogretmen adaylarinin ¢ocuklara resim
yaptirma amaglarina iliskin bulgular incelendiginde en ¢ok sirasiyla, cocuklarin kendilerini yaratici olarak
ifade etmelerini saglamak, c¢ocugu tanimak ve etkinlik sonrasi degerlendirme yapmak oldugu
bulunmustur. Ogretmen adaylarindan ikisi ise projektif amaglarla resim yaptirdigini belirtmistir.
Ogretmen adaylarinin hem resmin ¢ocuga olan katkilari, hem de resim yaptirma amaglari arasinda
resmin projektif yoniine dikkat cekmeleri diisiindiruciidir. Resim yapmak cocuklar igin ruhsal olarak
rahatlaticidir ve bu anlamda resim yapmanin projektif bir yoni vardir (Hickman, 2004). Ancak 6gretmen
adaylari ve 6gretmenler, cocuk resimlerini projektif araglar olarak kullanmamali, cocuklarin gelisimleri,
bireysel ve cevresel farkhliklari hakkinda tam olarak bilgi sahibi olmadan, ¢cocuk resimlerine iliskin baska
arastirma veya klinik ¢alismalarin genel bulgularina dayanarak cocuk resimlerini degerlendirmemelidir
(Lark-Horovitz ve dig. 1973). Ogretmen ve dgretmen adaylarinin projektif bir ¢cikarimda bulunmalari igin
bu konuda profesyonel bir egitim almalari gerekirken, higbir egitim almadan bu yolu segmeleri gocuklari
yanls yorumlarla etiketlemeye sebep olacagl ve bunun g¢ocuklara zarar vereceginin unutulmamasi
gerekir. Ogretmen adaylari, cocuklarin resimlerini projektif olarak degerlendirmek yerine gelisimsel
olarak degerlendirmeli, gelisim alanlarindaki ilerlemeleri ve hangi alanlarda daha ¢ok destege ihtiyag
duyduklarini tespit etmelidir.

Arastirma sonucunda, ¢alisma grubunda yer alan okul 6ncesi 6gretmen adaylarinin tamamina yakini,
gocuklara resim yapmadan dnce yari yapilandirmis yénergeler verdiklerini belirtmislerdir. Ogretmen
adaylari, ¢ocuklara resim yapmalari igin yonerge verirken konuyu, kavrami ya da kullanacaklari boya
tlrind belirttikten sonra siirece miidahale etmediklerini ifade etmislerdir. Ancak 6gretmen adaylarinin
gelisimsel ve egitsel amaclar dogrultusunda, hem yapilandiriimis hem vyari yapilandirilmis hem de
yapilandiriilmamis yonergeleri kullanmalari beklenmektedir. Ulutas ve Ersoy (2004) yaptiklari ¢alismada,
zaman zaman siniflarda ¢ocuklarin yasantilari, konuya iliskin duygu, dilsiince ve deneyimleri
dogrultusunda belli konu ve kavramlara yonelik calismalar da yaptirilabilecegini ancak mimkin
oldugunca gocuklarin 6zgir ve yaratici galismalarinin saglanmasi gerektigini belirtmislerdir.

Novakovi¢ (2015), okul oncesi 6gretmenlerinin ¢ocuklari sanat etkinligi sirasinda gézlemleyerek
cocuklarin ilgi alanlarini ve ihtiyaglarini kesfedebileceklerini ve yeni etkinlikler planlarken yaptiklari
gozlemlerden faydalanabileceklerini belirtmistir. Arastirmada okul 6ncesi 6gretmen adaylari, ¢ocuklar
resim yaparken, ¢ocuklari tanima, sanatsal gelisimlerini takip etme ve gelisimsel ilerlemeleri hakkinda
bilgi sahibi olma amaciyla resimleri incelemeye dikkat ettiklerini belirtmistir. Cocuklarin duygu, disiince
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ve hayal dinyalarini ifade etmek icin resim yaptiklarini ifade eden 6gretmen adaylarinin ¢ocuklar resim
yaparken ¢ocugu tanimaya dikkat etmeleri beklenen bir durumdur. Ancak 6gretmen adaylarindan higbiri
gozlemlerinden elde ettigi bilgileri, gocuklarin ilgi ve ihtiyaglarina yonelik yeni 6§renme durumlari ya da
etkinlikler olusturmak igin kullandigini ifade etmemistir. Oysaki resimler, cocugun ilgileri, 6grenme ve
gelisim ihtiyaclari konusunda da vyetiskinlere ipuglari sunabilir. Cocuklar resim yaparken cocuklarin
sanatsal gelisimlerine dikkat ettigini ifade eden 6gretmen adaylarindan ikisi, ¢cocuklardan bos kalan
yerleri ve zemini de boyamalarini istediklerini belirtmislerdir. Okul 6ncesi donemde bu sekildeki
o6gretmen tutumlarinin, gcocuklarin yaratici ifadelerini kisitlayabilecegi disliniilmektedir. Gelisimsel takip
alt temasinda 6gretmen adaylarindan dérdi, ¢ocuklar resim yaparken, ¢ocuklarin alg, taklit, diiginme,
dikkat ve kalem tutma becerilerine dikkat ettiklerini ifade etmistir. Cocuklari ilkokula hazirlamak, okul
dncesi egitimin amaglar arasinda yer alir. Ogretmen adaylarinin resim yolu ile ¢cocuklarin ilkokul igin
gerekli olan hazir bulunusluk diizeylerini takip etmeleri olumlu bir durum olarak degerlendirilmektedir.

Arastirmaya katilan 6gretmen adaylarinin ¢ocuk resimlerine karsi en ¢ok sorgulayici yaklasim
sergiledikleri bulunmustur. Ogretmen adaylarina ¢ocuk resimlerine ne tiir dénitler verdikleri
soruldugunda 6gretmen adaylar ¢ogunlukla ¢ocuklara resimde ne yapmak istediklerini sorduklarini
belirtmislerdir. Cocuklarin yaratici ifadeleri karsisinda egitimcilerin tutumlari gok dnemlidir. Egitimcilerin
gereksiz elestiri, sorgulama ve yonlendirmelerden uzak durmalari gerekmektedir (Artut, 2010). Cocuk
resimleri karsisinda sorgulayici tutumlar sergilemek, her resimden sonra c¢ocuklardan resimlerini
anlatmalarini istemek bir miiddet sonra onlar igin anlamsiz ve sikici olabilir. Ozellikle kiigiik cocuklarin
resim yaparken her zaman bir amaclar olmayabilir. Kiiglik yastaki ¢ocuklar sirf yetiskinin sorusunu
cevaplayabilmek icin yansitmak istedigi duygu ve dislincelerden c¢ok farkli yanitlar verebilir. Benzer
olarak Smith de (1982), sorgulayici yaklasimin cocuklarin kendilerini ifade etmeleri icin gerekli
motivasyonu saglamadigini, yonlendirici ve rahatsiz edici olabilecegini ve bu nedenle tercih edilmemesi
gereken bir yaklasim oldugunu belirtmistir (akt. Bolattas Gurbliz ve Deniz, 2017). Sorgulayici
yaklasimdan sonra 6gretmen adaylarinin gocuk resimlerine tepki verirken en sik kullandiklari yaklasimin
takdir etme yaklasimi oldugu bulunmustur. Bu yaklasimin da belli sakincalari bulunmaktadir. Cocugu
strekli takdir etmek ve ovgillerde bulunmak bir zaman sonra ¢ocuk i¢cin anlamini kaybedebilirya da
cocugun gerceklik ve yaraticiliktan uzaklasmasina sebep olarak 6vgi aldig yetiskini mutlu etmek igin
resim yapmaya yonlendirebilir (Fox ve Schirrmacher, 2014). Arastirma sonucunda iki 6gretmen adayinin
ise dizeltici yaklasimi kullandigi bulunmustur. Okul 6ncesi donem cocugunun gelisim oOzellikleri gz
oniinde bulunduruldugunda, ¢cocugun gelisimi agisindan en olumsuz yaklasimin diizeltici yaklasim oldugu
disinilmektedir. Bu donemde ¢ocugun resimlerine karsi yetiskin godziinden yapilan diizeltme ve
miidahaleler, cocugun yaraticiligini torpileyebilir, kendine olan glivenini zedeleyebilir ve gocuklara resim
yapmanin veya sanatin kati kurallari oldugunu disindirebilir. Ayrica Artut (2010), cocuk resimlerine
dizeltici dénutlerde bulunmanin ¢ocugun i¢ dinyasina midahale edebilecegini de belirtmistir.
Yetiskinlerin ¢ocuk resimlerine yénelik tepkileri icin en uygun yaklasim ise egitici yaklasimdir (Fox ve
Schirrmacher, 2014). Bu yaklasimda, etkinlik esnasinda gerceklestirilen diyaloglar ¢ocuklarin gorsel algi
gelisimleri, biligsel becerileri ve sanatsal bakis agilarinin gelisiminde olumlu bir etkiye sahiptir
(Wachowiak ve Clements, 2006). Calisma grubuna dahil olan 6gretmen adaylarindan yalnizca ikisi egitici
yaklasimi kullandiklarini ifade etmistir. Bu noktadan hareketle, cocugun gelisimi ve ¢ocugun taninmasi
acisindan 6énemli bir yere sahip olan gocuklarin yaptigi resimlere karsi, okul 6ncesi 6gretmen adaylarinin
istenen yaklasimlari ve tutumlari sergilemedikleri ve cocuk resimlerine yonelik yaklasimlara iliskin yeterli
bilgiye sahip olmadiklari sonucuna ulasilmistir. Arastirma sonucuna benzer olarak Anning (2002)
tarafindan yapilan arastirmada, okul oncesi 6gretmenleri, kiiclik ¢cocuklarin resimlerini tesvik etmek icin
kullanabilecekleri stratejilere iliskin bilgi sahibi olmadiklarini ve resimlere karsi nasil tepki vereceklerini
bilmediklerini belirtmistir. Ogretmen adaylarinin gocuk resimlerine yénelik yaklasimlar hakkinda yeterli
bilgiye sahip olmamalarinin, lisans programinda yer alan sanat egitimi dersinin zorunlu bir ders
olmamasindan ve ders igeriginde s6z konusu vyaklasimlara yer verilmemesinden kaynaklandigi
distnilmektedir.

Arastirmada, 6gretmen adaylarinin yarisindan fazlasi erken g¢ocukluk déneminde sanat egitimine
iliskin herhangi bir ders ya da egitim almadigini belirtmistir. Calisma grubuna dahil edilen 6gretmen

527



Cansu YILDIZ, Aysel ESEN COBAN- Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 498-530

adaylarinin devam ettikleri lisans programinda yer alan sanat egitimi dersi programda se¢meli ders
olarak yer almaktadir. lgili lisans dersinin secmeli olmasindan dolay! bazi 6gretmen adaylarinin dersi
almamasi, sahip olduklari bilgi ve becerilerdeki 6nemli farkliliklarla meslege baslamalarina ve istenen
O0gretmen niteliginin tam olarak saglanamamasina neden olmaktadir. Arastirma sonucuna benzer olarak,
okul 6ncesi 6gretmen adaylar ile yapilan baska bir calismada lisans programinda sanat ve estetik
konularinda se¢meli dersler almis olan 6gretmen adaylarinin bu dersleri almamis adaylara gore gorsel
sanat egitimi ve estetige yonelik daha zengin icerige sahip tanimlamalarda bulunduklari belirtilmistir
(Bilir-Seyhan ve Ocak-Karabay, 2018).

Arastirma sonucunda dort okul dncesi 6gretmen adayi lisans programlarina gocuk resimleri ile ilgili
yenibir ders eklenmesini, alti 6gretmen adayi var olan sanat egitimi dersinin gelistiriimesi gerektigini
belirtmistir. Dolayisiyla, ¢alisma grubunda yer alan 6gretmen adaylarinin timinin konuyla ilgili olarak
mevcut lisans programini yeterli bulmadigi tespit edilmistir. Arastirma sonuglarina benzer olarak yapilan
diger calismalarda da okul 6ncesi 6gretmen adaylari sanat egitimi derslerinde kullanilan yontem ve
tekniklerin uygun olmadigini belirtmislerdir (Dilmag, Kogyigit, Tugluk ve Kaya, 2008; Sahin, Kartal ve
imamoglu, 2013). Ogretmenlerle yapilan ¢alismalarda dadgretmenlerin sanat etkinliklerinin &nemini
bilmelerine ragmen ¢ocuklari desteklemek ve onlara rehberlik etmek konusunda kendilerini yetersiz
bulduklari tespit edilmistir (Anning, 2002; Garvis, 2012; Garvis ve Pendergast, 2011; Ozkan ve Girgin,
2014: Terreni, 2010). Bu noktadan hareketle, Yiiksek Ogretim Kurumu tarafindan 2018 yilinda dgretmen
yetistirme programlarinda yapilan giincelleme ile Okul Oncesi Ogretmenligi Lisans Programlarinin besinci
yariyilina Erken Cocuklukta Sanat Egitimi dersinin, 2018-2019 6gretim yilindan itibaren alan egitimi dersi
olarak eklenmesi olumlu bir gelisme olarak goriilmektedir. Ancak dersin sadece alan egitimi dersi olarak
programda yer almasi degil, dersin icerigi, niteligi ve dersi veren 6gretim elemaninin yeterliligi de 6nemli
bir konudur.

Erken gocukluk doneminde resim yapmak, kimi bakis agisina gore bir oyun, kimi bakis agisina gore bir
iletisim sekli, kimi bakis agisina gore ise ¢ocuklarin dlinyaya iliskin algilarini sembollestirdigi bir aragtir.
Bltln bakig agilarinin birlestigi nokta ise resim yapmanin ¢ocuklarin yaraticiliklarini ve hayal giglerini
ozglirce yansittiklar, kendileri tarafindan gergeklestirilen ve gelisim alanlarina gesitli katkilari olan
onemli bir etkinlik oldugudur. Alan yazin ve arastirma sonuglari, erken ¢ocukluk déneminde bu kadar
o6nemli bir yere sahip olan ¢ocuk resimleri hakkinda hem 6gretmenlerin hem de 6gretmen adaylarinin
yeterli bilgi, beceri ve mesleki yeterlige sahip olmadiklarini gdstermektedir. Ogretmenlerin ¢ocuk
resimlerini projektif olarak degil, egitsel ve gelisimsel amaclarla degerlendirmeleri, resim galismalarinda
cocuklara konu ya da kavram agirlikli yonergelerden ziyade daha agik uclu yonergeler vermeleri ve ¢ocuk
resimlerine egitici yaklasim c¢ergevesinde yaklasmalari gerektigi gorUlmektedir. Bu tespitler
dogrultusunda, okul oncesi Ogretmenligi lisans programlarinda yer alan sanat egitimi dersinin
iceriginingelistiriimesi ve ders secmeli ise zorunlu hale donustirilerek ilgili boslugun kapatiimasi
gerektigi disiinilmektedir. Daha 6nce bahsedilen Yiiksek Ogretim Kurumu tarafindan 2018 yilinda
dgretmen vyetistirme programlarinda yapilan giincelleme ile Okul Oncesi Ogretmenligi Lisans
Programlarinin besinci yariyilina Erken Cocuklukta Sanat Egitimi dersinin, 2018-2019 6gretim yilindan
itibaren g kredilik alan egitimi dersi olarak eklenmesi bu anlamda olumlu bir diizenlemedir. Ancak
o6gretmen adaylarina sunulacak ders iceriklerinin ve dersi veren 6gretim elemanlarinin niteligi de bu
noktada O6nem tasimaktadir. Derslerinteorik ve uygulama dengesi kurularak islenmesi gerektigi,
boylelikle 6gretmen adaylarina meslege baslamadan o©nce deneyim kazanacaklari firsatlar elde
edebilecekleri dislintilmektedir. Meslege baslamis okul dncesi 6gretmenlerine, erken ¢ocukluk egitimi
ve sanat alanindan uzmanlar tarafindan konuya iliskin hizmet ici egitimler ve atdlyeler sunulmalidir.
Arastirma yontemi geregi sinirli sayida katilimci ile gergeklestirilmistir. Bundan sonra yapilacak
arastirmalarda daha genis bir 6rneklem olusturularak arastirmalara 6gretmenler, veliler ve sanat
egitimcileri dahil edilebilir. Gériisme ve gozlem gibi nitel ve nicel ¢alismalarin bir arada ele alindigi daha
genis boyutta karma arastirmalar gergeklestirilebilir.
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